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PREFACE

Higher education institutions can
unquestionably be regarded as the
primary source for the production of
newknowledgeanditsdissemination.
They have a vital part to play in
achieving Europe's objective of
becoming the most competitive and
dynamic knowledge-based economy
in the world.

-_—

The Bologna Process aims to support this objective through the creation
of a European Higher Education Area by 2010. Three issues are of crucial
importance in promoting the international attractiveness of European
higher education: creating greater compatibility of the different national
European education systems and degrees; promoting the mobility of
students and researchers; and enhancing the quality of higher education
to achieve real excellence.

Since the 1999 Bologna Declaration, countries have taken many
important steps to fulfil the main preconditions for the establishment
of the European Higher Education Area within the time envisaged. This
2007 edition of the Eurydice publication Focus on the Structure of
Higher Education in Europe — National trends in the Bologna Process
reviews progress in implementing the three-cycle system, ECTS and
the Diploma Supplement, as well as efforts on the part of countries to
develop national qualifications frameworks, joint degrees and effective
quality assurance mechanisms.

The present publication represents a valuable contribution to the
stocktaking of the Bologna Process. As in its previous editions, the
publication contains a comparative overview of the main achievements
in the Process, together with individual country descriptions and
diagrams showing the national structure of higher education systems
at the current stage of reforms following the Bergen ministerial meeting
in 2005.

I am pleased to note that the publication is not limited to the 31 Eurydice
network member countries but covers all 45 signatory countries to the
Bologna Declaration. Our determination to adopt a truly European
approach is reflected in the inclusion of information on regions in
south-eastern Europe and on several countries covered by the European
Neighbourhood Policy.

I am most grateful to the Eurydice European Unit and National Units
for having worked together so well to produce this publication. | am
convinced that the Focus on the Structure of Higher Education in
Europe - National trends in the Bologna Process will give readers a
better insight into the achievements of the Process to date, as well as

the challenges that lie ahead in reforming European higher education.
’F/Z

Jan Figel’

Commissioner responsible for

Education, Training, Culture and Youth .
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FOREWORD

The European Commission has requested from the Eurydice Network a
review of current changes occurring as a result of the Bologna Process
in the structure of higher education and national policies at this level.
In addition to the issues covered in the previous (2005) edition of this
publication (namely the three-cycle structure, ECTS, the Diploma
Supplement and quality assurance), the 2007 edition provides further
information on doctoral programmes, measures to promote recognition,
and national quality assurance agencies. Like the 2003 and 2005 editions
produced for circulation at the Berlin and Bergen conferences of ministers
responsible for higher education, the present edition has been prepared
for the forthcoming ministerial conference due to discuss the Bologna
Process in London on 17-18 May 2007.

The Eurydice assignment has been conducted for the second time in
consultationwith the Bologna Follow-up Group (BFUG), which was asked
by the ministers for a thorough evaluation report on implementation
of the Bologna Process, for their London meeting. Each stage, from the
preparation of the questionnaire for gathering information from national
sources to completion of the comparative overview has involved close
contact with the BFUG Working Group responsible for the Stocktaking
Report.The aim of this has been to avoid any duplication of effort and to
ensure that the data contained in the two reports are as complementary
and consistent as possible. Yet the purpose of each is different, namely
the evaluation of implementation and recommendations in the case of
the BFUG report, and descriptive analysis of the wide variety of national
circumstances and their common features in the case of the present

Eurydice Focus.

Although 31 countries are represented within Eurydice, the European
Commission was concerned that the survey prepared by the Network
should cover the 45 countries now signatory to the Bologna Declaration.
An information gathering questionnaire was sent to all national
representatives, including those in the 14 additional countries. Two of
them (Azerbaijan and Ukraine) were unable to provide the information
requested for their country descriptions and diagrams. However, it
has been decided (and agreed with the BFUG) to include them in the
comparative overview on the basis of the information they provided for
the Stocktaking Report.

Except in the case of these two countries, the information in the present
publication (and the comparative overview in particular) is based on
the country descriptions and diagrams provided and checked by either
the Eurydice National Units, or the national correspondents in the other
signatory countries not included in the Eurydice Network.

Theinformationasawhole was gathered and then checkedinall countries
between the end of April 2006 and early March 2007. In the case of the
31 Network countries, Eurydice followed its customary procedures for
checking and official approval of data. With assistance from the BFUG
secretariat, material from national sources in the additional countries
and the way it was interpreted was also checked. However, information
on education systems in this latter group on which Eurydice had little
prior knowledge should be treated with some caution.

The central institutional location of the Eurydice Network in its member
countries, in most cases actually within their education ministries, means
that it mainly makes use of official information of an administrative
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nature (legislation, regulations, recommendations, etc.). Consequently,
the resultant analytical work provides data on the intentions of policy-
makers and not necessarily on the practical circumstances governing
their realisation or on their effect. This needs to be especially emphasised
in the case of the present report dealing both with processes whose
implementation is invariably well under way, and with a level of
education characterised by considerable autonomy of its institutions, on
which factual information is in practice difficult to centralise.

We hope that this publication will provide greater insight into the
structural changes that are currently occurring within higher education
in Europe. We should like to express our warm gratitude to the Eurydice
National Units, as well as to the representatives of the 12 additional
countries with whom we have worked closely, for providing essential
information and making every effort to comply with a tight timetable. We
also wish to thank the members of the BFUG Secretariat and Stocktaking
working group for their assistance and helpful discussions.

The present survey belongs to a set of publications that Eurydice is
producing in 2007 to provide greater insight into interrelated aspects
of higher education. The other publications are the European Glossary
on Education. Volume 5: Decision-making, Advisory, Operational and
Regulatory Bodies in Higher Education (February 2007), Key Data on
Higher Education in Europe (June 2007) and a study on governance in
higher education (scheduled for the end of 2007).

Patricia Wastiau-Schliter

Head of the Eurydice European Unit
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INTRODUCTION

The aim of the present publication is to present the structure of public
higher education in the 45 signatory countries of the Bologna

Process for the reference year 2006/07.
The publication is divided into two main parts.

Thefirst part consists of a comparative overview of the main trends
and important aspects related to the implementation of the Bologna
Process. These aspects include the existence of a higher education
structure based on three cycles, the adoption or general implementation
of the European Credit Transfer and Accumulation System (ECTS), the
introduction of the Diploma Supplement, the incentives offered for the
implementation of the aforementioned three aspects, the establishment
of a national qualifications framework and joint/double degrees as well

as the development of measures for quality assurance.

The comparative overview is preceded by a short historical overview
of the Bologna Process mapping out the main achievements of
the meetings of EU education ministers accompanying the Bologna

Process.

The second part of the publication consists of detailed country
descriptions of all signatory countries giving an overview of the
national reforms or current arrangements associated with the Bologna
Process. In appropriate cases, there is also reference to other especially
significant reforms introduced independently of measures linked to the
Bologna Process or as a means of reinforcing it. Where no reform has yet
been implemented, the date of the most recent reform or the focus of

any ongoing national debate is indicated.

Each country description is accompanied by a country diagram
representing the programmes and qualifications most commonly
offered by universities or other higher education institutions. The
names of institutions and qualifications are indicated in their language
of origin. The main fields of study, the length of programmes and the
national/regional or institutional selection procedures adopted at the
point of entry are also shown. Furthermore, by using the ISCED 1997
system of classification, the diagrams illustrate clearly whether or not
there is a structure based on three main cycles as encouraged in the
Bologna Process. For a further definition of ISCED, see the definition in
the glossary at the end of the publication.

The country descriptionsand diagrams are arranged in the alphabetical
order of the country codes which can also be found in the glossary.
This has been done to ensure uniformity of presentation in all language
versions of the publication.

The glossary of country codes and abbreviations, as well as definitions
of frequently used terms and an annex containing national statistics
- where available - providing insight into the level at which the various
measures have been implemented can be found at the end of the
publication.







OVERVIEW OF THE BOLOGNA PROCESS

The Bologna Process is the product of a series of meetings of ministers
responsible for higher education at which policy decisions have been
taken in order to establish a European Higher Education Area by 2010.

Since 1998, five ministerial meetings devoted to mapping out the
Bologna Process have been held in different European cities, namely Paris
(at the Sorbonne University), Bologna, Prague, Berlin and Bergen. The
next meeting will be held in May 2007 in London.

Sorbonne Declaration (1998)

The basic precepts of the Bologna Process date back to the Sorbonne
Joint Declaration on Harmonisation of the Architecture of the European
Higher Education System, signed in May 1998 by the education ministers
of four countries: France, Germany, Italy and United Kingdom.

The Sorbonne Declaration focussed on:

e Improving the international transparency of courses and the
recognition of qualifications by means of gradual convergence
towards a common framework of qualifications and cycles of
study;

e Facilitating the mobility of students and teachers in the European
area and their integration into the European labour market;

e Designing a common degree level system for undergraduates
(bachelor’s degree) and graduates (master’s and doctoral degrees).

Bologna Declaration (1999)

The Bologna Declaration on the European Higher Education Area, largely
inspired by the Sorbonne Declaration, was signed in June 1999 by
ministers responsible for higher education in 29 European countries. This
declaration became the primary document used by the signatory
countries to establish the general framework for the modernisation and
reform of European higher education; the process of reform came to be
called the Bologna Process.

In 1999, the signatory countries included the then 15 EU Member States,
three EFTA countries (Iceland, Norway and Switzerland) and 11 EU
candidate countries (Bulgaria, Czech Republic, Estonia, Hungary, Latvia,
Lithuania, Malta, Poland, Romania, Slovakia and Slovenia). International
institutions such as the European Commission, the Council of Europe and
associations of universities, rectors and European students also
participated in drafting the declaration.

In the Bologna Declaration, ministers affirmed their intention to:

e  Adopt a system of easily readable and comparable degrees;
e Implement a system based essentially on two main cycles;

° Establish a system of credits (such as ECTS);

e  Support the mobility of students, teachers and researchers;
e  Promote European cooperation in quality assurance;

e  Promote the European dimension in higher education (in terms
of curricular development and inter-institutional cooperation).
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The Bologna Declaration also formulates the objective of increasing the
international competitiveness of the European system of higher
education and stresses the need to ensure that this system attracts
significant attention from around the world.

Prague Communiqué (2001)

In May 2001, the meeting in Prague was convened to assess the
progress accomplished to date (particularly as indicated in the
respective national reports) and identify the main priorities that should
drive the Bologna Process in the years ahead. 33 countries participated;
Croatia, Cyprus, Liechtenstein and Turkey participated as new members.

The education ministers also decided to establish a Bologna Follow-up
Group (BFUG) responsible for the continuing development of the
Process. The BFUG is composed of representatives of all signatory
countries and the European Commission and is chaired by the rotating
EU Presidency. The Council of Europe, the European University
Association (EUA), the European Association of Institutions in Higher
Education (EURASHE) and the National Unions of Students in Europe
(ESIB) take part as observers in the work of the BFUG.

The Prague Communiqué emphasised three elements of the Bologna
Process:

e Promotion of lifelong learning;
¢ Involvement of higher education institutions and students;

e Enhancement of the attractiveness of the European Higher
Education Area.

Berlin Communiqué (2003)

Held in September 2003, the Berlin Conference was an important stage
in the follow up to the Bologna Process. With the inclusion of seven new
signatory countries (Albania, Andorra, Bosnia and Herzegovina, Holy
See, Former Yugoslav Republic of Macedonia, Russia, Serbia and
Montenegro), 40 countries were then involved.

With the Berlin Communiqué, the Bologna Process gained additional
momentum by setting certain priorities for the next two years:

e Development of quality assurance at institutional, national
and European levels;

e Starting the implementation of the two-cycle system;

¢ Recognition of degrees and periods of studies, including the
provision of the Diploma Supplement automatically and free of
charge for all graduates as of 2005;

e Elaboration of an overarching framework of qualifications for
the European Higher Education Area;

e Inclusion of the doctoral level as the third cycle in the Process;

e Promotion of closer links between the European Higher
Education Area and the European Research Area.

In the Berlin Communiqué, ministers charged the BFUG with preparing
detailed reports on the progress and implementation of the
intermediate priorities and organising a stocktaking process before the
following ministerial conference in 2005. The Unesco European Centre
for Higher Education (Unesco-CEPES) joined the work of the BFUG as
consultative member.
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Bergen Communiqué (2005)

By May 2005, the Bologna Process extended to 45 signatory countries
with the inclusion of Armenia, Azerbaijan, Georgia, Moldova and
Ukraine. The ministers responsible for higher education met in Bergen
to discuss the mid-term achievements of the Bologna Process. The
commissioned Stocktaking Report was submitted by the BFUG for the
occasion. The Bergen Conference also marked the adoption of the
Standards and Guidelines for Quality Assurance in the European Higher
Education Area.

The European Association for Quality Assurance in Higher Education
(ENQA), the Education International Pan-European Structure and the
Union of Industrial and Employers’ Confederations of Europe (UNICE)
joined the BFUG as consultative members.

In the Bergen Communiqué, ministers enlarged their priorities for
2007, which now also include:

¢ Reinforcing the social dimension and removing obstacles to
mobility;

¢ Implementing the standards and guidelines for quality
assurance as proposed in the ENQA report;

¢ Implementing national frameworks of qualifications;
¢ Awarding and recognising joint degrees;

e Creating opportunities for flexible learning paths in higher
education, including procedures for recognition of prior learning.

From Bergen to London (2007)

The next ministerial meeting, to be held on 17 and 18 May 2007 in
London, will focus on the recent developments of the Bologna Process
in the different signatory countries.

In the communication paper From Bergen to London - The EU
Contribution of January 2006, the European Commission emphasised
the need to concentrate on a genuine implementation of the Bologna
Process reforms. The paper confirmed that the Bologna Process was
more than halfway implemented and that now, as reforms become
established as part of national laws, they must also become a reality for
students and teachers in their daily university experience. Moreover, the
Commission stressed that the changes in European higher education
have attracted worldwide attention, hence the need to elaborate an
external dimension strategy.
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TIMELINE OF THE BOLOGNA PROCESS
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COMPARATIVE OVERVIEW

SECTION A:
INTRODUCTION OF THE THREE-CYCLE STRUCTURE

Higher education in three cycles: a system adopted by
almost all signatory countries

The ministers responsible for higher education in the countries signatory
to the Bologna Declaration agreed that there is a need to introduce a
system that is more uniformly structured and ‘readable’ in order to
consolidate the European Higher Education Area by 2010. At their last
conference in May 2005, the ministers noted with satisfaction that higher
education  provision organised in three cycles (bachelor/-
master/doctorate) had already been established on a broad scale.

At the start of the 2006/07 academic year, the three-cycle structure was in
place in virtually all signatory countries. Only three countries or regions
have not implemented the three-cycle structure. In Andorra, the
introduction of a three-cycle structure is currently the subject of public
debate. In the German-speaking Community of Belgium, a three-cycle
structure cannot be fully implemented because higher education
provision is so limited in the region; however, the Autonome Hochschule
will award a bachelor’s qualification of 2007/08. In Sweden (where the
three-cycle structure currently applies only to certain programmes), the
law introducing it will come into effect in July 2007.

A three-cycle structure was already in place (at least in certain study
fields) in many countries before the signing of the Bologna Declaration in
1999. The remaining countries introduced the new structure after joining
the Bologna Process, between 1999 and 2006.

A transitional phase of several years is still necessary in most
countries

In Poland and Slovenia, where the three-cycle structure was in place
before the Bologna Declaration, necessary adaptations and extensions
have recently been introduced. In Poland, a regulation adopted in 2006
and based on the new Law on Higher Education of 2005 requires all
higher education institutions to introduce two-cycle programmes in most
study fields. These reforms take effect as of the 2007/08 academic year. In
Slovenia, the law introducing necessary changes to the former three-cycle
structure came into effect in 2004. The previous structure will be
completely replaced as of 2009/10.

In most countries that introduced the new three-cycle structure after the
signature of the Bologna Declaration, it was phased in gradually so that
two systems exist alongside each other for several years, normally until
students who began their studies under the previous structure have
graduated.

In Croatia, Moldova and Romania, all higher education institutions have
been legally obliged to put the three-cycle structure in place since the
start of the 2005/06 academic year. The new structure was introduced in
Hungary in 2006/07.

Some countries or regions have identified a deadline by which the pre-
reform structure will be replaced completely. In the French Community of
Belgium, Georgia and Switzerland, gradual introduction of the new
structure will continue until 2007/08 and in the Flemish Community of
Belgium until 2009/10 (for medical studies until 2010/11). In France, the
licence/master/doctorat (LMD) reform will be implemented in all higher
education institutions and most study fields by 2010 (some branches,
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mostly in the fields of medicine and engineering, are still based on the
long-cycle structure). In Portugal and Serbia the new structure was first
introduced in 2006/07 and full implementation is planned by 2009.

In the Czech Republic, the pre-Bologna structure remains in place for
programmes until their accreditation has expired; however, since
2004/05, the majority of new students have enrolled in first-cycle
(bachelor’s) programmes.

Austria and Germany continue to offer students the possibility to follow
either pre-reform long programmes or the three-cycle Bologna model. In
Austria, only new programmes introduced by institutions since the 2002
Law on Higher Education have to be organised according to the three-
cycle structure; the law does not stipulate a date by which the former
programmes should be replaced with the new system. In Germany, the
10 Theses for the Bachelor's and Master's Structure’ was introduced in
June 2003 and provides for (preferably nation-wide) implementation of
the first two cycles by 2010.

In Spain, all existing Diplomado, Licenciado and Doctor programmes will
be replaced by the new structure in all fields of study and institutions
beginning in 2008/09; full implementation is planned by 2012.

In Russia, each HEIl is entitled to decide autonomously whether to
implement the BA/MA structure. Currently most students follow long
study programmes leading to the specialist degree. The traditional
organisation of doctoral programmes has not been changed in light of
the Bologna Process.

Figure A1: Level of implementation of a three-cycle structure compliant
with the Bologna Process, 2006/07
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Source: Eurydice.
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Additional notes (Figure A1)

Andorra: Introduction of the three-cycle structure is currently under public debate.
Azerbaijan: More than 90 % of undergraduate and post graduate students are
enrolled in the 1°t and 2" cycles; doctoral programmes have not been reformed
according to the Bologna Process.

Azerbaijan and Ukraine: Data is from the respective national reports submitted to
the BFUG for the Stocktaking Report 2007.

Belgium (BE de): The Autonome Hochschule will award a bachelor’s qualification as of
2007/08.

Slovakia: According to the 2002 law on higher education and following official
approval by the Accreditation Commission, the possibility of merging the first two
cycles in a long cycle may be granted in specific cases.

Sweden: The three-cycle structure will be introduced by the new law in July 2007.
Switzerland: The three-cycle structure will be fully implemented in 2010.

Studies in medicine and related fields are organised in a
single cycle in more than half of the signatory countries

In many countries that have introduced or implemented the three-
cycle structure, certain study fields remain organised in a single long
cycle of 5 or 6 years. Medicine and related study fields are the most
frequent exceptions to the three-cycle structure and are organised as
‘long studies’ in more than half of the signatory countries (Figure A2).

Medical studies are organised as two- or three-cycle programmes in ten
countries: Armenia, Bosnia and Herzegovina, Greece, Iceland, Ireland,
Malta, the Former Yugoslav Republic of Macedonia, Montenegro, Serbia
and United Kingdom. However, the first cycle (bachelor’s level) for
medical programmes in these countries takes 5 to 6 years. These first-
cycle programmes award a qualification that permits graduates to
practise their respective professions, although in some cases further
‘practical’ training may be required. Graduates have the option of
enrolling in a second-cycle programme after successfully completing the
first cycle.

Figure A2a: Fields of study organised in the three-cycle structure or

solely as a single cycle, 2006/07
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Data not available
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Source: Eurydice.

Explanatory note
There are different types of cycles for medical studies; see text.
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Figure A2b: Study fields offered solely as long studies (exceptions to the
implementation of the three-cycle structure), 2006/07
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Additional notes (Figure A2b)

Andorra, Belgium (BE de) and Sweden: There is no three-cycle structure.

Azerbaijan and Ukraine: Data not available.

Belgium (BE fr and BE nl), Bosnia and Herzegovina, Cyprus, Denmark, Greece,
Holy See, Ireland, Liechtenstein, Luxembourg, FYR of Macedonia, Malta,
Montenegro, Netherlands and United Kingdom: A three-cycle structure is in place
for all study fields.

Additional notes (Figures A2a and A2b)

Azerbaijan and Ukraine: Data is from the respective national reports submitted to
the BFUG for the Stocktaking Report 2007.

Cyprus, Holy See and Liechtenstein: The three-cycle structure is in place, but some
study fields/cycles are not offered; students must go abroad to complete some
programmes.

Estonia: In the category ‘engineering’, only civil engineering is offered as a single
cycle; all others are organised according to the three-cycle structure.

Additional notes (Figures A2a and A2b — continued)

Luxembourg: Currently only the first and second cycles are offered; third-cycle
studies will be introduced in 2007.

Malta: First-cycle (bachelor's level) programmes in accounting, architecture and
theology last for five years, but are not considered traditional ‘long-cycle’ studies.
Poland: Additional areas that will also remain an exception to the ‘two-cycle’ rule
include: 1) acting; 2) art conservation and restoration; 3) moving image production
and photography; and 4) psychology, where only single-cycle programmes will be
provided; and 5) directing, where each HEI will decide autonomously whether to offer
the study programme as a single cycle or in two cycles. According to legislation,
programmes in these ‘exceptional’ fields of study will remain unaffected by the
restructuring process.

Sweden: All study programmes will be converted to the three-cycle structure as of
July 2007.

Medical studies are organised according to the Bologna Process structure
(bachelor/master) in only a few countries or regions, namely the Flemish
and French Communities of Belgium, Denmark and Netherlands;
however, in these countries, graduates of the first-cycle bachelor’s degree
programmes are not qualified to practice in their respective fields until
they successfully complete the second (master’s) cycle.

In Sweden, where the three-cycle structure will be introduced as of
July 2007, the reform will affect all study fields, including medicine.

In many countries, studies in architecture, law, engineering and theology
are also often exceptions to the three-cycle structure and remain
organised in a single cycle (see Figure A2b).

Several other fields of study may also constitute exceptions and remain
unaffected by the bachelor/master structure, such as teacher education in
Austria, Estonia (grades 1-6) and Slovakia; artistic fields in Armenia; and
certain study fields in Poland, Norway and Spain.
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ISCED level 5B programmes are rarely structured in
bachelor/master levels

In the majority of signatory countries, higher education provision is
divided between academic/theoretically-based programmes (ISCED 5A)
and practically oriented professional/vocational programmes (ISCED 5B -
see Glossary definition of ISCED 1997).

In some countries, ISCED 5A and 5B programmes are provided by
different types of institutions (university and non-university, respectively).
However, this ‘binary’ form of organisation is changing; it is increasingly
common for universities and non-university institutions to offer
programmes at both levels. Furthermore, the two programme levels are
gradually becoming more similar to each other in terms of curriculum,
orientation and learning outcomes.

Thus in 2006/07, thirteen countries (Armenia, Estonia, Finland, Georgia,
Greece, Holy See, Liechtenstein, Luxembourg, Moldova, Norway, Poland,
Portugal and Russia) recognise all undergraduate higher education study
programmes as ISCED level 5A, even if they are provided by non-
university higher education institutions. As per the 2004 law, ISCED level
5B programmes in Romania will be reorganised into ISCED level 5A
programmes as of 2007/08.

In Georgia, where all programmes are currently recognised as ISCED level
5A, ISCED 5B programmes will become differentiated from ISCED 5A
when the amendments to the law on professional education come into
effect (expected in 2007/08; provisions for this change were included in
the new law passed by Parliament in March 2007).

In Poland, three-year programmes leading to a diploma from colleges
(kolegia) for teacher education and foreign language teacher education
are classified as ISCED level 5B programmes for the purpose of statistical

data collection at international level; however, these programmes are not
recognised as higher education by the national legislation.

Generally speaking, programmes at the ISCED level 5B are not organised
according to the bachelor/master structure. However, in five countries
(Albania, Bosnia and Herzegovina, Croatia, Italy and Montenegro), the
two-cycle structure does apply to ISCED 5B programmes. The first-cycle
ISCED 5B programme lasts two, three or four years and gives access to a
second-cycle ISCED 5B programme; however, the students concerned
cannot gain direct admission to a third-cycle (doctoral level) programme.

In France, first-cycle ISCED level 5B study programme may be followed by
a second-cycle programme lasting one year (leading to the licence
professionnelle) in some study fields; however, there is no

bachelor/master type structure at the ISCED level 5B.

Graduates from ISCED 5B programmes often have
opportunities to gain admission to ISCED 5A

In all countries that offer professionally-oriented programmes at
ISCED level 5B (except Andorra, the Czech Republic, Montenegro and
Slovakia), graduates from this level have the option of entering the labour
market or to transfer to an ISCED level 5A programme with at least some
recognition of their academic achievements. In some cases, ISCED level
5B graduates have the opportunity to gain direct admission to the second
or third year of an ISCED level 5A bachelor's programme, or may even
gain access to a master’s programme. This path is often subject to varying
conditions, depending on the country or programme concerned and it is
sometimes only possible within the same field of study.

In the French Community of Belgium, access to a bachelor’s or master’s
ISCED 5A programme from ISCED 5B is dependent either on completion
of a ‘bridging’ programme (passerelle) or on the basis of their personal
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and professional past achievements. In France, ISCED level 5B graduates
may also gain admission to studies at ISCED level 5A on the basis of a
similar bridging principle and recognition of their past record;
furthermore, ECTS credits are taken into account and permit exemption
from all or some ISCED level 5A programmes (licence and/or master’s). In
the Flemish Community of Belgium, direct access from ISCED levels 5B
and 5A to the master’s level 5A is possible only if the study field does not
change. If students switch to a new discipline between the bachelor’s and
master’s levels, they are also required to complete a bridging programme.

In Croatia, each institution determines the requirements for ISCED 5B
graduates to transfer to an ISCED 5A bachelor’s programme. In Malta,
students can transfer to ISCED 5A after one to two years of study in an
ISCED 5B programme. In ltaly, the law states that universities must
recognise all previously acquired professional knowledge and/or skills
and consider them as university study credits.

In Hungary, graduates of ISCED 5B programmes may transfer up to
60 credit points toward an ISCED 5A bachelor’s programme (the ECTS
credits earned at the ISCED level 5B are taken into account and permit
exemption from certain lectures or seminars of the ISCED level 5A).
However, in order to gain admittance to an ISCED 5A programme,
ISCED 5B graduates also have to apply via the regular admissions
procedure along with all other applicants.

In the Netherlands, pilot projects were initiated in September 2006 to
introduce newly structured ISCED 5B programmes. The ISCED 5B
qualification now results in an associate degree, which permits students
to transfer to the ISCED level 5A with an accumulated 120 ECTS credits.

In Poland, applicants who have completed an ISCED 5B programme may
obtain a bachelor’s qualification subject to passing a special examination.

In Turkey, students who complete an ISCED 5B programme can access an
ISCED 5A programme by taking a centrally administered examination
followed by a ‘bridging’ course for up to one year, after which they can
continue their studies in the third year of the ISCED 5A programme.
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SECTION B:
THE THIRD CYCLE - DOCTORATES

At the last two conferences organised as part of the follow-up of the
Bologna Process, the ministers responsible for higher education in the
Bologna Declaration signatory countries emphasised the need to
enhance constructive interaction between the European Higher
Education Area and the European Research Area, and to regard doctoral
studies as the third cycle of higher education. The ministers also
emphasised that the normal workload in the third cycle in most countries
should correspond to three to four years of full-time study, and
highlighted the importance of research training as an integral part of the
third cycle.

Generally only applicants with an ISCED 5A master’s
qualification can gain access to doctoral studies

Access to doctoral studies is generally restricted to applicants who have
successfully completed a second-cycle master's programme at
ISCED level 5A, or an equivalent qualification (Figure B1). However, in
some countries, there may be other selection requirements determined
at national level or by the respective institutions. In addition to a master’s
level qualification in Hungary, for example, all applicants must hold a
special certificate testifying to their proficiency at a foreign language.
Doctoral students are selected via an admissions procedure; applicants
are required to present an outline of their doctoral dissertation and
appear for an interview.

In Spain, students who obtain the master’s level qualification are also
required to follow high-level theoretical training before embarking on
individual research work (see Figure B2).

Figure B1: Qualification required for access to doctoral studies,
2006/07
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Doctoral studies abroad
Source: Eurydice.

Data not available

Additional notes (Figure B1)

Greece: Only faculties that do not offer second-cycle programmes (due to practical
reasons only) accept students without a second qualification for doctoral studies.
Liechtenstein: The master’s level qualification is mostly obtained abroad.
Luxembourg: Doctoral studies will be introduced in 2007.

Romania: A bachelor’s level qualification obtained before the new structure came
into effect in 2005/06 gives access to a doctoral programme.

Ukraine: Data is from the national report submitted to the BFUG for the Stocktaking
Report 2007.
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In eleven countries, most of which participate in EU cooperation
programmes (Cyprus, Germany, Greece, Iceland, Ireland, Malta,
Netherlands, Portugal, Russia, Turkey and United Kingdom), students can
gain access to a doctoral programme after certified satisfactory
completion of only the ISCED 5A first-cycle bachelor’s level. Generally
speaking, this possibility is subject to certain conditions.

In Cyprus, students who have completed the first cycle may gain
admission to a doctoral programme provided they first undertake special
theoretical training at the postgraduate level equivalent to 60 ECTS
credits. In Germany, particularly talented students may continue with
doctoral studies directly after the bachelor’s level if they successfully pass a
special, subject-specific test. In Greece, the first qualification (ptychio) may
be sufficient for access to a doctoral programme in faculties that do not
offer second-cycle studies. In Ireland, the decision to authorise a student to
embark on a doctorate directly after the bachelor’s level is at the discretion
of each higher education institution.

In Malta and the United Kingdom, applicants with an Upper Second Class
Bachelor's degree are permitted to enrol in a master of philosophy
programme. After at least 15 months of full-time research, these students
may be admitted to a PhD programme, in which case the studies at the
master’s level count as part of the doctoral programme. In Malta, these
regulations are being revised as of 2006/07. Meanwhile, in the United
Kingdom, in some cases a student with good results in a bachelor’s
degree with Honours in a relevant discipline may be able to embark on a
doctorate without a master’s degree with the agreement of the doctoral
supervisor(s).

In the Netherlands, admission to doctoral programmes always requires
prior approval from the supervising professor and, in very rare instances,
students with a bachelor’s level qualification may be accepted.

In Portugal, a higher education institution may admit an applicant
without a master's level qualification if the student has sufficient
academic or scientific experience and is deemed capable of undertaking
third-cycle doctoral studies.

In the event of exceptional performance in first-cycle studies in Turkey,
students may be allowed to enrol in a doctoral programme without
pursuing the master's degree. All prospective students must take an
examination administered centrally by the national Council of Higher
Education. They must also obtain certification of foreign language
proficiency and fulfil any additional requirements established by the
Senate of the university in question.

In Iceland, a student without the master’s qualification may embark on the
doctorate in certain fields; however, in such cases, a longer period of study
is entailed.

In Russia, entry in the kandidat nauk programmes normally requires a
master’s or specialist's degree; however, the law does not prohibit
applicants with only a bachelor’s degree from entering the kandidat nauk
level.

Research training is included in doctoral programmes in
virtually all signatory countries

In nearly every country, doctoral programmes include some form of
research training (theoretical courses) on either a compulsory or optional
basis in addition to individual research (with the exceptions of Bosnia and
Herzegovina — where reforms will be introduced when the new Law on
Higher Education is passed - and the Former Yugoslav Republic of
Macedonia). In many countries, research training is compulsory and
occurs in parallel with individual research (Figure B2).
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Figure B2: Research training in doctoral programmes,

2006/07
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Source: Eurydice.

Additional notes (Figure B2)

Bosnia and Herzegovina: Research training is currently not required; however, all
doctoral programmes will be revised according to the Bologna Process upon adoption
of the anticipated new law on higher education.

Bulgaria: In practice, theoretical training occurs most often parallel to individual
research.

Liechtenstein: Only two doctoral programmes (in philosophy and scientific medicine)
are offered.

Luxembourg: A doctoral programme will be offered at the university from 2007.

FYR of Macedonia: Doctoral programmes consist solely of individual research guided
by an academic mentor and defence of a doctoral thesis, with one exception: there is
a PhD programme in engineering at the Ss. Cyril and Methodius University, Skopje
that incorporates classes at the doctoral level.

Malta: The University of Malta is in the process of revising its official regulations
applicable to the PhD. The new regulations are due for approval in 2006/07.

Explanatory note
Figure B2 refers only to PhD level or equivalent and does not pertain to second-level
(habilitation) doctoral programmes.

In Bulgaria and Slovenia, research training is compulsory, but each higher
education institution determines whether it should be undertaken before
or during individual research at the doctoral level.

In Germany, the inclusion of theoretical training in a doctoral programme
and the point at which it should occur (before or during individual
research) depend on regulations respective doctoral
programme. In doctoral colleges (Graduiertenkollegs), this training may be
required under certain circumstances, especially in the field of natural

for each

sciences.

In Ireland, only certain professional doctoral programmes include
theoretical research training. In Iceland, it depends on the nature of the
research. In the United Kingdom, certain bodies that fund third-cycle
studies require one year's training in research methods before or during
the first part of doctoral studies.

In Albania, the French and Flemish Communities of Belgium, Malta, the
Netherlands and Switzerland, theoretical training is offered to students
on an optional basis parallel to individual research. In Italy, the law states
that optional theoretical courses may be provided, but each institution
determines whether to offer them before or during the doctoral studies.
In the Holy See, training may occur either prior or parallel to individual
research.

The notional length of a doctorate is often set at three or
four years

In eleven countries, namely Austria, Bulgaria, Denmark, France, Holy See,
Hungary, Italy, Former Yugoslav Republic of Macedonia, Norway, Slovenia
and Ukraine, the notional duration of the third cycle is three years of full-
time study. In Armenia and Russia, PhD-equivalent doctoral programmes
also take three years.
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The full-time duration for doctoral studies in Spain, Finland, Lithuania and
Sweden is set at four years.

Doctoral programmes take between three and four years in Bosnia and
Herzegovina, the Czech Republic, Germany, Estonia, Iceland, Latvia,
Poland, Slovakia and Switzerland.

In the United Kingdom, doctoral programmes normally require three to
four years of full-time study. The length of doctoral programmes is
established at the institutional level; however, a measure of central
control is exerted through research councils, which fund doctoral study
up to a maximum of four years.

The maximum time limit for doctoral studies is five years in Malta and
Romania, and in Cyprus candidates can take between three and eight
years to complete their studies.

Although there is not always a maximum time limit for completing
doctoral studies, nearly every signatory country has set the minimum
number of years for the full-time duration of doctoral studies. In
Liechtenstein, a doctorate takes at least two years to complete. It takes a
minimum of three years in Albania, the French Community of Belgium,
Croatia, Georgia, Greece, Ireland, Moldova, Montenegro, Portugal and
Serbia. The minimum time needed for a doctorate in the Netherlands and
Turkey is four years.

Explanatory note (Figure B3)

Figure B3 refers only to PhD level or equivalent and does not pertain to second-level
(habilitation) doctoral programmes.

Figure B3: The notional length of full-time doctoral studies,
2006/07
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Source: Eurydice.

Additional notes (Figure B3)

Austria: It will remain possible to complete a doctorate in two years until 2009/10.
Belgium (BE nl): The average full-time duration of doctoral studies is four-and-a-half
years; the normal length is four years.

Denmark: Traditional doctoral studies (for the doktorgrad) are longer (generally 5-
8 years).

Luxembourg: When the first doctoral programme is introduced in 2007, it will have a
notional full-time duration of three years.

Poland: Although doctoral studies vary between 3 and 4 years of full-time study, the
4-year programmes are the most prevalent.

Ukraine: Die Angaben stammen aus dem nationalen Bericht, die der BFUG fir den
Stocktaking Report 2007 vorgelegt wurde.

United Kingdom: Doctoral programmes normally require three to four years of full-
time study; however, this is determined at the institutional level and can vary across
the UK system.
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SECTION C:
THE EUROPEAN CREDIT TRANSFER AND
ACCUMULATION SYSTEM (ECTS)

ECTS (see Glossary) was first used essentially as a credit transfer system for
student mobility in the Erasmus Programme (from 1989/90 onwards).
With the Bologna Declaration, ECTS has become one of the central
elements in the process of making the structure of European higher
education more consistent.

The importance of ECTS with regard to student mobility and the
development of international programmes was restated in the
Communiqués of the conferences of ministers responsible for higher
education in Berlin (September 2003) and Bergen (May 2005). In the
Berlin Communiqué, the signatory countries were encouraged to apply
ECTS no longer just as a credit transfer system but also as a credit
accumulation system. In the Bergen Communiqué, attention was drawn
to the use of ECTS in the first and second study cycles, with special
emphasis on its importance in the overarching framework for
qualifications in the European Higher Education Area (EHEA), which was
adopted at the conference.

For this report, ECTS is regarded as implemented when the arrangements
for its introduction are included in the legislation currently in force, when
it applies to almost all programmes offered by almost all higher
education institutions, and when it satisfies the requirements of 60 credit
points based on student workload and is used for both credit transfer and
accumulation. Consequently, implementation of ECTS for use solely
within European mobility programmes is not taken into account in
Figures C1 to C3.

The introduction of ECTS has been made obligatory by law
in most signatory countries

In 2006/07, most signatory countries have implemented ECTS as such
(fully in accordance with the aforementioned requirements, rather than
merely adopting compatible national credit systems or limiting the use of
ECTS to European mobility programmes). The system was generally
introduced between 2000 and 2005 and is underpinned by legislation. A
few countries or regions (Austria, the Flemish Community of Belgium and
Romania) partially introduced it on a legislative basis before 2000.

It is clear from observation of the situation since 2005 that ECTS is usually
introduced by legislation. Of the countries that have introduced ECTS
without legislation, over half of them have recently passed laws on
procedures for implementing it or are on the point of doing so. In
Armenia, Greece, Liechtenstein, Moldova and Poland, legislation adopted
in 2005 or more recently states that ECTS is mandatory. In Andorra,
Cyprus and Estonia (in which ECTS will become compulsory in all higher
education institutions from 2009/10 onwards), draft laws or regulations
await ratification or formal approval. In the Czech Republic, no legislation
is planned at present. While the introduction of ECTS in Ireland is not
governed by legislation, it has been incorporated into the national
awards systems. In the Former Yugoslav Republic of Macedonia, the 2000
Law on Higher Education requires all higher education institutions to
organise credit-based undergraduate and postgraduate studies; however,
institutions are free to introduce either ECTS or a different system.

Among those countries that had not introduced ECTS by 2005 (aside from
its use solely in mobility programmes), the situation has changed in
Georgia (the 2004 law requires full implementation by 2009/10), Portugal
(according to the new law, it will be mandatory as of 2006/07) and in
Turkey (where it has been mandatory since the end of 2005/06).
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Programmes offered by the German-speaking Community of Belgium
solely at ISCED level 5B have also adopted ECTS since 2005/06.

In Sweden, a new system based on ECTS has been adopted and will be
applied starting 1 July 2007.

Figure C1: Legislation concerning ECTS,
2006/07

Legislation governing the arrangements for implementing ECTS
ECTS introduced without legislation
ECTS not introduced (except in mobility programmes)

Data not available

Source: Eurydice.

Additional notes (Figure C1)

Andorra: ECTS has been implemented since 2004/05 without being underpinned by
legislation. It will become mandatory when the new law on universities is passed.
Azerbaijan: Data is from the national report submitted to the BFUG for the
Stocktaking Report 2007.

Belgium (BE de): ECTS is used for ISCED level 5B programmes, the only ones currently
on offer.

Bosnia and Herzegovina: Legislation regulates this issue at entity level (in the
Republika Srpska) and in the majority of cantons. ECTS is also referred to in the draft
Law on Higher Education, which is still awaiting ratification by parliament.

Cyprus: An amendment to current legislation on higher education institutions, which
calls for mandatory adoption of ECTS, is currently under discussion.

Estonia: Under new legislation awaiting adoption, the introduction of ECTS will
become mandatory as of 2009/10.

Latvia and Lithuania: The existence of ECTS alongside the national credit system is
referred to in current legislation. New legislation seeking to replace the national credit
system with ECTS is awaiting adoption.

Poland: The 2006 regulations that came into force on 1 January 2007 require that
ECTS should be compulsorily introduced in all bachelor’s and master’s programmes.
Portugal: According to the new law, ECTS should be progressively introduced in
2006/07.

Spain: The legislation states that ECTS should be introduced in all three-cycle study
programmes by October 2010. The system is currently applied solely in master’s level
programmes.

Sweden: The legislation concerns the new credit point system in line with ECTS.
United Kingdom: Higher education institutions are independent, self-governing
bodies empowered by a Royal Charter or an Act of Parliament to develop their own
degrees. Institutional autonomy means there are no significant legal obstacles to
introducing the Bologna reforms and the higher education sector has responded
positively to the developments arising from the Bologna Process.

ECTS is in general use in most signatory countries

In 2006/07, ECTS was in place in the great majority of countries. In over
half of them, it is used in all institutions and study programmes, whether
compulsorily and/or in practice.

In the other countries, ECTS has been at least partially implemented. In
France, it will be totally implemented in 2007/08. In Georgia, many
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universities have already introduced ECTS in advance of the legislative
requirement for full implementation by 2009/10. In Switzerland, ECTS is
being introduced progressively in accordance with implementation of the
three-cycle structure (due for full implementation in 2010).

Figure C2: Level of implementation of ECTS,
2006/07

. Mandatory introduction in all study programmes or general implementation
Solely national credits

/) + national credits compatible with or parallel to ECTS

[ Partial and gradual introduction

Source: Eurydice.

Additional notes (Figure C2)

Azerbaijan: A national credit system approximately compatible with ECTS was
introduced in 2006. Full-scale transfer to the credit system is planned for 2010.
Azerbaijan and Ukraine: Data is from the respective national reports submitted to
the BFUG for the Stocktaking Report 2007.

Belgium (BE fr): ECTS has been mandatory since 2005. It is being fully implemented.
Cyprus: All study programmes at the University of Cyprus have begun using ECTS
since September 2005.

Estonia: ECTS will be introduced compulsorily at all higher education institutions in
2009/10.

Georgia: At present, all 43 accredited higher education institutions have already
introduced the ECTS system into the curriculum at all levels (bachelor/master/
doctorate).

Greece: ECTS is being fully implemented.

Holy See: Following the legislation of 2004, ECTS is being gradually implemented.
Ireland: ECTS is generally used in programmes leading to a bachelor’s degree. It is
being steadily introduced in programmes leading to master’s and doctoral degrees in
the university sector.

Malta: ECTS is mandatory in all first- and second-cycle programmes except those in
medicine and dental surgery.

Portugal: ECTS is being progressively introduced in 2006/07.

Romania: ECTS has been used on a general basis since 2005/06.

Russia and Ukraine: The existing national credit system was created based on ECTS.
Spain: ECTS is currently applied solely in master’s programmes.

Sweden: The new system based on ECTS that will come into effect in July 2007 will be
mandatory for all institutions and programmes.

United Kingdom: In Scotland and Wales, two credits in the national systems equate
to one ECTS credit. In England and Northern Ireland, a credit system in which two
credits equate to one ECTS credit has also been recommended by a cross-sector
steering group.

Explanatory note

National credits regarded as compatible are based on student workload and/or
learning outcomes.

The first category in the key (‘mandatory introduction in all study programmes or
general implementation’) is based mainly on national legislation and refers to the
obligation to introduce ECTS in all institutions and study programmes. Where no
legislation regulates its implementation, the meaning of ‘general implementation’ is
that ECTS is used at all higher education institutions in all fields of study, for all course
modaules in all study programmes, and for all students.

27
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Among countries with a national credit system, some of them have Figure C3: Application of ECTS to three-cycle study programmes,
adapted it (Italy, Netherlands and Norway) or abolished it in favour of a 2006/07

credit system totally compatible with ECTS (Finland, since August 2005).
Others will also abolish their existing credit systems, including Bosnia and
Herzegovina and Estonia (both by 2009/10), Latvia and Lithuania, where
proposals to replace the national credit systems with ECTS await
adoption. In Sweden, a new system based on ECTS will come into effect
on 1July 2007.

In Spain, ECTS is currently solely applied in master's programmes,
whereas the traditional national credit system (not compatible with ECTS)
is still used for other programmes. ECTS is to be applied to all degree
programmes when the three-cycle structure is introduced by
October 2010.

In the United Kingdom, the national systems already in place in Scotland
and Wales are compatible with ECTS, while a system for England
proposed by a cross-sector steering group reflects current practice in
England and is also compatible with ECTS.

All countries that offer a three-cycle structure (Figure A1), irrespective of

the level of implementation of ECTS (Figure C2), make use of this credit
system (or a compatible national system) at least in first- and second-
cycle programmes (as recommended in the Bergen Communiqué). Over

Bachelor’s/master’s/doctoral levels

B EcTs B national credits compatible with ECTS

Bachelor's/master’s levels

[ EcTs 2 national credits compatible with ECTS

half of them also use it for programmes leading to doctorates (Figure C3).

In Ireland, ECTS is used in all programmes leading to bachelor’s
qualifications and is gradually being applied in those at master's and
doctoral level.

D ECTS not introduced (except in mobility programmes)

National credits not compatible with ECTS Data not available

Source: Eurydice.

In Malta, ECTS is used at bachelor’s and master’s levels and not in doctoral
programmes as they are predominantly based on individual research
(Figure B2).
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Additional notes (Figure C3)

Azerbaijan and Ukraine: Data is from the respective national reports submitted to
the BFUG for the Stocktaking Report 2007.

Belgium (BEde): ECTS is applied solely to the existing ISCED 5B bachelor’s
programmes.

Bosnia and Herzegovina: ECTS is not applied at the doctoral level in all higher
education institutions.

Lithuania: ECTS is used solely for European mobility programmes.

Spain: ECTS is currently applied solely in master’s programmes.

Sweden: ECTS will be introduced on 1 July 2007 and used in all programmes with
effect from that date.

ECTS is most commonly used for both credit transfer and
accumulation

In the great majority of countries in which ECTS has been introduced, it is
used for both the transfer and accumulation of credits. The use of ECTS
for both purposes was recently introduced at many institutions in the
Czech Republic and Poland.

In Latvia, the Holy See and the United Kingdom (in the case of compatible
national credit systems), ECTS is used solely for purposes of transfer. This
is changing in Latvia, where the draft law on higher education (due for
adoption in 2007) provides for full implementation of ECTS. In the Holy
See, the use of ECTS for credit accumulation is currently the subject of
debate.

In Bosnia and Herzegovina, ECTS has so far been used solely for
accumulation; it is not used for transfer due to the low level of student
mobility.

SECTION D:
THE DIPLOMA SUPPLEMENT

The Diploma Supplement: a widespread measure

The purpose of the Diploma Supplement (DS) is to ensure that acquired
knowledge and ability will be transparent and readily understood in the
context of mobility. The Berlin Communiqué stated that, as of 2005, all
graduating students should receive this document automatically, free of
charge and in a widely used European language.

By 2006/07, the DS was specifically referred to in legislation and issued by
higher education institutions in the majority of signatory countries.
Although the DS was initially introduced without legislation in several
countries, most of them have recently made it mandatory. Eight countries
did so in 2005, namely Austria, Czech Republic, Finland, Holy See, Italy,
Liechtenstein, Netherlands and Poland.

In most cases, the implementation of the DS began between 2001 and
2004. Bosnia and Herzegovina, Georgia, Greece and Ireland introduced it
in 2005, and Malta in December 2006.

By 2006/07, the DS should be issued in all institutions and for all study
programmes in over half of the countries concerned, in accordance with
legislation or official documents. It has been used on a general basis in
Hungary since March 2006 and in Turkey since the end of 2005/06. In
Portugal, it has been the case since 2007.

In around one-third of the signatory countries, the DS is only partially
implemented (it is used in certain institutions and programmes). In
Croatia and Russia, it will be issued on a general basis from 2008, and in
France from 2009. In Ireland and the United Kingdom (Scotland), this is
occurring in 2007.
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Figure D1: Level of implementation of the Diploma Supplement,
2006/07

Mandatory introduction in all study programmes or general implementation
Partial and gradual introduction
Implementation planned before the end of 2007/08

Implementation not yet begun

Source: Eurydice.

Additional notes (Figure D1)

Albania: The DS will be implemented at the end of the 2006/07 academic year.
Armenia: The national DS will be replaced in 2007 by one following the EU/Council of
Europe/ Unesco format.

Azerbaijan: Preparation of a DS that complies with the EU/Council of Europe/ Unesco
format will be completed soon; plans for implementation will follow.

Additional notes (Figure D1 continued)

Azerbaijan and Ukraine: Data is from the respective national reports submitted to
the BFUG for the Stocktaking Report 2007.

Bulgaria: The DS is issued by all higher education institutions but only for bachelor’s
and master’s programmes.

Croatia: In the last few years, some faculties have been issuing the DS to students
who graduated from pre-Bologna programmes.

Cyprus: The situation shown relates to the University of Cyprus.

Georgia: According to the current legislation, all higher education institutions at all
levels have been obliged to issue the DS since 2005.

FYR of Macedonia: Current legislation does not require higher education institutions
to issue the DS; however, several have done so at their own discretion.

Ukraine: The Diploma Supplement will be introduced with effect from 2008/09.

Explanatory note

The first category in the key (‘mandatory introduction in all study programmes or
general implementation’) is based mainly on national legislation and refers to the
obligation to introduce the DS in all institutions and study programmes. Where no
legislation regulates its implementation, the meaning of ‘general implementation’ is
that the DS is used at all higher education institutions in all fields of study, for all
course modules in all study programmes, and for all students.

Six countries or regions have not yet implemented the DS. In four of
these, arrangements for introducing it are indicated in current legislation.
In the German-speaking Community of Belgium and in Luxembourg, it is
planned that it should come into use at the end of 2007/08 and during
2007/08 respectively. In Ukraine, it is expected that the DS will be imple-
mented in 2008/09. In Albania, a working group is currently designing a
DS for implementation at the end of the 2006/07 academic year.

The Armenian ENIC/NARIC has prepared a DS to be finalised in April 2007;
the DS based on the EU/Council of Europe/Unesco format will be issued
to master’s level students graduating in June-July 2007.

In Azerbaijan, the current DS is based on a national format not yet revised
in accordance with the EU/Council of Europe/Unesco format.
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In the Flemish Community of Belgium, the Netherlands and the United
Kingdom (Scotland), the DS exists in a form close to the EU/Council of
Europe/Unesco format.

Provision of the Diploma Supplement is automatic and free
of charge in most signatory countries

Regardless of the extent to which it is used, the Diploma Supplement is
generally issued automatically and free of charge to graduates at the end
of their study programme (Figure D2).

However, in seven countries this is not the case. Albania (as of 2006/07),
Bosnia and Herzegovina, Croatia, the Holy See, Russia, Spain and Turkey
issue it only on request. The English language version of the document is
also issued on request in the Flemish and French Communities of Belgium
and in Poland. In Andorra, it is provided on request in languages other
than Catalan. In Hungary, it is issued automatically in Hungarian and
English, but on request in the case of study programmes undertaken in a
minority language.

The DS is not yet issued automatically by all institutions in the United
Kingdom (England, Wales and Northern Ireland).

The Diploma Supplement is issued free of charge almost everywhere
except in Albania (as of 2006/07), Croatia, the Former Yugoslav Republic
of Macedonia (where exemption from payment is at the discretion of
each higher education institution), Russia, Spain (irrespective of the
language) and Slovakia (solely in the case of the English language
version). However, the situation is changing in Croatia and Russia, where
the DS will be issued automatically and free of charge from 2008
onwards. In Slovakia and the Former Yugoslav Republic of Macedonia, the
situation is somewhat variable and depends largely on the institution
concerned.

The DS has been issued automatically and free of charge in Bulgaria since
2005/06.

Figure D2: Compliance with the conditions that the Diploma
Supplement be issued automatically and free of charge, 2006/07
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Diploma Supplement not yet introduced

Source: Eurydice.
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Additional notes (Figure D2)

Albania: The DS will be issued on request and in return for payment as of 2006/07.
Armenia: A national DS (not compliant with the EU/Council of Europe/Unesco format)
is currently in use and is issued automatically in most cases.

Austria: The DS is usually issued automatically and free of charge; however, as of 2007
it will be issued only on request (but still for free) to graduates of institutions for
teacher education (Akademien fiir Lehrer/innenbildung or Pddagogische Hochschulen).
Azerbaijan: A national DS (not compliant with the EU/Council of Europe/Unesco
format) is issued automatically and free of charge to all students.

Azerbaijan and Ukraine: Data is from the respective national reports submitted to
the BFUG for the Stocktaking Report 2007.

Belgium (BE de): The DS will be implemented at the end of 2007/08. It will be in
German, English and French and issued free of charge and automatically in all the
languages concerned and for all programmes on offer.

Cyprus: In a few private institutions, the DS is issued on request and free of charge in
English.

Lithuania: The DS has been issued automatically since 2006.

Netherlands: The DS has been issued automatically since March 2005.

Russia: As of 2008, the DS will be issued to graduates of all accredited programmes
automatically and free of charge.

Slovenia: The DS has been issued automatically and free of charge since 2000/01, and
in one of the official EU languages since 2005/06.

Ukraine: When the DS is introduced in 2008/09, it will be issued automatically and
free of charge.

The Diploma Supplement is generally issued in English or in
the language of instruction and in English

Croatia, Cyprus, Germany, Ireland, Malta, the Nordic countries and the
United Kingdom issue the DS solely in English.

More than half of the signatory countries issue the DS in the language of
instruction and in English. In Albania, this will also be the case when the
DS is introduced by the end of 2006/07.

In Serbia, the DS is issued in Serbian and English, as well as the language
of instruction if this is neither. In the Netherlands, the DS is issued in

either the national language or in English. In three other countries
(France, Slovenia and Spain), depending on the wishes of the student and
the choices offered by the institution, the DS is available in the language
of instruction and one of the official languages of the European Union.

Andorra and Turkey appear noteworthy for the range of languages in
which the DS may be made available. Andorra issues the document in
Catalan, English, Spanish, French or Portuguese. In Turkey it is available in
English, German or French (as well as in Turkish).

In Poland, it was issued (other than in Polish) in German, English, Spanish,
French or Russian until January 2007.

Additional notes (Figure D3)

Azerbaijan: The national DS is issued in Azerbaijani to all domestic students;
international students receive the Supplement in Azerbaijani and English.

Azerbaijan and Ukraine: Data is from the respective national reports submitted to
the BFUG for the Stocktaking Report 2007.

Belgium (BE nl): The DS is issued in Dutch to all students. According to regulations, it
is issued on request in English, but in practice all institutions issue the DS in Dutch
and English.

Czech Republic: In principle, it is at the discretion of the higher education institution
concerned to determine which language other than the language of instruction the
DS isissued. In practice, most institutions issue the DS in Czech and English.

Iceland: Certain higher education institutions also issue the DS in Icelandic.

United Kingdom (WLS): Some Welsh institutions issue the DS in English and Welsh.
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Figure D3: Languages in which the Diploma Supplement is issued,
2006/07

[ ] Inthe language of instruction and one or more official EU languages
] Inthe language of instruction and/or English ~ [Jll Solely in English

Diploma Supplement not yet introduced

Source: Eurydice.

SECTION E:
OTHER MEASURES TO PROMOTE RECOGNITION

A National Qualifications Framework (NQF) has been
adopted in around ten countries

At the Bergen Conference, the European ministers of higher education
adopted an overarching framework of qualifications for the European
Higher Education Area (EHEA). This includes reference to the three-cycle
study structure and makes use of generic descriptors for each cycle
(based on learning outcomes, competences and credits for the first and
second cycles).

The ministers agreed to prepare national frameworks compatible with the
EHEA overarching framework by 2010 and to have begun this task by
2007.

A National Qualifications Framework (see Glossary) may be defined as
a mechanism for describing formal qualifications and other learning
outcomes at all levels of education; its components and format may vary
from one country to the next. It is also intended that the framework
should be an intelligible, meaningful resource at international level. As of
February 2007, nine countries or regions (most of them EU Member
States) reported that they had adopted (but not necessarily
implemented) a framework of this kind for higher education. France and
the United Kingdom did so in 2002 and 2001 respectively; most other
countries in this group have done so since 2003.

With the May 2007 London conference approaching, Ireland and Scotland
have taken part in a pilot project seeking to self-certify the compatibility
between their national frameworks and the EHEA framework. This follows
the Bologna Process ministerial summit in Bergen in 2005, when a report
adopted by ministers from participating countries called for the
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development of self-certification arrangements regarding the
compatibility of national qualifications frameworks with the EHEA
framework. However, Figure E1 refers strictly to the adoption of an NQF

(including higher education).

Many countries have yet to adopt an NQF, but plan to do so. Latvia, Malta,
the Netherlands and Sweden plan to adopt such a framework in 2007. In
the Czech Republic, adoption of the principles for a framework is also
scheduled for 2007. In Armenia, this should be achieved by the end of
20009.

In general, most of the other countries have not set a date for adoption of
an NQF but are actively working (in special committees, working groups
or through public consultation) to prepare a model for it. Working groups
have either been formed recently, as in the case of Belgium (the French
Community), Cyprus, Georgia, Poland and Serbia in 2006, or will be very
soon (Austria, where consultation begins in 2007).

In Bulgaria, Croatia, Greece, Norway, Spain and Turkey, working groups
are proposing in 2007 that their governments should adopt a (full or
partial) model framework. In Lithuania, a model of this kind is intended
for completion in 2008.

In Albania, the phase of public debate is now over and an NQF is to be the
subject of a draft law.

In Finland, a model framework was submitted to the Ministry of
Education in 2004, but no decision on its adoption has yet been taken.

Figure E1: The situation regarding the adoption of national
qualifications frameworks including higher education, 2006/07

B Adopted [

[l Adoption before the end of 2007

Not adopted/no date fixed for adoption

Data not available

Source: Eurydice.

Additional notes (Figure E1)

Albania: The Albanian model of the NQF is based on the UK example. Level
descriptors have been drafted in Albanian; the NQF will be in Albanian and English.
Armenia: An NQF is planned for adoption by the end of 2009.

Belgium (BE nl): The principles of a qualifications framework for higher education are
set out in a decree of April 2003.

Bosnia and Herzegovina: The project steering board should approve the proposed
qualifications framework by April 2007.
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Additional notes (Figure E1 — continued)

Czech Republic: The principles of an NQF are set out in a new law to take effect on 1
August 2007.

Georgia: Amendments to the Law on Higher Education are being prepared and the
date for adopting an NQF will be fixed accordingly. It is expected that an NQF will be
in place by 2008.

Latvia: The principles of an NQF are set out in a draft law on higher education to be
adopted in 2007.

FYR of Macedonia: An NQF should be in place by 2009/10.

Malta: It is expected that an NQF consistent with the EHEA overarching qualifications
framework will be launched by the autumn of 2007.

Montenegro: A draft version has been prepared and submitted to stakeholders for
feedback. Following their responses, a public discussion will be organised and a final
version drawn up. This version should be submitted to the government for adoption
by December 2007, in accordance with the work programme.

Slovakia: Full implementation of the NQF is planned in 2009.

Ukraine: An NQF should be in place by 2010. Data is from the national report
submitted to the BFUG for the Stocktaking Report 2007.

Joint degrees are formally recognised in around half of the
countries concerned

In the same way as ECTS and the Diploma Supplement, joint degrees (see
Glossary) are meant to play a key part in developing the EHEA. However,
the lack of any firm reference to the joint degree concept in formal
legislative provisions may have constituted - or still constitutes — a barrier
to its recognition.

For this reason and in conjunction with processes for ratifying the Lisbon
Convention, the Bergen Communiqué called on the signatory states to
recognise joint degrees awarded by two or more countries of the EHEA.

In February 2007, the award of national or international joint degrees was
provided for in the national legislation or official documents of around
half of those countries for which information was available.

Depending on the country concerned, these documents do not always
specify the study programmes for which the joint degrees may be
awarded. For example, joint degrees may be offered in the three cycles of
study in the Czech Republic, the Flemish Community of Belgium, Finland,
France and Malta. In Lithuania and Poland, this applies only to the first
two cycles and, in Greece, solely to master’s level programmes.

In the remaining countries, the possibility of awarding joint degrees is not
explicitly referred to by national legislation or official documents.
However, this observation has to be qualified in the case of the
Netherlands and Spain, where the joint degree concept should soon be
the subject of legislation. In Latvia, the new draft law (due for adoption in
2007) provides for international joint or double degrees. In Andorra, the
official recognition of joint degrees is currently being debated within the
government.

Official recognition does not mean that joint degrees are awarded on a
more regular basis or more widely than in countries with no relevant
legislation. Thus in Cyprus and Malta, where the awarding of joint
degrees is authorised by law, it has not yet actually occurred. In Ireland,
where it is also authorised to award such degrees, the procedures have
not been implemented at university level.

By contrast in Switzerland, where there is no relevant legislative provision,
joint degrees are nonetheless awarded in practice.
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Figure E2: The situation regarding formal recognition of joint degrees,
2006/07

Additional notes (Figure E2)

Albania: The draft law on higher education due for adoption in 2007 refers to joint
degrees.

Azerbaijan: Although a number of joint programmes are conducted with
international higher education institutions, students receive national diplomas for
these programmes.

Azerbaijan and Ukraine: Data is from the respective national reports submitted to
the BFUG for the Stocktaking Report 2007.

Cyprus: The regulations governing the operation of the University of Cyprus have
been amended to provide for the award of joint degrees.

Estonia: All joint degrees are recognised on the basis of the Lisbon Recognition
Convention. Special amendments have been prepared to support the provision of
joint degrees.

Ireland: While a number of institutions have made joint awards in Ireland, they are
not yet made in the university sector. The National University of Ireland agreed in
November 2006 that joint awards could be made and has processed a change of
statute to this effect.

FYR of Macedonia: The new Law on Higher Education expected by the end of 2007
should include a provision for recognition of joint degrees.

United Kingdom: The UK controls power to award degrees, rather than individual
degrees themselves. The degrees themselves are legally owned by the institution with
v degree awarding powers (DAPs). The power and the criteria for granting DAPs come
& g - from the Government, which is informed by the QAA.
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Source: Eurydice.
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SECTION F:
NATIONAL BODIES FOR QUALITY ASSURANCE

Mutual recognition in the field of quality assurance in higher education
calls for the development of clearly defined and commonly accepted
evaluation and accreditation criteria and methodologies. To achieve this
objective, according to the conclusions of the conference of the ministers
in Berlin in 2003, national quality evaluation systems should not only
include the bodies responsible for this task but also specify their
composition and fundamental goals.

The 2005 Bergen Communiqué states that ‘almost all countries have
made provision for a quality assurance system based on the criteria set
out in the Berlin Communiqué and with a high degree of cooperation and
networking'.

Most countries have an independent national body for
quality assurance

To ensure the objectivity of quality assurance, the body responsible for
this task should be independent and have autonomous responsibility for
its operations and methods. This means that its reports and findings
cannot be influenced by third parties (e.g. the government, higher
education institutions or other stakeholders). The independent status of
the body should be guaranteed in official documentation (e.g. legislative
acts or instruments of governance). A national body without such
independent status is usually formed as a council, commission or agency
directly responsible to the top-level public authorities.

Independence of the body for quality assurance is one of the criteria for
acceptance as a full member of the European Association for Quality As-
surance in Higher Education (ENQA) (for further information on the
participation of national bodies for quality assurance in ENQA, see
Figure F4).

Figure F1: National (or regional)
bodies for quality assurance, 2006/07
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Additional notes (Figure F1)

Andorra: The Agency for the Quality of Higher Educationin Andorra (Agéncia de
Qualitat de I'Ensenyament Superior d’Andorra) was created in November 2006 and is
currently in the process of establishing its procedures.

Azerbaijan and Ukraine: Data is from the respective national reports submitted to
the BFUG for the Stocktaking Report 2007.

Cyprus: An independent body is only responsible for the quality assurance of private
institutions. The establishment of a National Agency for Quality Assurance and
Accreditation for public and private universities is currently under discussion.
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Additional notes (Figure F1 — continued)

Liechtenstein: Higher education institutions are supervised by the government and
the Schulamt, supported by external experts or quality assurance agencies.
Luxembourg: In 2006, a group of experts began work in the area of quality assurance.
Moldova: It is expected that an independent quality assurance body will be
operational by 2007/08.

Portugal: According to Decree Law 74/2006, the Agéncia de Acreditacéo e Avaliagdo, a
newly established accreditation agency, will become operational in 2007. It will take
over the work of the Conselho Nacional de Avaliagéo do Ensino Superior.

In 2006/07, at least one independent national body for quality
assurance existed in two-thirds of the Bologna signatory countries. Such
bodies often perform the dual function of both evaluating and
accrediting institutions or programmes.

Nine countries or regions (Austria, the Flemish Community of Belgium,
Croatia, France, Germany, Ireland, Former Yugoslav Republic of
Macedonia, Netherlands and Spain) have more than one independent
body for quality assurance. This is usually because bodies are
responsible for just one region within a particular country, or because
there are separate bodies for different kinds of institution or programme.

In Austria, the Osterreichische Qualitéitssicherungsagentur (Austrian
Agency for Quality Assurance) was set up to assist universities and
Fachhochschulen in creating their own evaluation and quality
management systems. By contrast, in the case of accreditation, two
separate bodies exist: the Fachhochschulrat (Fachhochschule Council) is
responsible for the accreditation of Fachhochschulen, while the
Akkreditierungsrat (Accreditation Council) accredits and supervises private

universities and their study programmes.

In the Flemish Community of Belgium, the main body for quality
assurance is the Nederlands-Vlaamse Accreditatie Organisatie (Dutch-
Flemish Accrediting Organisation), a supranational organisation

established jointly with the Netherlands, which is responsible for
accreditation and for licensing evaluation agencies. Another body is the
Vlaamse Interuniversitaire Raad (Flemish Inter-university Council), which
supports quality assessment and evaluation of the six Flemish universi-
ties. Thirdly, the Vlaamse hogescholenraad (Council of Flemish Institutions
of Higher Education) is the consultative body of the Flemish hogescholen.

In Croatia, external evaluation of higher education institutions and
programmes is carried out by the Nacionalno vijece za visoko obrazovanje
(National Council for Higher Education). The Agencija za znanost i visoko
obrazovanje (Agency for Science and Higher Education) is a professional
body that provides expert and administrative help to the National
Council. For professional tasks performed during the external evaluation
procedure, the Agency is responsible to the National Council.

(National evaluation
committee) is responsible only for the external evaluation of institutions.
National commissions also exist for the accreditation of certain specific
programmes, such as courses for the training of ingénieurs or in the field
of management and business. Finally, one of the activities of the
Inspection générale de l'administration de I'éducation nationale et de la
recherche (General Inspectorate of Education and Research) is quality
assessment of higher education. A new Agence d’Evaluation de la
Recherche et de I'Enseignement Supérieur (Evaluation Agency for Research
and Higher Education) is expected to start its activities in 2007/08.

In France, the Comité national d’évaluation

In Germany, accreditation is undertaken by local agencies that accredit
degree programmes and one central accreditation establishment, the
Akkreditierungsrat (Accreditation Council). There is no national coordinat-
ing body for evaluation. However, an institutional infrastructure has been
developed and comprises initiatives at Land level (agencies) and at
regional and cross-regional level (networks and associations).
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In Ireland, the task of quality assurance is shared by the Higher Education
Authority, the National Qualifications Authority of Ireland, the Higher
Education and Training Awards Council (which is responsible for non-
university higher education institutions), the Irish Universities Quality
Board and the Dublin Institute of Technology.

In the Former Yugoslav Republic of Macedonia, the Odbor za Akreditacija
vo Visokoto Obrazovanie (Board for Accreditation of Higher Education) is
the national body responsible for accreditation while the Agencija za
Evaluacija na Visokoto Obrazovanie (Higher Education Evaluation Agency)
conducts external evaluation and joint quality assessment of academic
staff at universities and other higher education institutions. There are
currently plans to merge the Accreditation Board and the Evaluation
Agency to create a single quality assurance body at national level; the
legal basis for this change will be established by the anticipated new Law
on Higher Education, foreseen for 2007.

In the Netherlands, the Inspectie van het Onderwijs (Inspectorate of
Education), the Nederlands-Vlaamse Accreditatie Organisatie, (Netherlands
Quality Agency - for universities offering professional education only)
and Quality Assurance Netherlands Universities (for universities only) take
part in quality assurance.

In Spain, the Agencia Nacional de Evaluacion de la Calidad y Acreditacion
(National Agency for Quality Assurance and Accreditation) is the main
body for quality assurance. However, there are also 11 regional quality
assurance agencies that together form the Red Espafiola de Agencias de
Calidad Universitaria (Spanish Network of Agencies for the Quality
Assurance of Universities).

Nine countries, none of which are EU Member States (Albania, Armenia,
Azerbaijan, Holy See, Iceland, Moldova, Montenegro, Russia and Ukraine),

have a national quality assurance body that is not regarded as
independent.

In Albania, quality assurance is carried out by the Agjencia e Akreditimit té
Arsimit té Larté (Accreditation Agency for Higher Education) and the
Késhilli i Akreditimit (Accreditation Council), in close cooperation with the
Ministry of Education and Science. The Agency is a public, state-funded
institution accountable to the Ministry. A new draft law on higher
education, which foresees the complete redesign of the two quality
assurance bodies in accordance with the ENQA Standards and Guidelines
for Quality Assurance, was sent to the Council of Ministers in March 2007.

In Armenia, the Litsenzavorman ev havatarmagrman gortsakalutyun
(National Accreditation and Licensing Agency) was established in 2000
within the Ministry of Education and Science and is a structural unit of the
Ministry. The creation of an independent quality assurance body is
currently the subject of public debate.

In the Holy See, evaluation is carried out by the Congregatio de Institutione
Catholica (Congregation for Catholic Education), which has governmental
status. In 2005, preparatory work began in order to establish an
independent quality assurance agency.

In Iceland, the Mats- og greiningarsvié (Office of Evaluation and Analysis)
was established in the Ministry of Education, Science and Culture in 2006.

The Ministry of Education and Youth is responsible for the accreditation
of higher education institutions in Moldova; meanwhile, an independent
quality assurance body is currently being formed and should be in place
by 2007/08.

At present, the accreditation body for higher education institutions in
Montenegro is the Savjet za visoko obrazovanje (National Council for
Higher Education). Following the recommendation of ENQA, Montenegro
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is seeking to establish an independent accreditation agency at regional
level, together with neighbouring countries with similar educational and
economic systems.

Since 1997, decisions on issuing state accreditation in Russia have been
taken by the Accreditation Board established by the Ministry of Education
and the National Agency for Accreditation in Education.

In six countries or regions, namely Bosnia and Herzegovina, the German-
speaking Community of Belgium, Cyprus (in the case of public higher
education institutions), Liechtenstein, Luxembourg and Malta, no
national body for quality assurance exists. This is primarily because
they do not provide higher education on an extensive scale given their
small geographical size.

In Bosnia and Herzegovina, the Draft Law on Higher Education includes
provisions for the establishment of a state-level agency for quality
assurance. However, this can only occur after the law is ratified by
parliament.

In Cyprus, the Symvoulio Ekpaideytikis Axiologisis-Pistopoiisis (Council of
Educational Evaluation-Accreditation) is an independent body, but it is
responsible for the external evaluation of study programmes at private
institutions only. The Ministry of Education and Culture is discussing the
establishment of a National Agency for Quality Assurance and
Accreditation, which would carry out the evaluation of all public and
private universities in Cyprus.

In Malta, a National Commission for Higher Education has recently been
set up. One of its main tasks is to evaluate, approve, accredit, authorise
and recognise systems and policies for quality assurance.

Annexe 1 (found at the end of the publication) provides a list of the
independent national quality assurance bodies.

Students are represented in the governance of independent
national bodies for quality assurance in half of the countries

In the 2005 Bergen Communiqué, the ministers responsible for higher
education stressed the need to involve students in the process of quality
assurance, for example by enabling their participation in the governance
of the corresponding national bodies.

In 22 countries - nearly all of them EU Member States - student
representatives are included in the governance of the national body for
quality assurance. This generally means that one, two or three
representatives are chosen either from a list of candidates selected in
accordance with predetermined criteria, or from among members of
student unions.

The Osterreichische Hochschiilerinnen- und Hochschiilerschaft (Austrian
National Union of Students) is a member organisation of the
Osterreichische Qualitdtssicherungsagentur and is represented on its
management board and in its general assembly.

In Georgia, one student is present in the Accreditation Council of Higher
Education Institutions. This Council, which consists of nine experts in all, is
based at the Ganatlebis akreditaciis erovnuli centri (National Centre of
Education Accreditation).

In Hungary, two non-voting student members representing the Hallgatéi
Onkormdnyzatok Orszdgos Konferencidja (Conference of Students’ Unions)
and the Doktoranduszok Orszdgos Szévetsége (National Association of PhD
Students) take part in the plenary meetings of the Magyar Fels6oktatdsi
Akkreditdcids Bizottsdg (Hungarian Accreditation Committee).

In Ireland, students participate in the governing boards of all five bodies
for quality assurance.
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In Lithuania, student participation is officially regulated and compulsory
in both counselling bodies of the Studijy kokybés vertinimo centras (Centre
for Quality Assessment), namely the Expert Council for Quality in Higher
Education and the Expert Council for Assessment of Research and Higher
Education Institutions.

In Poland, the participation of a student representative is compulsory in
the Paristwowa Komisja Akredytacyjna (State Accreditation Committee)
and its presidium.

In Slovakia, a representative of the Student Higher Education Council
regularly takes part in meetings of the Akreditacna komisia (Accreditation
Commission).

The body in Sweden is required to have two student representatives: one
for the undergraduate level and one for the postgraduate level.

In Turkey, one student member appointed by the National Student
Council is a member of the Yiiksekégretim Akademik Dederlendirme ve
Kalite Gelistirme Komisyonu (National
Assessment and Quality Improvement in Higher Education).

Commission for Academic

In the United Kingdom, the Board of the Quality Assurance Agency for
Higher Education includes a student observer.

In other countries where an independent body for quality assurance has
been set up, students are not represented in its governance. The national
agencies or committees consist essentially of representatives of the
academic and/or research staff in higher education institutions, specialist
members appointed by the government and administrative staff.
Additionally, one or more foreign academics are often invited to become
members.

Figure F2: Student representation in the governing body of
independent national (or regional) bodies for quality assurance,
2006/07
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Source: Eurydice.

Additional notes (Figure F2)

Austria: The map represents the situation in the Osterreichische Qualitéitssicherungs-
agentur.

Azerbaijan and Ukraine: Data is from the respective national reports submitted to
the BFUG for the Stocktaking Report 2007.

Belgium (BE nl) and Netherlands: The Nederlands-Vlaamse Accreditatieorganisatie is
obliged to consult student organisations. A doctoral student is a member of its
governing board.
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Additional notes (Figure F2 — continued)

Croatia: Changes to the regulation establishing the Agencija za znanost i visoko
obrazovanje were planned for adoption by the end of 2006. These changes will
provide for a student representative to be a member of the governing body of the
agency.

Cyprus: Students are not involved in the activities of the governing board of the
Symvoulio Ekpaideytikis Axiologisis-Pistopoiisis, which is responsible for evaluating
private institutions.

Latvia: The map represents the situation regarding the Augstdkas izglitibas kvalitates
novértésanas centrs (Higher Education Quality Evaluation Centre). There is a student
representative in evaluation commissions and both central bodies that take decisions
on accreditation, namely the Augstakas izglitibas padome (Council of Higher
Education) and the Akreditdcijas komisija (Accreditation Commission).

Spain: In its 2007 Action Plan, the Agencia Nacional de Evaluacién de la Calidad y
Acreditacion has provided for the involvement of students in its quality assurance
programmes and processes, e.g. through membership of the advisory board of the
Agency.

The independent national bodies for quality assurance are
subject to peer review in less than one-third of the countries

In the 2005 Bergen Communiqué, the ministers responsible for higher
education also committed themselves to introducing a model for peer
review of quality assurance agencies on a national basis. In the 2005
Standards and Guidelines for Quality Assurance in the European Higher
Education Area, it was stated that ‘peer review of agencies should be
interpreted as basically the means to achieve the goal of transparency,
visibility and comparability of quality of agencies’. Furthermore, the ENQA
regulations state that a mandatory cyclical external review of the
activities of a quality assurance body should take place at least once every
five years.

Peer reviews may be undertaken by another national or international
body for quality assurance, or by a specially established external review

panel. However, they must always specifically consider the extent to
which the agency conforms with ENQA European standards for external
quality assurance agencies. For more information on peer review, see
Chapter 3 of the ENQA document Standards and Guidelines for Quality
Assurance in the European Higher Education Area.

It was therefore suggested that a register of recognised external quality
assurance agencies operating in higher education in Europe should be
drawn up. In addition, a European Consultative Forum for Quality
Assurance in Higher Education was established to promote cooperation
between ENQA, the European University Association (EUA), the European
Association of Institutions in Higher Education (EURASHE) and the
National Unions of Students in Europe (ESIB) on a more permanent basis.

So far, peer review of the national body for quality assurance exists in
15 countries, almost all of them EU Member States.

In Denmark, the Evalueringsinstitut (Danish Evaluation Institute, or EVA)
was evaluated by the Swedish Hdgskoleverket (National Agency for Higher
Education) in the spring of 2005. The remit of the Agency was to evaluate
all EVA activities in the three central areas of evaluation, knowledge-
centred activities and revenue-generating activities. In its evaluation, the
Agency also took account of the strategic considerations of EVA, its
management and internal organisation, as well as the external framework
and conditions underlying its work.

In Finland, the quality assurance procedures and processes of the
Korkeakoulujen arviointineuvosto, Rddet for utvdrdering av hégskolorna
(Finnish Higher Education Evaluation Council, or FINHEEC) were
evaluated in 2002 in a Nordic project on mutual recognition of quality
assurance agencies. The next evaluation of FINHEEC activities is planned
for 2008.
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In Ireland in December 2006, the Higher Education Authority agreed to
the request from the Irish Universities Quality Board to commission an
external review of the Board, which will examine how far it complies with
ENQA European standards and guidelines. The Dublin Institute of
Technology has incorporated the European Standards and Guidelines
into its quality assurance procedures. In June 2006, the European
University Association completed a review of the effectiveness of the
Institute’s quality assurance procedures, on behalf of the Qualifications
Authority. A review of the National Qualifications Authority covering
among other things its compliance with European standards and
guidelines got under way in November 2006. The Higher Education and
Training Awards Council (HETAC) has incorporated the European
standards and guidelines into its policies and criteria for setting the
standards of awards, for making awards and delegating the authority to
make them, and for quality assurance. Furthermore, in July 2006, the
Qualifications Authority completed a review of how the HETAC
performed its duties, including the extent to which it complied with
ENQA standards and guidelines. The HETAC is the first European agency
to conform to those standards and guidelines.

In Hungary, the Magyar Fels6oktatdsi Akkreditdcios Bizottsdg has an
International Advisory Board whose tasks are to monitor, assess and
evaluate the operational principles and orders of procedure, as well as the
accreditation requirements and practices of the Committee.

In Sweden, the Hégskoleverket has undergone external evaluation twice,
the last time in 2006 as a follow-up to the first evaluation. It was
conducted by a group consisting of an expert of the Swedish National
Financial Management Authority, a professor from Malmo University
College and a senior advisor from Statskonsult, a Norwegian state-owned
company specialising in public management issues.

Some countries have announced that a peer review of their national body
for quality assurance is planned in the years ahead.

In Austria, the Osterreichische Qualitdtssicherungsagentur will undergo a
peer review procedure coordinated by ENQA in 2007. Peer review of the
other two bodies (Fachhochschulrat and Akkreditierungsrat) based on
national review guidelines drawn up by ENQA will also take place in the
same year.

The Nederlands-Vlaamse Accreditatieorganisatie, the body for quality
assurance in the Flemish Community of Belgium and the Netherlands, will
undergo a peer review in 2007.

The Estonian Kérghariduse Hindamise Néukogu (Higher Education Quality
Assessment Council) is preparing for a peer review due to occur in 2008.

According to the draft Law on Higher Education in Latvia (due for
adoption in 2007), the Augstdkas izglitibas kvalitates novértésanas centrs
(Higher Education Quality Evaluation Centre) will be subject to peer
review once it is established.

The Norwegian Nasjonalt organ for kvalitet i utdanningen (National
Agency for Quality Assurance in Education) has not yet been subject to
peer review. However, there are plans for an external evaluation in the
spring of 2007.

In Romania, it is planned that the Agentia Romdnd de Asigurare a Calitdtii
in Invdtamantul Superior (Romanian Agency for Quality Assurance in
Higher Education) will be evaluated periodically by similar agencies that
are members of ENQA.

In Spain, the Agencia Nacional de Evaluacion de la Calidad y Acreditacion
and the Agéncia per la Qualitat del Sistema Universitari de Catalunya
(Quality Assurance Agency of Catalonia) will be subject to peer review by
ENQA in 2007.
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Figure F3: Independent national (or regional) bodies for
quality assurance subject to peer review, 2006/07

. Body subject to peer review [ Independent body does not exist
[l Body not subject to peer review
Source: Eurydice.

Data not available

Additional notes (Figure F3)

Azerbaijan and Ukraine: Data is from the respective national reports submitted to the
BFUG for the Stocktaking Report 2007.

Estonia: The first peer review is scheduled for 2008.

Holy See: A Commission of International Experts in cooperation with another group of
peers/consultants supports the external quality assurance of work done by the office of the
Congregatio de Institutione Catholica.

Netherlands: The map represents the situation of the Dutch-Flemish Accrediting
Organisation.

Slovenia: The map represents the situation of the Svet za visoko solstvo Republike Slovenije
(Council for Higher Education of the Republic of Slovenia) and the Nacionalna komisija za
kvaliteto visokega Solstva (National Higher Education Quality Assessment Commission).

Around half of the countries have an independent national
body for quality assurance that is a member of ENQA

The European Network for Quality Assurance in Higher Education was set
up in 2000 with the aim of promoting the establishment of national
quality assurance systems in higher education and strengthening
European cooperation in this field. In November 2004, the Network was
transformed into the European Association for Quality Assurance in
Higher Education (ENQA). Over 40 quality assurance agencies and
associations of higher education have joined the association so far.

The aims of ENQA are to circulate information, experience, good practice
and new developments in the field of quality assessment and assurance
in higher education among interested parties, including public

authorities, higher education institutions and quality assurance agencies.

Membership of ENQA is open to national quality assurance bodies in the
signatory states of the Bologna Declaration. ENQA has two types of
membership: full or candidate membership.

To be accepted as a full member, a body has to satisfy several criteria
drawn up by ENQA (for example, it has to be independent, recognised by
competent public authorities and fulfil ENQA standards and guidelines
for quality assurance). Furthermore, the body must have been in
operation for at least two years.

If the body does not fulfil all criteria, it may be given the status of
candidate member. However, the application must be reviewed after a
maximum of two years. If all the criteria are then met, the national agency
becomes a full member. If the requirements are still not fulfilled, the
application is rendered void and the agency has to wait for a further
period of two years before it can reapply for ENQA membership.




COMPARATIVE OVERVIEW

Almost half of all Bologna signatory countries have an independent
national body which is a member of ENQA: 20 have a body that is a full
member, while eight have a candidate member body.

It should be noted that there are some countries in which more than one
quality assurance body participates in the work of ENQA. This is the case
in Austria, Belgium, France, Germany, Ireland, the Netherlands and Spain.
For further information on the situation in these countries, see Annexe 1
(at the end of the publication).

The Paristwowa Komisja Akredytacyjna in Poland is currently in the process
of applying for ENQA membership. The Croatian Agencija za znanost i
visoko obrazovanje formally submitted its application to become a
member of ENQA in January 2007. The Komisija za akreditaciju | proveru
kvaliteta (Accreditation and Quality Evaluation Commission) in Serbia
officially applied for membership on 22 February 2007.

Seven countries (Georgia, Greece, Lithuania, Former Yugoslav Republic of
Macedonia, Romania, Slovenia and Turkey) have an independent national
body that is not a member of ENQA. Three of them are currently
preparing the application to join. The Ganatlebis akreditaciis erovnuli
centriin Georgia will apply for membership in 2007. The Apxi
AtaopdAiong Motétntag (Hellenic Quality Assurance Agency) in Greece and
the Agentia Romand de Asigurare a Calitdtii in Invdtdmantul Superior in
Romania are also getting ready to apply. In the remaining four countries,
there are no immediate plans to do so.

At the ENQA General Assembly of September 2006, two other types of
formal relationship were established with bodies working in the area of
quality assurance. First, a bona fide organisation or an agency with a
demonstrated interest in the quality assurance of higher education may
become an associate body. Secondly, any network of bona fide quality
assurance agencies or other umbrella organisations concerned with

quality assurance may become an affiliate body of ENQA. While these
bodies may not refer to themselves as ENQA members, they are entitled
to receive ENQA publications and attend seminars and workshops
organised by ENQA.

Figure F4: Participation of national (or regional) bodies

for quality assurance in ENQA, 2006/07
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Additional notes (Figure F4)

Azerbaijan and Ukraine: Data is from the respective national reports submitted to
the BFUG for the Stocktaking Report 2007.

Cyprus: The Symvoulio Ekpaideytikis Axiologisis-Pistopoiisis, which evaluates private
institutions, is a full member.

Netherlands: The map represents the situation of the Nederlands-Viaamse
Accreditatieorganisatie.

Turkey: The Yiiksekdgretim Akademik Degerlendirme ve Kalite Gelistirme Komisyonu
intends to apply to join ENQA.

Explanatory note
Countries with more than one body are shown in checked colours if the status of the
bodies differs.

The quality assurance bodies of many EU countries are also
members of other international quality assurance networks

Besides ENQA, there exist several other quality assurance networks with a
regional, European or international dimension. Many of the countries
covered in this report participate in the work of one or more of these
networks.

The International Network for Quality Assurance Agencies in Higher
Education (INQAAHE) was established in 1991. It has around 180 mem-
bers from all over the world. Almost all EU and EFTA countries participate
in the activities of this network through one or various quality assurance
bodies. The main purpose of INQAAHE is to collect and circulate
information on current and developing theory and practice in the assess-
ment, improvement and maintenance of quality in higher education.

The Network of Central and Eastern European Quality Assurance
Agencies in Higher Education (CEEN) was founded in 2001 and was
formally established a year later. Its work involves the participation of
19 regional or national quality assurance bodies from 16 countries or
regions in Central and Eastern Europe (Albania, Austria, Bulgaria, Croatia,
Czech Republic, Estonia, Germany, Hungary, Latvia, Lithuania, Former

Yugoslav Republic of Macedonia, Poland, Romania, Russia, Slovakia and
Slovenia).

The Nordic Quality Assurance Network in Higher Education (NOQA)
has existed since 1992. It was established by the five Nordic countries and
their respective national organisations engaged in evaluation and quality
assurance of higher education: the Danish Evaluation Institute (EVA), the
Finnish Higher Education Evaluation Council (FINHEEC), the Icelandic
Ministry of Education, Science and Culture, the Norwegian Agency for
Quality Assurance in Education (NOKUT) and the Swedish National
Agency for Higher Education (Hdgskoleverket). The main objective of
NOQA is to create a joint understanding of different Nordic viewpoints on
issues related to higher education quality assurance.

An example of a small regional network for quality assurance bodies is
D-A-CH, a network for German-speaking countries. This network has four
member organisations from Austria, Germany and Switzerland.

The Joint Quality Initiative (JQI) was founded at the end of 2001 and is
an informal network for the quality assurance and accreditation of
bachelor's and master’'s programmes in Europe. The initiative mobilises
the participation of 23 quality assurance bodies from 12 European
countries or regions, namely Austria, the Flemish Community of Belgium,
Denmark, Germany, Ireland, Italy, Netherlands, Norway, Spain, Sweden,
Switzerland and United Kingdom.

The European Consortium for Accreditation in Higher Education
(ECA) was established in November 2003. The aim of the consortium is
that its participants should mutually recognise their decisions on accredi-
tation before the end of 2007. Its members are from 10 European
countries or regions, namely Austria, the Flemish Community of Belgium,
France, Germany, Ireland, Netherlands, Norway, Poland Spain and
Switzerland.
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Quality assurance networks on the Internet

European Association for Quality Assurance in Higher Education
http://www.enga.eu

International Network for Quality Assurance Agencies in Higher
Education

http://www.ingaahe.org

Network of Central and Eastern European Quality Assurance Agencies in
Higher Education

http://www.ceenetwork.hu

Nordic Quality Assurance Network in Higher Education
http://www.noga.net

Joint Quality Initiative

http://www.jointquality.org

European Consortium for Accreditation in Higher Education
http://www.ecaconsortium.net

SECTION G:
INTERNAL AND EXTERNAL QUALITY ASSURANCE

The standards and guidelines on quality assurance that have been
developed by ENQA and were adopted by the ministers at the Bergen
Conference in 2005 highlight the central importance of institutional
autonomy in the context of quality assurance.

Consequently, main responsibility for the quality of provision and its
evaluation lies with higher education institutions themselves. However,
given the fact that publicly funded institutions are accountable to society,
the quality of higher education needs to be safeguarded. The aim of the
standards and guidelines is therefore to assist institutions in managing
their quality. Institutions and agencies themselves should determine the
specific procedures to be adopted in their own particular context, so
suggestions for detailed ‘procedures’ have not been included in the
ENQA recommendations.

The purpose of this overview is to indicate whether education authorities
issue regulations on the organisation of quality assurance with the
aim of supporting higher education institutions (and possibly reinforcing

the political message of the guidelines adopted in Bergen), or whether
they leave institutions either wholly or partially free to devise their own
quality assurance measures.

Internal and external quality assurance is
compulsory in the majority of countries

In almost all signatory countries, education authority regulations state
that internal quality assurance is compulsory. There are no explicit
regulations on this matter in Albania, Andorra, Armenia, Bosnia and
Cyprus, Denmark and
encouragement for higher education institutions to conduct internal
quality assurance activities often exists in these countries.

Herzegovina, Luxembourg; however,

In Albania, internal evaluation is monitored by the state accreditation
agency. It is not mandatory for universities to implement an internal
quality assurance system; however, if they have one, it is taken into
account during the accreditation process.

In Denmark, internal evaluation is not regulated by any official document.
However, it is expected to be part of the annual development strategy
which institutions are obliged to develop.
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Figure G1: Status of internal and external quality assurance,
2006/07

G1a: Internal quality assurance

¢

= = |
o Qo
"

b ¢

=y
c

PR

B Compulsory or recommended [ | No regulations

Source: Eurydice.
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Additional note (Figure G1)

Azerbaijan and Ukraine: Data is from the respective national reports submitted to
the BFUG for the Stocktaking Report 2007.

Although institutions in the United Kingdom (England, Wales and
Northern Ireland) are entirely responsible for organising their internal
evaluation, an internal evaluation report is needed for external quality
assurance.

In many countries, the various aspects of organising internal quality
assurance are not regulated in detail by the education authority
concerned but lie within the remit of institutions. They often determine
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the scope of evaluation, as well as the procedures involved and their
frequency, and decide who should take part in the process.

External quality assurance is compulsory or recommended in most
signatory countries except Andorra, Armenia, Austria (in the case of
universities), Bosnia and Herzegovina, Luxembourg and Malta. In Cyprus,
it is only compulsory for private higher education institutions.

Where no central regulations from authorities exist, this does not mean
that individual institutions do not establish binding regulations at their
own level of decision-making and entirely comply with the ENQA
standards. These institutional regulations cannot however be taken into
account in this context.

Internal quality assurance: compulsory
participation of students is more frequent than
that of other stakeholders

The ENQA guidelines make it clear that the participation of students in
internal quality assurance activities is considered to be very important.
Stakeholders such as employers and labour market representatives
should also have an opportunity to give feedback to institutions.

In almost all of the countries in which internal quality assurance is
compulsory for higher education institutions, the education authorities
lay down official regulations on who should participate in such
procedures. In most cases, it is the management of institutions, their
academic staff and students who are indicated.

Only in Austria (in the case of universities), Croatia and Malta, the issue of
who should participate is not regulated at all.

The participation of all five categories (management, academic staff,
students, external experts and other stakeholders) is compulsory or
recommended in nine countries or regions.

There are several countries that specify the parties which should be
involved in internal quality assurance, but that do not include students
(Czech Republic, Holy See, Italy, Slovakia and Spain).

According to regulations, other stakeholders such as professional bodies
or employers’ organisations are required to take part in internal quality
assurance in Austria (for Fachhochschulen), Belgium, Estonia, Finland, the
Holy See, Liechtenstein, Lithuania, Moldova, Portugal, Romania, Russia,
Slovakia and the United Kingdom.

In some countries, the participation of external experts is also
compulsory. In ltaly, solely external experts are required to participate in
internal quality assurance procedures.
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Figure G2: Participants in internal quality assurance,

2006/07
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Additional notes (Figure G2)

Austria: 1) Universities, 2) Fachhochschulen.

Denmark: The University Act says that students need to have influence on the
evaluations carried out. It is the study committee (consisting of students and research
staff) and the director of studies that are in charge of quality assurance. In the
University Act, there is no distinction made between internal or external evaluation.
Ireland: The information shown refers solely to non-university institutions. In the case
of universities, the participation of management and other stakeholders is
recommended.

The scope of internal quality assurance

The scope of internal quality assurance may of course encompass a wide
variety of issues. The ENQA standards and guidelines particularly
highlight the importance of guaranteeing high quality in student
assessment, teaching staff and other support and learning resources
available to students.

Procedures for assessment should be appropriate and based on clear
criteria. Institutions should make sure that their teaching staff are
qualified and that the resources available to support student learning are
adequate for each programme. Resources may include libraries,
computing facilities or support from counsellors and other advisers.

Most countries with regulations on the scope of internal quality assurance
include all these issues. In the German-speaking Community of Belgium,
regulations cover solely the quality assurance of student assessment
practices; in Italy they cover only learning resources and in Malta,
regulations refer only to teaching staff qualifications.
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Figure G3: The scope of internal quality assurance, as specified by
ENQA standards, 2006/07
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Additional notes (Figure G3):

Azerbaijan: Data is from the national report submitted to the BFUG for the
Stocktaking Report 2007.

Ireland: The information shown refers solely to non-university institutions. In the case
of universities, taking into account teaching staff qualifications and appropriate
resources to support student learning is recommended.

Information on institutions often has to be
publicly available

The quality assurance standards agreed upon in Bergen emphasise
another point, namely that institutions are responsible for regularly
providing objective information about their programmes, the
qualifications they award and their student assessment procedures. This
information should be made publicly available.

In over half of the countries, there are regulations on the information that
higher education institutions should make available. The regulations
generally stipulate that student assessment criteria, as well as information
on programmes and awards, should be made publicly available. However,
institutions are less often required to publish student assessment criteria
than information on programmes and awards.
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Figure G4: Public availability of information on higher education
institutions, 2006/07
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Additional notes (Figure G4)

Austria: The information shown relates solely to universities. In the case of
Fachhochschulen, information on student assessment criteria and on programmes and
awards should be publicly available.

Additional notes (Figure G4 — continued)
Latvia: Assessment criteria are generally the same for all study programmes and set
out in regulations on the curriculum for each type of higher education.
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The results of internal quality assurance and
site visits are frequently used for external
procedures

ENQA guidelines emphasise the importance for external quality
assurance to take into account the results of previous internal procedures,
which can provide a very valuable basis for external processes and may
also facilitate them.

Figure G5: Use of the results of internal processes for purposes of
external quality assurance, 2006/07
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Additional notes (Figure G5)

Albania: If the higher education institution has implemented an internal quality
assurance system, it is taken into account during the accreditation process.

Austria: The information shown relates solely to universities. In the case of
Fachhochschulen, the use of results from internal processes is compulsory.

Azerbaijan and Ukraine: Data is from the respective national reports submitted to
the BFUG for the Stocktaking Report 2007.

Cyprus: Private higher education institutions only.

In all countries where external quality assurance is compulsory or
recommended, regulations state that the results of internal quality
assurance must be used in external procedures.

The ENQA document regards site visits as a useful element in review
processes. A site visit is compulsory or recommended in the majority of
countries except those with very few or no regulations on external quality
assurance (Andorra, Luxembourg and Malta), and those which have no
specific regulations on the inclusion of this particular procedure
(Denmark, Finland, Holy See and Iceland).

External quality assurance: foreign experts and
students are not always involved on a
compulsory basis

ENQA strongly recommends the involvement of foreign experts and
students in external quality assurance. Almost all of the countries
concerned have introduced regulations on who should take part. In most
cases, participation of academic and research staff is required. The
involvement of students and foreign experts is compulsory or
recommended in about half of the countries. In Albania, the German-
speaking Community of Belgium, Croatia, Germany, France, Ireland (non-




Additional notes (Figure G6)

Austria: 1) Universities, 2) Fachhochschulen.

Azerbaijan and Ukraine: Data is from the respective national reports submitted to
the BFUG for the Stocktaking Report 2007.

Cyprus: Private higher education institutions only.

Czech Republic: Ministerial officials also take part on a compulsory basis and foreign
experts participate regularly in such teams.

Ireland: The information shown refers solely to non-university institutions. In the case
of universities, the participation of students is not regulated.

university institutions), Iceland, Latvia, Lithuania, the Former Yugoslav
Republic of Macedonia, Norway, Slovenia, Slovakia, Sweden and Turkey,
the regulations state that both foreign experts and students should be
included. In Estonia and Greece, only the participation of foreign experts
is compulsory or recommended.

In Denmark, the board of directors of the Danish Evaluation Institute
identify the members responsible for the particular evaluation concerned.
The legislation states that the external evaluation group has to be
assisted by experts in the field in question.

In the Netherlands, participation by a minimum of three independent
experts in the field concerned, plus one student, is required. Participation
by foreign experts is recommended for universities.

In Latvia, students join the external evaluation team as observers, without
the right to vote.

In the Holy Sea and Spain, there are no regulations on who should
participate in external quality assurance procedures.

FOCUS ON THE STRUCTURE OF HIGHER EDUCATION IN EUROPE - 2006/07
Figure G6: Members of external quality assurance teams,
2006/07
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COMPARATIVE OVERVIEW

Clear follow-up procedures are required in the
majority of countries

The guidelines clearly state that external quality assurance processes
should include a structured follow-up procedure to ensure that
recommendations are taken into account and that action plans are not
just drawn up but also implemented rapidly. Agencies should
occasionally provide reports describing the general findings of their
evaluations, which may provide information on developments, trends
and difficulties within the system of higher education as a whole.

Many countries issue regulations concerning follow-up. In 26 countries or
regions, an action plan and the drafting of a summary report on general
findings are compulsory or recommended.

Additional notes (Figure G7)

Austria: 1) Universities, 2) Fachhochschulen.

Cyprus: Private higher education institutions only.

Ireland: The information shown refers solely to non-university institutions. In the case
of universities, these procedures are recommended.

Poland: There is no requirement for a formal action plan. If a programme receives
conditional approval, the State Accreditation Committee checks whether its
recommendations have been implemented by a certain deadline.

United Kingdom: An action plan is required only in the event of an unfavourable
outcome to a review.

Figure G7: Follow-up procedures required in
external quality assurance, 2006/07
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Periodic external reviews are required in most
countries

ENQA recommends that external quality assurance should occur
cyclically, with the length of the cycle clearly determined.

In almost all countries where regulations on quality assurance exist,
external reviews have to occur regularly. However, the frequency with
which they are conducted varies widely depending on the different
quality assurance procedures, such as the accreditation (or re-
accreditation) of institutions or programmes, or programme evaluations.
Some countries also organise their external reviews by field of study.

Additional notes (Figure G8)

Austria: The information shown relates solely to universities. In the case of
Fachhochschulen, periodic reviews are compulsory.

Azerbaijan: Data is from the national report submitted to the BFUG for the
Stocktaking Report 2007.

Cyprus: Private higher education institutions only.

Czech Republic: The information relates to accreditation of study programmes. For
other forms of evaluation the frequency is not determined.

Figure G8: Regular organisation of external quality assurance,
2006/07
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Much information on external quality
assurance has to be published

Not only should the results of external quality assurance be published,
but also the procedures and criteria used, as well as the frequency with
which reviews occur.

All information on reviews (results, procedures, criteria and frequency) is
published on a compulsory or recommended basis in most countries
where external quality assurance is compulsory.

In Croatia and Turkey, the results alone are published. In Switzerland, only
the results of external evaluations leading to a positive outcome are
public. The publication of results is not regulated in the French
Community of Belgium and it is optional in Moldova. It is not compulsory
in Estonia, but results are actually always published.

In France and Spain, there are no official regulations concerning the
publication of information on external quality assurance, but the results
are published as an integral part of the process.

Additional notes (Figure G9)

Albania: Publication is compulsory only for private higher education and is decided
on a case-by-case basis in public higher education.

Austria: 1) Universities, 2) Fachhochschulen.

Cyprus: Private higher education institutions only.

Latvia: The procedure, criteria and frequency of external evaluation are defined by
legislation, thus it is all considered public information available for everyone.

Ukraine: Data is from the national report submitted to the BFUG for the Stocktaking
Report 2007.

COMPARATIVE OVERVIEW
Figure G9: Publication of information on external quality assurance,
2006/07
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SECTION H: FOLLOW UP TO IMPLEMENTATION OF
THE BOLOGNA PROCESS

The Bologna signatory countries have agreed to implement the three-
cycle structure (see Section A), ECTS (Section C) and the Diploma
Supplement (Section D) by 2010. To support higher education institutions
in this task, national public authorities may offer two main forms of
follow-up, namely incentives and control measures.

Incentives are being used to support the phase of implementing the
three-cycle structure, ECTS and the DS. They may be financial (e.g. grants)
or involve the provision of information (such as counselling or guidance).

Specific control measures are aimed at checking progress with
implementation of the three aforementioned aspects. In general,
countries have been trying to ensure that the three-cycle structure, ECTS
and the DS are implemented correctly and efficiently. The main way to
exercise control is through internal and, more particularly, external
quality assurance. This implies that programmes or institutions not in full
compliance with the national laws or official documents guiding the
Bologna Process do not receive accreditation by the respective national
quality assurance agency. For further information on quality assurance in
the Bologna signatory countries, see Sections F and G.

More specific national control measures for monitoring the progress
achieved in implementation — such as the drafting of special evaluation or
monitoring reports — exist in only a few countries. A good example is
Austria, where the Federal Ministry for Education, Science and Culture
regularly produces a monitoring report on implementation of the
Bologna Process. Detailed national objectives based on the Bologna
objectives have been identified and put into practice, with responsibilities
and schedules specifically allocated for the tasks involved. Such regular
monitoring is a way of ensuring that full commitment to these objectives

is maintained. The latest report was published in 2005 and covers the
years 2000-04, while the next one is due for publication in the spring of
2007.

Incentives are much more widespread than control measures. It should
be noted that only national public incentives are considered here. Thus,
individual initiatives by higher education institutions or private organisa-
tions, or (financial) support from European Union sources (e.g. the Socra-
tes programme) are not taken into account in Figure H1. Neither is the
supporting work of the Bologna Follow-up Group, the national teams of
Bologna promoters, or the national Europass and NARIC centres, given
that they are - at least to some extent- financed from EU sources. Never-
theless, the valuable contribution of the national Bologna promoters and
the national Europass and NARIC centres to promoting the Bologna
Process should be stressed. National Bologna promoters, for example,
advise higher education institutions on implementation of the Bologna
reforms on a peer-to-peer basis. Some of the promoters also act as special
ECTS/DS counsellors to ensure their correct implementation. Moreover,
national Europass and NARIC centres offer technical support to higher
education institutions or individuals with questions relating to the DS.

In general, national public incentives are only offered if full
implementation of the three main aspects of the Bologna Process is
clearly still in progress. Thus, in many cases, incentives will no longer be
available in countries where use of the three-cycle structure, ECTS or the
DS is firmly established. However, if incentives have been scheduled for a
longer-term work programme spanning several years, they may still be
offered for a transitional ‘phasing-out’ period, even though a particular
aspect of the Bologna Process is fully operational. Conversely, incentives
may only have been on offer when national Bologna-related reforms first
longer apply even though

implementation of the process is not complete.

got under way, so they may no




COMPARATIVE OVERVIEW

The majority of countries still in the implementation phase
offer incentives

Almost half of all countries have fully implemented at least two of the
three main aspects of the Bologna Process (the three-cycle structure,
ECTS and the DS). Countries offering incentives in 2006/07 mainly do so in
the form of counselling and technical assistance. Ten countries or regions
provide financial incentives for at least one of the aforementioned
aspects (usually the three-cycle structure). Financial incentives are offered
either as a fixed budget increase or grants. They may also involve tenders
for which higher education institutions can apply.

Several countries provide more detailed information on the nature of the
incentives on offer.

In the Czech Republic, incentives are provided in development
programmes under which higher education institutions can submit
projects for funding. Examples are a flat-rate 5 % increase in funding for
bachelor’'s programmes and a graded increase in funding for successful
doctoral programmes producing highly trained graduates in increasing
numbers.

Figure H1: Incentives for full implementation of the
three-cycle structure, ECTS and the Diploma Supplement, 2006/07
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Figure H1a: Incentives for full implementation
of the three-cycle structure, 2006/07

Figure H1b: Incentives for full implementation
of ECTS, 2006/07

¢

g

B
3

. Financial support [ Fully implemented

[ ] Information, counselling & No incentives 7] Data not available

Source: Eurydice.

¢

s

=
i3

L =4

e

=
3

B

. Financial support [ Fully implemented

[ ] Information, counselling f& No incentives '] Data not available

Source: Eurydice.

Additional notes (Figure H1)

Azerbaijan: Where available, data is from the national report submitted to the BFUG
for the Stocktaking Report 2007.

Belgium (BE de): With only one higher education institution in the German-speaking
Community, the new structure has been deliberately limited to the first cycle.
According to the 2005 legislation, the bachelor’s degree and the DS will be offered for
the first time in 2007/08. The public authorities feel that particular incentives are not
necessary.

Additional notes (Figure H1 — continued)

Denmark: A few educational programmes (mainly under the Ministry of Culture) have
not yet undergone changes to comply with the three-cycle structure; for others there
are no plans to do so in the near future.

France: Financial support for implementation of the three-cycle structure may be
granted when negotiating the four-year contract between the central government
and the universities.
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Figure H1c: Incentives for full implementation
of the Diploma Supplement, 2006/07
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Additional notes (Figure H1 — continued)

Hungary: As issuing the DS was made obligatory only from March 2006, the Ministry
of Education and Culture set up a Diploma Supplement Information Centre, which
aims to support institutions by providing information through a Coordinator
Programme, electronic counselling and guidance and gives practical support with ICT
programmes.

Norway: Financial incentives offered by the public authorities to encourage full
implementation of the three-cycle structure, ECTS and the DS existed from 2002 to
2004.

In Finland, higher education institutions have received extra funding
specifically to implement the three-cycle structure and develop the
degree system. For this purpose, the Finnish Ministry of Education has
allocated annual project funding of approximately EUR 5 million to all
universities in the period 2004-07. One of these projects, known as W2W
(‘five years, two degrees’), aims to help students complete their two-cycle
studies within five years.

In Hungary, applicants for grants may apply through tenders. Grant
amounts may vary depending on the type and content of the application
(new study programme curricula, quality assurance, etc.). As regards
ECTS, technical assistance, information points and other administrative
and counselling services have been set up by the National Credit Council,
which is also responsible for follow-up measures such as general credit
monitoring.

In Spain in 2006, the Ministry of Education and Science invested around
EUR 13 million in programmes and pilot projects to adapt universities to
the European Higher Education Area. Similar programmes are also
financed by the Autonomous Communities.

In Sweden, the government has distributed funds, both directly to higher
education institutions and through the Myndigheten for néitverk och
samarbete inom hdgre utbildning (Swedish Agency for Networks and
Cooperation in Higher Education), in order to support work on the three-
cycle structure and to encourage cooperation between institutions
during implementation.

Switzerland has earmarked CHF 32 million for the 2004-2007 period to
support implementation of the Bologna reforms. Each university directly
receives a share of the total amount depending on the number of
students, study programmes and degrees awarded.




GUIDE TO READING THE DIAGRAMS

The country diagrams illustrate the main possible paths through
higher education listed according to fields of study. Each of these
paths covers one or several study programmes in the first, second and/
or third cycle. First- and second-cycle programmes are shown on the left
side, third-cycle programmes and further courses on the right side of the
diagram.

Individual study programmes are represented by coloured boxes. The
length of the boxes indicates the notional length of study programmes
corresponding to full-time studies, even though the programme
concerned may also be offered on a part-time basis.

A different colour shading is used to distinguish between study
programmes at ISCED levels 5A, 5B and 6 (see Glossary). Within a given
ISCED level, different fields of study are joined together in a single path
when they have the following characteristics in common:

e the study programmes follow similar selection procedures
(at institutional or national level),

e they are offered by the same institution(s),
e they are of the same duration,

e they lead to the same type of qualification (with the same academic
title).

Where the same institution (or institutions) offers different fields of
study whose programme characteristics vary in relation to one or more
of the above-mentioned criteria, the name of the institution concerned

is not repeated for each separate path. However, when an institution (or

institutions) offers programmes at different ISCED levels (ISCED levels 5A

and 5B), the institution name is repeated for each level.

The selection procedure or a limitation of study places at the point
of entry to the programmes is indicated by a vertical red line. A solid
line indicates that selection procedures are determined at national or
regional level. A dotted line indicates that procedures are determined at
institutional level. The solid line and the dotted line are shown together

wherever both national/regional and institutional levels are involved.

First-cycle programmes may already give access to the labour market.
The box for the second cycle is shorter in height than the box for the first
cycle to show that students can leave the academic path with a degree
after the first cycle. In the cases, where study programmes are offered
for various lengths of time (e.g. a Master’s degree of 1 or 2 years), this is

indicated by a box with staggered height levels.

Where access to doctoral studies at ISCED level 6 (or to further
courses at ISCED levels 5A or 5B) depends on the possession of a first-
or second-cycle qualification, this requirement is indicated by a line

connecting the two boxes concerned.

Only links leading from one cycle to another at a higher level in the same
field of study are illustrated. Consequently, the diagrams do not indicate
the opportunities that may exist for students to undertake several
programmes at the same level simultaneously, to embark on fresh first-/
second-cycle studies after obtaining a first/second-cycle qualification, or

to transfer between programmes leading to a first-cycle qualification.
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ANDORRA

The Act on higher education institutions
was adopted in 1997. An attempt to regulate
the issuing of Higher Education National
Degrees was adopted in July 2004. The
relevant legislative changes linked to the
Bologna Process are still under way and are
currently being discussed. A new law has
entered parliamentary procedures and is
awaiting approval. It will be concerned with
the implementation of a degree structure
based on three main cycles (Bachelor’s,
Master’s and doctorates), ECTS, joint degrees
and also the principles of quality assurance,
transparency and mobility.

Because the provision of higher education in
the Principality of Andorra is currently limited

Legislative and/or official references

(consisting of a single-cycle degree structure),
the great majority of young people who study
at this level do so in Spain or France.

There is also the possibility of distance
education available for first- and second-cycle
programmes. On completion of these distance
studies, students are granted a double degree
issued by the Andorran government and
the Open University of Catalonia, which is
therefore also officially recognised in Spain.

ECTS began to be implemented at the
University of Andorra in the 2004/05 academic
year, and is used both in terms of credit
transfer and accumulation. It will become fully
implemented and mandatory as soon as the
new Law on Universities has been approved.

A decree regarding the
Supplement (DS) was adopted in July 2004.

Since the 2004/05 academic year, all national

Diploma

higher education degrees have been issued
with the DS free of charge. It is delivered
automatically to all students in Catalan. At
students’ request, it can also be issued in
Spanish, French, Portuguese or English.

The current law provides for quality assurance
in higher education. In order to establish a
quality assurance system, the government
created the national Agency for the Quality
of Higher Education in Andorra (Ageéncia
de Qualitat de [I'Ensenyament Superior
d’Andorra, AQESA) in November 2006.

Date Term in English Term in national language

30 July 1997 Act on higher education institutions Llei d’Universitats

14 July 2004 Decree regulating the issuance of the Higher Education National D’ecret d’aprovacio de.l Reglamt‘ent sobre l'expedicio de titols
Degrees d'ensenyament superior de caracter estatal

14 July 2004 Decree regulating the implementation of the Diploma Supplement Decret regulador de lexpedici6 del suplement europeu al

diploma

22 November 2006

Decree regulating the creation and function of the Agency for the
Quality of Higher Education in Andorra

Decret d’aprovacio del Reglament pel qual es regula la creacid i el
funcionament de I’'Agéncia de Qualitat de 'Ensenyament Superior
d’Andorra.
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First and second cycles
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The option of distance education is available for business and administration, computer science, computer system, multimedia studies, tourism, and telecommunications.
The programmes last three years and lead to a first degree. First and second-cycle distance education programmes are also available for law, Catalan philology, humanities
and psychology; these programmes last four years. Second-cycle distance education programmes are also available for business and administration, social sciences, audio-

visual techniques, documentation, computer science, telecommunications, East Asia studies, research and market techniques, psychopegagogy, advertising and public
relations; these programmes last two years.




ALBANIA

In July 2003, the 1999 Act on Higher
Education in the Republic of Albania was
amended by Parliament to pave the way for
the implementation of a system of higher
education based on study cycles. The third
cycle of studies has been organised on the
basis of criteria laid down in a decision by
the Council of Ministers of December 1998,
as amended by the Higher Education Act in
February 1999 and the Decision of December
2004. Under an Ordinance of May 2006,
a Bologna Follow Up Group of Albania
began full operation in working toward the
implementation of higher education reform in
order to achieve Bologna goals by 2010.

According to Instruction No. 20 of 2004, all
universities and the majority of study program-
mes are based on the two-cycle (BA/MA)
structure as of the 2005/06 academic year. The
undergraduate (BA) studies last a minimum of
three years; the MA studies last 1to 2 years.
Exceptions are medicine, dental studies,
pharmacy, architecture, veterinary studies and
arts; studies in these fields take 6 years. In the
fields of electrical engineering and agriculture,
a two-cycle structure has been in place since
2001/02 as a result of government cooperation

between Albania and Italy.

The BA/MA structure also applies to ISCED 5B
programmes such as nursing and teaching
education (for pre-primary level).

Doctoral studies are open to anyone
holding a master's degree or equivalent
postgraduate qualification obtained either at
home or abroad. Candidates with a second-
cycle qualification not fully equivalent to the
master’s degree have to take complementary
courses in order to be eligible for doctoral
studies. Doctoral programmes correspond to
three years of full-time work; it usually takes
candidates from 3 to 5 years to complete
all the requirements. Doctoral programmes
are devised to help specialists improve their
qualifications and to pursue independent
academic research. In particular cases, short
training courses have been developed in
specific subjects. Usually, however, doctoral
programmes consist solely of research and are
developed as a result of individual research.
Doctoral programmes have not yet been
reformed according to the Bologna Process

structure.

Candidates enrolled in doctoral programmes
enjoy a special status. They are eligible for
grants, including special financial support.
They can also receive an allowance during

leave from paid work while pursuing the
doctoral degree.

For graduates with master’s degrees who do
not enter doctoral programmes but who want
additional qualification for the labour market,
there are ISCED 5B second-cycle programmes
(0.5 to one year) as well as a graduate-level
certificate for professional studies (1 to 4 years).
Programmes culminating with the certificate
include: finance, marketing, business and
management.

Specialised professional studies follow the
long-cycle, 6-year programme in medicine
and several other study fields and take 2 to 4
years. The specialised professional studies for
economics take 6 or 9 months.

National legislation does not yet provide
for the issuing of joint or double degrees,
nor has Albania yet adopted a National
Qualifications Framework. However these
issues are part of a national public debate and
are planned for inclusion in legislation in 2007
with the goal of achieving implementation by
2010.

The implementation of ECTS, which is now
being used for both credit transfer and credit
accumulation, began in 1999. For students
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Medicine, dental studies, pharmacy,
veterinary, architecture, arts

Economics

Law, business and administration, marketing, finance,
management and administration

Social science, engineering and engineering trades, agriculture,
journalism and information, building and construction

Nursing

Teacher education
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who transfer from ISCED 5B programmes
to 5A, ECTS credits for certain subjects can
be accepted for 5A programmes. On the
basis of Instruction No. 18 of 2004, it became
mandatory for the transcript of records
accompanying the qualification in all study
programmes in higher education to indicate
ECTS credits from the end of the 2004/05
academic year. Currently, the majority of study
programmes have implemented ECTS at HEls
throughout the country.

In 2004, a national seminar on the introduction
of the Diploma Supplement (DS) was
organised and a working group that included
university representatives was set up in May
2006 within the Ministry of Education and
Science. This working group is designing the
Diploma Supplement that will be implemented
at the end of the 2006/07 academic year. All
universities will issue the DS in Albanian and
English at the student’s request and for a fee.

The Ministry of Education and Science

promotes  administrative and financial
incentives to encourage full implementation of
the three-cycle structure. Working groups are
established in order to review all universities’
curricula based on the three-cycle structure.

Seminars and consultation meetings are

organized where academic staff discuss the
new structure. Students enrolled in either part-
time or full-time study programmes are now
able to transfer from one university to another.

The Ministry has also initiated supervision
measures for all universities with regard to
the three-cycle structure and ECTS. Follow-
up activities for the three-cycle structure
include national and international workshops,
as well as publishing papers on the Bologna
Process meetings and conferences. For ECTS
implementation, seminars and consultation
meetings are organised by the Ministry for
academic staff.

The quality assurance system in higher
education is based on the 1999 Decision of the
Council of Ministers. The institutions involved
are the Accreditation Agency for Higher
Education (AAHE - established January 2000)
and the Accreditation Council (AC - establish-
ed March 2004), in close cooperation with the
Ministry of Education and Science.

The AAHE is a public, state-funded institution
accountable to the Ministry. It drafts and
draws up the criteria and procedures for
higher education quality evaluation and,
after consulting with the higher education

institutions (HEIs), submits a proposal to the AC
for final approval. All criteria and procedures
drafted by the AAHE and approved by the
AC have to be made available to the HEls.
The Agency is responsible for the evaluation
process and procedure, and for collecting the

evaluation results.

The AAHE consists of seven full-time and

two part-time members, including the
director and four specialists. International
perspective has been incorporated thanks
to the contributions of a foreign expert who
followed and supported AAHE in the external
evaluation of several HEls from 2001 to
2004. Present economic circumstances and
language difficulties have prevented foreign
experts from becoming members of the
AC. In close co-operation with experts and
representatives of HEls, AAHE has compiled
two manuals on self-evaluation and external
evaluation respectively. The Agency has also
drawn up higher education quality evaluation
procedures approved by the AC. Finally,
in collaboration with national and foreign
experts, the AAHE has prepared the report
Aspects and Indicators relevant to Higher

Education Quality Evaluation.
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The Accreditation Council consists of nine
high-profile personalities in various fields of
education, science and the economy, who
are appointed by the Minister of Education
and Science following proposals from the
respective fields. The chairperson of the AC
is appointed by the Prime Minister, who acts
upon the recommendation of the Minister
of Education and Science. The AC analyses
the evaluation results and the procedure
the AAHE,
recommendations to the Ministry of Education

undertaken by and makes
and Science about the decision to be taken.
The AC can also ask the Council of Ministers for
approval to maintain or close all types of non-
public HEls. The evaluation procedures apply
to third-cycle as well as first- and second-cycle
programmes.

A March 2001 Council of Ministers decision
regarding education
enables the Ministry of Education and Science

non-public  higher
to formally recognise non-public programmes
and HEls.
outcome of evaluations and accreditation and

Recognition depends on the

is granted for a period of five years.

External evaluation is carried out at the request
of the Ministry or any particular HEI, or when
scheduled by the AAHE. According to a Decree

of July 1999, no HEI can function without
accreditation for more than four years. If an
institution does not seek accreditation within
this period, the AAHE and the Ministry take
steps to initiate evaluation procedures. Foreign
experts have been involved in evaluation as
members of external evaluation groups.

The AAHE is responsible for announcing and
publishing evaluation results following their
confirmation by the AC. In the case of public
HEls, the AC decides on a case-by-case basis
whether and how final outcomes should be
published. In the case of private HEls, the
evaluation report has to be published; the AC
determines only the ways and means of doing
so.

The AAHE fixes and monitors the mechanisms
for internal quality assurance and evaluation
and helps each HEl to establish appropriate
procedures. According to the Higher Education
Act, it is not mandatory for universities to
internal

implement an quality assurance

system; however, some universities have
introduced activities for ensuring quality.
There are also some activities introduced
by individuals that promote internal quality
assurance. During the process of evaluation

and accreditation, the AAHE takes the

existence and functioning of internal quality
assurance systems into careful consideration,
universities are thus encouraged to establish
such systems to promote an internal quality
culture. The Agency has also drawn up a set
of standards for institutions and programmes
following lengthy consultation with the HEls;
these guidelines have been approved by the
AC and the Ministry.

Institutional evaluations include student input
through various interviews administered by
the external evaluation team. Reports on
major and minor evaluation issues incorporate
ideas from members of the university as well
as students. During the evaluation process,
universities are asked whether they involve
their students in the drafting of policy
documents or other strategies, and whether
students are represented in consultative or
other decision-making bodies. Evaluation
examines whether student ideas contribute to

the daily functioning of institutions.

Beginning in March 2005, the AAHE has

regularly circulated a questionnaire for
completion by students, which is used in
all evaluations. The questionnaire is also
published on the AAHE website for comments

from the public. Meanwhile, efforts are being
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made to include students in the external

evaluation group.

The AAHE maintains close ties and carries
out joint activities with other counterpart
agencies across Europe and beyond and is a
member of three international networks in the
area of higher education quality assurance,

namely the International Network for Quality

Legislative and/or official references

Assurance Agencies in Higher Education
(INQAAHE), the Network of Central and Eastern
European Quality Assurance Agencies in
Higher Education (CEEN) and the Amsterdam
based European Association for International
Education (EAIE).

A new draft law on higher education, which

foresees the complete redesign of the two

quality assurance bodies in accordance with
the ENQA Standards and Guidelines for Quality
Assurance, was sent to the Council of Ministers
in March 2007.

Date Term in English

Term in the national language

17 December 1998

Decision No. 786 by the Council of Ministers on the postgradu-
ate scientific qualification and classification of pedagogical
and research employees (amended by Decision No. 897 on

29 December 2004 and the 1999 Higher Education Act)

Vendim i Késhillit té Ministrave nr. 786, daté 17.12.1998 'Pér
kualifikimin shkencor pasuniversitar dhe pér klasifikimin e
punonjésve pedagogjike e kérkimoré’ (i ndryshuar me Vendimin
nr. 897, daté 29.12.2004)

25 February 1999

Law No. 8461: Albanian Higher Education Act

Ligji nr. 8461, 'Pér arsimin e larté né Republikén e Shqipérisé’ (I

1999 Higher Education Act) ‘For the establishment of the
accreditation system in higher education’

(amended on ndryshuar mé 28.06.2003)
28 July 2003)
1 July 1999 Decision of the Council of Ministers No. 303 (based on the Vendim i Késhillit té Ministrave nr. 303, daté 01.07.1999 ‘Pér

Krijimin e sistemit té akreditimitné arsimin e larté’

10 August 1999

qualification’

Instruction No. 18 of the Ministry of Education and Science and
the Scientific Qualification Board ‘On post university scientific

Udhézim Nr. 18 i MASH dhe i KKSH ‘Per kualifikimin shkencor
pasuniversitar’

22 March 2001

Decision of the Council of Ministers No. 156, on non-public
HElIs in the Republic of Albania

Vendim i Késhillit té& Ministrave nr. 156, daté 22.03.2001 ‘Pér
arsimin e larté Jopublik né Republikén e Shqipérisé’
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Date Term in English Term in the national language

8 October 2004 Instruction No. 29 of the Minister of Education and Science‘On | Udhézimi Nr. 29, daté 08.10. 2004 ‘Pér zgjedhjen e Qeverisé
election of Student Governments in universities’ Studentore né shkollat e larta universitare’

29 July 2004 Instruction No. 18 of the Minister of Education and Science‘On | Udhézim Nr. 18, daté 29.07.2004 ‘Pér standardet e strukturave
Standards of the academic structures’ akademike’

29 July 2004 Instruction No. 20 of the Minister of Education and Science, on | Udhézimi nr. 20, daté 29.07.2004 ‘Pér organizimin e studimeve né

structuring two-cycle study programmes in Higher Education
Institutions

shkollat e larta (pér sistemin me kohé té ploté)’

5 October 2004

Instruction No. 28 from the Ministry of Education and Science
‘On organising studies in higher schools’

Udhézimi nr. 28, daté 05.10.2004 ‘Pér disa ndryshime né
Udhézimin’nr. 20, daté 29.07.2004 ‘Pér organizimin e studimeve né
shkollat e larta’

5 January 2006 Order No. 1‘On admission quota approved for doctoral studies | Urdhér nr. 1‘Per miratimin e kuotave te pranimit ne doctorate ne
atTirana University for 2005/06 academic year’ Universitetin e Tiranes per vitin 2005-2006’

27 April 2006 Ordinance No. 154 of the Minister of Education and Science Urdhér nr. 154, daté 27.04.2006 'Pér ngritjen e grupit té punés
‘For the establishment of the working group on elaborating pér hartimin e projektligjit pér arsimin e larté né Republikén e
the draft law on higher education in the Republic of Albania’ Shqipérisé’

15 May 2006 Ordinance No. 172 of the Minister of Education and Science Urdhér nr. 172, daté 15.05.2006 ‘Pér krijimin e grupit té punés mbi

‘For the establishment of the working group on curricula
reform according to the Bologna Process’

reformén kurrikulare dhe pérshtatjen sipas sistemit té Bolonjés
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The legal framework required for the
Bologna Process was established by the new
Law on Higher Education and Postgraduate
Education (Orenq barzraguyn ev hetbuhakan
masnagitakan krtutyan veraberyal)
adopted on 14 December 2004, as well as the
Strategy of Higher Education (Bardzraguyn
krtutyan barepokhumneri razmavarutyun),
approved by the Government of Armenia
on 21 November2003. These documents,
together with the adopted decrees and main
international declarations, contain the basic

development trends of the sector.

In 1991, the State Engineering University
(Former State Polytechnic University) initiated
its own institutional educational and structural
reform. These reforms led to a degree structure
based on two main cycles: the bachelor
(bakalavriat) was formally introduced to
the traditional single-cycle programmes,
and the master's (magistros) programmes,
which build on a first university degree, were
instituted as a second cycle. In 1994, the
university formally introduced the third cycle
of postgraduate educational programmes
(hetazotogh) - which did

not have much success. In 1995, Yerevan

— Researcher

State University introduced the bachelor’s/

master’s structure, and afterwards in 1996,
the Agricultural Academy adopted it as well.
These changes were followed by a special
decree of the Armenian government in 2004.
This decree stipulates that the bachelor’s/
master’s structure must be adopted by all HEIs
in the country. It is planned that all HEIs (state
and private) will fully implement the BA/MA
structure by 2010.

All curricula and educational programmes are
both academically and professionally oriented.
The programmes do not align with ISCED 5B.

The traditional structure of doctoral
programmes (Aspirantura; Doktorantura)
has not yet been reformed according to the
Bologna Process. The Gitutyunneri teknatsu
degree is comparable to the internationally
PhD degree and

compulsory theoretical and certain special

recognised includes
subjects (determined by the scientific leader
according to individual plans) as well as
foreign language courses (except for degree
programmes in foreign languages). Each
course ends with an exam. Upon completion
of the teknatsu degree, some graduates chose
to continue to a further level of study; the

Doktorantura leads to the Doctor of Science

(Gitutyunneri doktor) degree, which consists
solely of individual research.

A special government decree of 22 July 2001
refers to state regulations on doctoral studies
(Aspiranturayum  ev  doktoranturajum
usucman kargy). According to this decree, the
duration of the Aspirantura (PhD-level studies)
should be at least three years of full-time
work. Students must earn a degree above the
bachelor’s level in order to enrol in doctoral
studies. Students enrolled at the postgraduate
level enjoy certain benefits: they are regarded
as both early-stage researchers and students
for the first two years of their studies. After
two years, they are awarded the qualification
of researcher (e.qg.
All - full-time
employment contracts with the HEl; they

engineer-researcher).
researchers have mandatory

receive full scholarships and are exempted
from compulsory military service during the
entire period of their studies.

Recently, the Ministry of Education and Science
created a working group on the three-cycle
structure that will elaborate new approaches
to the third cycle. At present, the pre-Bologna
structure of long studies is still provided for
students who enrolled before 2004/05. The
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HIGHER EDUCATION STRUCTURE 2006/07
First and second cycles Third cycles and further courses
[ Notional ages/length corresponding to full-time studies \ [ Length of studies |
1‘7 18 19 20 21 22 23 24 25 0 1 2 3 4 5 6

Dental studies, pharmacy ” HAMALSARAN

Medicine ”

bzhishk stomatolog / bzhishk deghaget bzhishk masnaget| —————— JRRNTeRCR e
. * gitutyunneri doktor
bzhishk bzhishk masnaget| 4 * .

Law, science, computing, architecture and |G AMALSARAN / INSTITUT

building, agriculture and veterinary sciences,

diplomavorvats masnaget

education, humanities,
social science, journalism and information,
business and administration

bakalavr |

magistros

Arts ” KONSERVATORIA

diplomavorvats masnaget ‘

Security Services

technical studies and technology,

engineering and engineering trades,
manufacturing and processing,

environmental protection,

AKADEMIA ,
diplomavorvats masnaget
Computing, | TCHARTARAGITAKAN HAMALSARAN
masnaget
krtser tchartaraget
bakalavr gist

transport services

Source: Eurydice.
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old system should be gradually replaced over

three years.

There is currently no existing legal provision

for international joint or double degrees.

Armenia has not yet adopted the National
defined

by the Bologna Process. The ministry has

Qualifications Framework as
created a working group to develop a national
qualifications framework. According to the
timetable adopted by the government, the
national qualifications framework will be

introduced nationwide by 2009.

ECTS was initially introduced at the State
Engineering University in 2003 as a pilot
project funded by the Open Society Institute.
On 22 December 2005, a special government
decree on implementing a credit system was
issued, according to which all HEIs must start
introducing ECTS. Meanwhile, the ministry
has created a working group that will develop
ECTS at national level, and prepare guidelines
on how to implement the system and organise
training. HEls are currently in the process
of implementing ECTS in all course units in
all degree programmes. ECTS will be used
for both credit transfer and accumulation.

There are currently no other credit systems at
national level.

The Diploma Supplement (DS) has not yet
been officially introduced in Armenia. The
country is currently using a traditional form
of a national DS, which in most cases is issued
automatically and includes information on
courses taught, in-class hours, cumulative
grades, the results of state exams and/or
graduation thesis defence. This national DS
does not yet meet European requirements;
however, it has been decided to introduce
the European DS in 2007. The Armenian ENIC/
NARIC prepared a DS that will be finalised in
April; the first European DS will be issued to
master’s level students graduating in June-July
2007.

The Ministry of Education and Science has
been providing incentives in the form of
continuous administrative support to the
process of implementing the three-cycle
structure and the implementation of ECTS.
Financial support for the three-cycle structure
has been provided so far by local and
international NGOs, an EU Tempus programme
and resources from the HEls themselves. HEls
usually have to apply for funding on their own
initiative. The grants vary in amounts close

to 200 000 euros. Financial support for ECTS
implementation has come from the Open
Society Institute via grants awarded to several
HEls.

The National Accreditation and Licensing
Agency
magrman gortsakalutyun) was established
in 2000 within the Ministry of Education and
Science. The body is a structural unit of the

(Litsenzavorman ev  havatar-

ministry. All HEIs in Armenia are required
to hold a licence in order to carry out their
educational activities. The state accreditation
procedure is preceded by self-evaluation of
the educational activity; the administrative
staff of the HEI prepare a self-evaluation report
based on the information received from the
departments, and then apply for partial or
full state accreditation. The national quality
assurance system has not yet been reformed
according to the Bologna Process. The creation
of an independent national quality assurance
agency is currently the subject of public
debate.
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Legislative and/or official references

Date

Term in English

Term in national language

12 June 1995

Government of Armenia Decree on Temporary Regulations
for the Introduction of a United Three-cycle Structure for the
Higher Education System

Bardzragyun Krtutyan Miasnakan Yerastitchan Hamakari
Jamanakavor Hastatman Masin

20 July 2001

Government Decree on State Regulations for Doctoral Studies

Aspiranturayum ev Doktoranturajum Usucman Kargy

21 November 2003

Strategy of Higher Education
Endorsed by the Government

Bardzraguyn Krtutyan Barepokhumneri Razmavarutyun

Government Decree on Credit System Implementation

14 December 2004 Law on Higher Education and Postgraduate Education Orenq Barzraguyn ev Hetbuhakan Masnagitakan Krtutyan
Veraberyal
14 April 2005 Government Decree on the Creation and Adoption of State Karg Barzraguyn Masnagitakan ev Hetbuhakan Krtutyan Petakan
Standards for Higher and Postgraduate Education Krtakan Chaporoshichneri Zevavorman ev Hastatman
8 September 2005 Government Decree on State Regulations for Student Barzraguyn Usumnakan Hastatutyunnerum Usanokhneri Petakan
Scholarships Krtatoshak Talu Kargi Hastatelu Masin
15 September 2005 Government Decree on Financial Aid Provision to Students Barzraguyn Usumnakan Hastatutyunnerum Usanoghakan Npastner
Talu Kargy Hastatelu Masin
9 November 2005 Government Decree on Approving the List of Higher Education | Barzraguyn Masnagitakan Krtutyan Masnagitutyunneri Tsanky
Professional Specialities Hastatelu Masin
17 December 2005 Government Decree on State Regulations for Educational Petakan Barzraguyn Hastatutyunnerum Usanoghakan Npastner
Provision Talu Kargy
22 December 2005 Barzraguyn Krtutyan Hamakargum Kreditayin Hamakargi Nerdrman

Masin
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University-type higher education institutions
are established, organised and run their
activities in accordance with the Federal
Act on the Organisation of Universities and
their studies (Universities Act 2002), which
became fully effective in 2004. The universities
(Fachhochschulen)
are organised in accordance with the 1993
Fachhochschule (FH) Study Act (amended in
2006).

of applied sciences

In universities, it has been possible to offer a
degree structure based on two main cycles
(Bachelor’s/Master’s) since 1999 as part of the
Bologna Process. At Fachhochschulen, the
2002 amendment to the Fachhochschule
Study Act provides a legal basis for the
Bachelor's/Master’s degree structure.

The Bologna three-cycle structure applies
to all ISCED level 5A programmes except for
medical studies, which remain long studies by
law, teacher education programmes which are
exempt by law, and some not yet converted
pre-Bologna diploma studies. It has to be
noted though that no time limits or sanctions
are foreseen as regards the implementation
of the three-cycle structure. Newly created
programmes have to follow the structure
of two main cycles. The Bachelor's/Master’s

course structure does not apply to ISCED
level 5B programmes. Yet as a rule, students
in these programmes do not face obstacles
when transferring to ISCED level 5A Bachelor’s
programmes, since admission regulations
for both

programmes. Graduates from ISCED level 5B

levels are identical for most
programmes can apply for admission to ISCED
level 5A Master’s programmes under certain
circumstances. This involves a transfer of ECTS
credits and a recognition of all equivalent
examinations and, as a consequence of both,

an advanced placement.

Doctoral programmes have their main legal
basis in the Universities Act 2002. Enrolment
in doctoral studies requires a Master’s degree.
New programmes comprise at least three
academic years. There is, however, still the
possibility to enrol in two-year doctoral
studies until 2009/10. These studies must be
completed by 2017.

Each programme consists of compulsory
taught courses (involving mainly science-
oriented seminars) and a doctoral thesis.

The amount of time allocated to each is laid
down in the respective curriculum and there
are no centralised regulations. There are no

legal regulations for the minimum duration
of the compulsory taught courses and the
defining their curricula.

A doctorate may also be awarded by several
universities, including foreign institutions as is
the case in some joint degree programmes.
Doctoral candidates are regarded as both
students and ‘early stage’ researchers
depending on the programme enrolled.
Special status is granted if they are enrolled in
a programme which foresees an employment

contract.

The government has decided to adopt a
National Qualifications Framework and
to connect it with the European Qualifications
Framework (EQF). The consultation process
including all stakeholders will start in 2007
and will be supported by a research group
representing higher, vocational and adult
education.

Since 1999, implementation of ECTS has
been compulsory for Bachelor's and Master’s
level. It is used for credit transfer as well as
credit accumulation and is fully implemented
at universities and universities of applied
sciences. In accordance with the Teacher
Education Act 2005, it is also compulsory at the
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2006/07

Medicine, veterinary, dental studies

Arts and music :

Psychology, journalism and information, :
business and administration, biology, pharmacy :

Other programmes

Design, media production, engineering, :
economics, social services, :
paramedical studies and therapies, midwifery :

Teacher education

Paramedical studies and therapies, midwifery

First and second cycles

[ Notional ages/length corresponding to full-time studies |

18 19 20

21 22 23 24

UNIVERSITAT

Doktor(in) med. univ. / Doktor(in) med. dent. ]

Bachelor Master| —

Master| —

Master /
Diplom-Ingenieur(in)

Bachelor

Diplom-

Bachelor | Ingenieur(in)

Master

Diplom-Ingenieur(in) \

FACHHOCHSCHULE

Master /
Bachelor Diplom-Ingenieur(in)

Master / Diplom-Ingenieur(in) \

AKADEMIE

LEHRER(INNEN)BILDENDE
Diplompéadagoge(in)

HEBAMMENAKADEMIE

MEDIZINISCH-TECHNISCHE AKADEMIE /

Diplom

Third cycles and further courses

[

0

Length of studies |
1 2 3

UNIVERSITAT

Doktor(in)

Source: Eurydice.
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current teacher training colleges (Akademien
flir Lehrer/innenbildung) which will officially
become Pddagogische Hochschulen in

October 2007.

Since October 2003, Diploma Supplements
(DS) have been issued free of charge and on
request in German and English to all graduates
The 2004
University Studies Evidence Decree contains

of teacher training colleges.
regulations about the DS. Since July 2005, all
universities and Fachhochschulen have been
obliged to issue the DS free of charge and
automatically to all graduates in German and

English.

In addition to the legal framework, the
following incentives have been introduced to
encourage the implementation of the Bologna
objectives:

As regards counselling services, five Bologna
promoters conduct counselling visits to
universities upon their request. All universities
and Fachhochschulen have nominated a
Bologna coordinator who is responsible for
promoting the implementation of the Bologna

objectives in his/her institution.

A national Bologna follow-up group consisting
of representatives of the responsible ministries

and authorities, as well as representatives of
the higher education sector, was established
in 1999. In addition, there are thematic
working groups active on all levels to consider
the stakeholders’

needs and experience

in implementing the individual Bologna
objectives (e.g. working group on joint degree
programmes, committee for international
affairs of the universities of applied arts
and the international forum of the Rectors
Conference). The Austrian Federal Ministry
for Education, Science and Culture (national
contact point) organises seminars on ECTS to
which foreign experts are invited. The National
Recognition Information Centre (NARIC) for
Austria developed templates for the DS to be

issued uniformly throughout the country.

The  Federal
Science

Ministry ~ for  Education,

and Culture accompanies the
implementation of the Bologna process
by means of the ‘monitoring report. It is
the first time that a separate monitoring
procedure has been introduced for a higher
which

special importance attached to this process.

education project, illustrates the
National detailed objectives, derived from
the Bologna objectives, have been defined

and operationalised, and responsibilities and

schedules for their implementation have been
laid down. Regular monitoring of the status
of implementation makes deviations from
the objectives visible. The latest report was
published in 2005 and covers the years 2000-
2004; the next one will be published in spring
2007.

Action has been taken to develop a unified
national approach to quality assurance in
higher education. The Austrian Agency for
Quiality Assurance (Osterreichische Qualitcits-
sicherungsagentur, AQA) was founded in
late 2003 and became effective in the spring
of 2004. The AQA is a joint initiative of the
Austrian Rectors’ Conference, the Austrian
Association of Universities of Applied Sciences
(FHK), the Association of Private Universities,
the Austrian Students Union (OH) and the
Federal Ministry for Education, Science and
Culture. The AQA is an autonomous service
agency set up to assist all higher education
institutions, i.e. the universities, the universities
of applied sciences and the universities of
education (based on the above-mentioned
Teacher Education Act 2005), in creating their
quality management systems. The Agency’s
responsibilities include the development of
standards and procedures for quality assurance
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in higher education, the coordination of
evaluation procedures for study programmes
and institutions, counselling and supporting
higher education institutions in the
development and implementation of internal
quality assurance processes, as well as the
certification of quality management processes.
In accordance with international standards for
quality assurance and evaluation agencies,
the AQA publishes a summary of the results of
evaluations with the agreement of the higher
education institutions concerned. The scientific
council (Wissenschaftlicher Beirat) of the AQA

includes a majority of foreign experts.

The Austrian Students Union (OH) is a member
organisation of the AQA, and is represented
on its management board and in its general
assembly.

Fachhochschulrat  (FH-
Council, FHR) is the accrediting body of the

The independent

Fachhochschule sector (universities of applied
sciences). Its duties are regulated by the FH
Studies Act and comprise accreditation, advice
to the ministry, the promotion of the quality of
teaching and learning, innovation and further
education, as well as the monitoring of the FH
sector. A summary based on the evaluation
report is published on the website of the FHR

with the agreement of the institution. The
findings — and especially the implementation
of the recommendations resulting from the
follow-up — contribute to the re-accreditation
decisions of the FHR. According to the 2004
Evaluation Decree of the FHR, at least one
member of a review team in universities of
applied sciences must come from a similar
higher education institution abroad.

The independent Akkreditierungsrat
(Accreditation Council, AR) is the accrediting
body for the private university sector. Its main
activity is the accreditation of new higher
education institutions or of study programmes
at already accredited private universities. In
addition, it monitors the private university
sector and the maintenance of general
standards. The findings of site visits by external
experts are used for accreditation and re-
accreditation decisions by the AR, the majority
of whose members are international experts.
The results are not made public.

The 1999 University Accreditation Act
regulates the accreditation procedures for
private universities (accounting for around
1% of students in higher education) and
establishes the responsibilities and decision-
making powers of the AR. Under the

regulations of the act, private universities have
to submit an annual development report,
as well as documentation and the results of
evaluation procedures in the areas of teaching
and research carried out by the university.
Accreditation, which lasts for five years, is
based on a site visit by an expert panel. The AR
decision must be approved by the responsible
federal minister.

The evaluation procedures which are applied
in a similar manner by all the accreditation
and evaluation bodies are based on three
general stages: self-evaluation/documentation,
external evaluation, including peer review, and
a follow-up.

The Universities Act 2002 (Art. 14) lays down
the obligation on the part of universities to
establish an internal quality management
system. Several elements are further specified:
continuous internal evaluation, evaluation of
the activities and performance of university
teaching staff, and external evaluation initiated
by the university council, the rector or the
Federal Ministry for Education, Science and
Culture. Performance agreements (Leistungs-
vereinbarungen) are a key concept in
establishing profiles and services and provide
a basis for the funding of public universities
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(comprising around 90 % of students in higher

education). University responsibilities and
the achievement of stated goals are taken
into consideration in the negotiation process.
Quality assurance measures are considered
in the performance agreements and are
conducted in accordance with international
standards and generally accepted procedures.
Quality

institutional

assurance  measures, such as

evaluations,  accreditations,
certifications and also quality audits are part
of the performance agreements. There is,
however, no legal obligation to accredit public

universities or their study programmes.

The Fachhochschule Studies Act of 1993,
founding the universities of applied sciences
(accounting for around 8% of students in
higher education), contains regulations for
their internal quality assurance procedures

(e.g. regular evaluation of courses through

student surveys). It also prescribes an

obligation  for accreditation and re-
accreditation of study programmes (after a
maximum period of five years) by the FHR.
The 2004 Evaluation Decree specifies the
procedures for the external evaluation of
study programmes and institutions with a
view to their re-accreditation. The decision to
re-accredit is generally taken on the basis of
external evaluation, which is coordinated by
an independent quality assurance agency. The
external evaluation process follows three main
stages: self-evaluation and a report; a site visit
by an expert team of at least three members;
and an evaluation report and follow-up.

The AQA is a full member of the International
Network for Quality Assurance Agencies in
Higher Education (INQAAHE) and the Central

and Eastern European Network of Quality
Assurance Agencies (CEEN), and is a candidate
member of the European Association for
Quality Assurance in Higher Education
(ENQA), having applied for full membership.
The FHR and AR are full members of the ENQA
and INQAAHE, as well as founder members of
the D-A-CH Network (a regional network of
accreditation agencies in Germany, Austria
and Switzerland). They are also members of
the European Consortium for Accreditation in
Higher Education (ECA) and the CEEN. The FHR

is a member of the Joint Quality Initiative.

The AQA will undergo a peer review procedure
coordinated by the ENQA in 2007.

The Fachhochschule Council and the Austrian
Accreditation Council will undergo an external
peer review procedure in accordance with
national ENQA review guidelines in 2007.
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Legislation and/or official references

Date | Term in English Term in national language | Date | Term in English Term in national language
1993 | Fachhochschule Fachhochschul- 2004 | University Studies Evidence | Universitdts-Studienevidenzverordnung 2004
Studies Act Studiengesetz Decree 2004
1999 | University Accreditation | Universitats- 2003 | Austrian Agency for Quality | Osterreichische Qualititssicherungsagentur—
Act Akkreditierungsgesetz Assurance - Statutes Vereinsstatuten der AQA
1999 | Academies Akademien- 2004 | Evaluation Decree of the FH | Evaluierungsverordnung des FHR
Studies Act (expiring) Studiengesetz Council
2002 | Universities Act 2002 Universitatsgesetz 2002 2005 | Teacher Education Act 2005 | Hochschulgesetz 2005
Websites
Detailed information and statistics on the implementation level are available in the national Bologna monitoring report 2005:

http://www.bmbwk.gv.at/europa/bp/teilziel.xml

National Bologna website providing information on the developments in Austria and information on the developments and events at European level:

http://www.bologna.at




BOSNIA AND HERZEGOVINA

Following the 2003 Berlin Conference, the
drafting of the Framework Law on Higher
Education was initiated under the auspices
of the Ministry of Civil Affairs. The first draft
was completed on 18 December 2003 and
was submitted for parliamentary procedure,
but finally was not adopted. The most recent
draft was completed on 1 June 2006 and has
been submitted for parliamentary procedure.
The European Partnership with Bosnia and
Herzegovina (BiH) called for the adoption of
this law by June 2006, however, the law still has
to be put on the agenda of the Parliamentary
Assembly. The Draft Law on Higher Education
in Bosnia and Herzegovina incorporates the
main principles of higher education that have
been or are being established in the European
Higher Education Area. In the meantime,
several cantons and the Republika Srpska have
adopted their own laws on higher education;
these laws permit reforms in compliance with
the Bologna Process principles. Furthermore,
in February 2005, the Bosnia and Herzegovina
Rectors’ Conference decided that all public
universities in  Bosnia and Herzegovina
should introduce new structures and study
programmes according to the Bologna Process
principles, and invited all relevant ministries to

adopt new legislation in higher education in
line with Bologna principles.

According to current laws and regulations
dating from 1999, higher education institutions
are financed either by entity ministries of the
Republika Srpska (RS) or by cantonal ministries
of the Federation of Bosnia and Herzegovina
(FBiH). All activities related to higher education
are based on entity (RS) or cantonal (FBiH)
legislation on higher education. The role of
the state-level Ministry of Civil Affairs is to
coordinate activities between the respective
ministries.

For the past 30 years, a three-cycle
structure has existed for most fields of study
in all countries of former Yugoslavia, including
Bosnia and Herzegovina. After the first cycle
(three to four years), the graduating students
achieve the diplomirani, which permits them
access to one- to two-year studies for the
magistrar nauka degree. This last degree
gives access to the doctoral programme (three
or four years), leading to the doktor nauka
degree. Not all faculties and departments
have second-cycle (post-graduate) studies;
expansion of second-cycle programmes is
anticipated during the next two years. Certain

fields of study are still organised as ‘long

studies’ (five or six years), namely, medicine,
dentistry, pharmacy and veterinary studies.

Six public universities introduced the three-
cycle system based on the Bologna Process
principles in certain faculties in the 2005/06
academic year. The three-cycle system was
introduced at one institution, the University of
Tuzla, in 2003.

The two-cycle system applies to some ISCED
level 5B programmes. It is possible for students
in ISCED level 5B programmes to transfer to
ISCED level 5A programmes.

Although the three-cycle structure has been
introduced, the old structure (4+2+doctorate)
still exists for students who enrolled before
the legislative reforms in several cantons
and in the Republika Srpska. According to
the anticipated Law on Higher Education in
Bosnia and Herzegovina, third-cycle studies
based on Bologna Process principles have
to be introduced immediately after the law
is adopted and replace the current doctoral
degree programmes. As of this report, the
has still
not been revised pursuant to the Bologna

third cycle (doctoral studies)
rules. The preparation of a doctorate entails

only independent research for the purpose
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HIGHER EDUCATION STRUCTURE 2006/07
First and second cycles Third cycles and further courses
[ Notional ages/length corresponding to full-time studies \ [ Length of studies |
29 21 22 23 24 25 26 27 0 1 2 3 4
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Teacher education, social science, business and
administration, law, engineering and engineering trades

Medical services, nursing

Other vocational programmes
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of a doctoral thesis. Doctoral candidates
are considered to have acquired adequate
experience during the preparation of the
master’s thesis or comparable work for
the magistrar nauka (either of which is
compulsory in order to proceed with a
doctoral thesis), and are expected to make
an individual contribution to knowledge in a
given area through independent research. So
far there is only one organised interdisciplinary
doctoral study programme at one university.
Other universities have also started to design
doctoral programmes, which will go into effect
after the first generation of students complete
the new second-cycle master’s programmes.

The establishment of ECTS is under way at
the universities and is referred to in Articles 5
and 59 of the Draft Law on Higher Education
as well as other laws on higher education
in the Republika Srpska and cantons in the
Federation of BiH. Moreover, the acceptance
of this system is anticipated in the quality
assurance documents of all universities and
in their new statutes. All universities have
already introduced ECTS into their statutes
or relevant documents for their new (i.e.
2005/06) graduate programmes (60 credits per
academic year based on the total workload

per student). The system has not yet been
introduced in some faculties. Currently, ECTS
exists in parallel to another credit system, since
previous generations of students are allowed
to finish their studies in accordance with study
programmes that were in effect when they
enrolled. The two systems are not compatible,
and the old credit system will be fully replaced
by ECTS in the next three to four years. So
far, ECTS is used only for accumulation and
not transfer. The introduction of ECTS at
universities in FBiH was at the same time an
occasion for the reformation of the curricula,
to implement new, more modern content
and to harmonise the curricula structure with
the Bologna Process (one-semester subjects).
The establishment of the credit system at the
majority of Bosnian-Herzegovinian universities
also has an accumulation component, allowing
students to select subjects and accumulate
credits. The transfer component has not yet
been fully implemented and the mobility of
students is at a low level, partially due to the

visa laws and limited financial resources.

The obligation to introduce the Diploma
Supplement (DS) is also included in the Draft
Law on Higher Education as well as other laws
on higher education in the Republika Srpska

and cantons in the FBiH, and most universities
and many faculties have prepared drafts of
this document. The first diploma supplements
were issued in the 2005/06 academic year
(only by universities and faculties that began
implementing new programmes three years
ago). They are issued free of charge and on
request, in English and the local language.

Incentives and control measures do not exist

for the three-cycle system, ECTS or the DS.

The legal provisions governing HEls in BiH
allow for joint degrees and the organisation
of joint study programmes at HEIs. There are no
legal obstacles preventing the implementation
of joint study programmes with foreign-
partner HEIls. Most joint programmes currently
take place at the post-graduate level for
master’s study programmes.

Since committing to the terms of the Bergen
Communiqué, a working group for the
development of the National Qualifications
Framework for BiH was formed. The group
involves participants from the Ministry of
Civil Affairs, entity ministries of education,
members of all public universities in BiH, as
well as students and international experts.

The working group is to provide a proposed
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qualifications framework by April 2007, which
will be presented to the steering board of the
project for approval.

There are currently official regulations
regarding internal quality assurance at some
HEls. The overall quality assurance process at
state level is described in Articles 47-53 of the
Draft Law on Higher Education. These articles
focus in particular on the establishment of
the Agency for the Development of Higher
Education and for Quality Assurance. The
agency will be a state-level institution with
responsibilities including, inter alia, conditions
and criteria for establishing quality assurance
in higher education. It will approve common
licensing norms for HEIs and establish
clear, transparent and accessible criteria for
governing procedures for accreditation, quality
audit and quality assessment of HEls. It will
also appoint committees of experts, including
international experts, and conduct procedures
for accreditation, quality audit and quality

assessment of HEls.

The Draft Law on Higher Education specifies
the composition of the governing boards of
the Quality Assurance Agency. The agency
should be established when the Draft Law on
Higher Education is adopted.

Article 44 of the Draft Law on Higher
Education provides a legal basis for the
establishment of the Centre for Information
and Recognition (CIR), which is, in essence, the
BiH ENIC/NARIC. Its operations and activities
are described in Articles 45-46 of the Draft Law
on Higher Education. The Unit for Collecting
and Providing ENIC-NARIC Information was
established within the education sector of
the Ministry of Civil Affairs of Bosnia and
Herzegovina in June 2005. The unit should
take over the full responsibilities of ENIC once
the law is adopted.

Once established, the Quality Assurance
Agency and the CIR will be financed from the

state budget.

Currently, there are several projects in the area
of higher education funded by the Council of
Europe, the European Commission and the
Austrian Development Agency, which aim
to assist domestic institutions in introducing
state-level functions for the recognition of
(ENIC/NARIC) and

for assessment, evaluation, accreditation and

academic qualifications

certification in higher education (as a basis
for the future BiH CIR and Quality Assurance
Agency).

All eight universities in Bosnia and Herzegovina
have conducted internal evaluations under
the European University Association (EUA)
supervision. The external evaluation of seven
of the universities (i.e. all except the one
established in 2004) was carried out by the
EUA in 2004.

Representatives of the students’ union were
included in the process of internal evaluation.

There is no participation within the European
Association for Quality Assurance in Higher
Education (ENQA) because an accreditation
agency does not yet exist.
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Legislative and/or official references

Date

Term in English

Term in national language

1998, amended in 2004 and 18 May 2006

Law on University of Bihac

Zakon o Univerzitetu u Bihacu

19 July 1999, amended in 2004 and
31 May 2005

Higher Education Law of Tuzla Canton

Zakon o visokom obrazovanju Tuzlanskog Kantona

22 September 1999, amended on
7 June 2004 and 30 June 2005

Law on University of Tuzla

Zakon o univerzitetu u Tuzli

4 October 1999, amended in 2000, 2002,
2003, 2004, 2005 and 25 May 2006

Higher Education Law of Sarajevo Canton

Zakon o visokom obrazovanju Kantona Sarajevo

14 September 2000

Higher Education Law of Posavina Canton

Zakon o visokom obrazovanju Zupanije Posavske

30 April 2004

Higher Education Law of Western-
Herzegovina Canton

Zakon o visokom $kolstvu Zapadnohercegovacke
zZupanije

31 March 2005

Higher Education Law of Zenica-Doboj
Canton

Zakon o visokom obrazovanju Zenic¢ko-Dobojskog
Kantona

28 April 2006

Law on University of Zenica

Zakon o univerzitetu u Zenici

15 June 2006 (not yet adopted)

Law on Higher Education in Bosnia and
Herzegovina

Zakon o visokom obrazovanju u Bosni i Hercegovini

18 July 2006 Higher Education Law of Bosnian-Podrinje Zakon o visokom obrazovanju u Bosansko-podrinjskom
canton Gorazde kantonu Gorazde

19 July 2006 Higher Education Law of Republika Srpska Zakon o visokom obrazovanju u Republici Srpskoj

31 July 2006 Higher Education Law of Canton 10 Zakon o visokom obrazovanju Kantona 10
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Higher education is regulated by legislation
based on the 21 February 2005 special decree
and the 27 June 2005 decree, both concerned
with the creation of an autonomous higher
education establishment (Autonome
Hochschule). They are closely linked to the
Bologna Process in that they set objectives
related to the degree structure, ECTS and the

Diploma Supplement.

Given the small size and population of the
Community, the provision of higher education
is still developing. The great majority of young
people who study at this level therefore do
so in the French Community of Belgium or in
Germany.

The degree structure based on three main
cycles does not exist. Studies in the first
cycle at ISCED level 5B are offered by a higher
the Autonome
2005 following
the union of three small establishments.

education establishment,

Hochschule, created in
The present higher education structure is
composed of two departments offering short
three-year programmes in health sciences and
nursing (‘nursing’ section) and in educational
sciences (‘teaching’ section), which provide
access to the employment market for future

nurses and for teachers at pre-primary and
primary level.

After each year of study, students in these
their
towards other first-cycle programmes (usually
at ISCED level 5B, but sometimes at ISCED level
5A) in the French and Flemish Communities

programmes can reorient studies

of Belgium, or even in Germany. Diplomas
obtained from programmes offered in the
German-speaking Community can also
provide access to second-cycle university
studies (teaching degrees for pre-primary
and primary level therefore provide access to
Master’s programmes in performing arts or
educational sciences, and nursing degrees
provide access to Master’'s programmes in
occupational sciences, public health sciences,
family sciences and sexology, and economic
and social policy).

Access to these second cycles requires the
successful completion of a preparatory year
of studies or 60 ECTS credits (from ISCED level
5A). In Belgium, the provision of automatic
bridging courses is specified and regulated
by recent governmental orders in the French
and Flemish Communities. In addition to
these bridging courses, there are sometimes
other possibilities for admission to university

programmes, determined by an admissions
jury based on each individual case. Past studies
or parts of studies converted into ECTS credits
are therefore considered, or the student enrols
in the second year of a modified Bachelor’s
programme.

In accordance with the above-mentioned
decrees, the first Bachelor’s degrees (ISCED 5B)
will be awarded at the end of 2007/08 to
students who began their studies in 2005/06
under the new legislation.

ECTS was introduced by the 27 June 2005
decree and only applies to students who
began their studies in 2005/06. It is used for
transfer and accumulation and is mandatory
for all course modules in all programmes
offered by the Autonome Hochschule.

The Diploma Supplement (DS) was also
introduced by the 27 June 2005 decree
and will be implemented for the first time
at the end of 2007/08, when students who
began their studies in 2005/06 under the
new legislation are awarded their Bachelor’s
degrees. The DS will be issued in German,
English and French, automatically and free of
charge in all languages concerned and for all
programmes.
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Given that the Bachelor’s degree and the
use of ECTS are regulated and are being
implemented in the only existing higher
education establishment, the public authorities
do not feel that it is necessary to introduce
any particular incentives. The Government
Commissioner, who is on the Administrative
Board of the Autonome Hochschule in a

Legislative and/or official references

consultative capacity, ensures that the higher
education establishment complies with the
legal requirement to express the volume of
the workload for each year of studies and each
section of the curriculum in ECTS credits.

The possibility of creating an independent
quality assurance agency for higher

education has not been considered, due to

the fact that this level of education is offered
on a small scale. Discussions are under way to
establish partnerships with experts in the other
Belgian Communities and in neighbouring
countries. The German-speaking Community
is not a member of the European Association
for Quality Assurance in Higher Education
(ENQA).

Date Term in English

Term in national language

30 June 2003

Decree on urgent measures in education (creating a
specialisation in the field of nursing studies in particular)

Krankenpflege)

Dekret tiber dringende MalBnahmen im Unterrichtswesen
(u.a. beziiglich der Schaffung einer Spezialisierung im Bereich der

21 February 2005

pl?language=fr)

Special decree concerned with the creation of an autonomous
higher education establishment (published in the Moniteur
belge on 3 June 2005; http://www.juridat.be/cgi_loi/loi_rech.

Sonderdekret zur Schaffung einer autonomen Hochschule

27 June 2005

pl?language=fr)

Decree concerned with the creation of an autonomous
higher education establishment (published in the Moniteur
belge on 1 July 2005; http://www.juridat.be/cgi_loi/loi_rech.

Dekret zur Schaffung einer autonomen Hochschule
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HIGHER EDUCATION STRUCTURE 2006/07
First and second cycles Third cycles and further courses
{ Notional ages/length corresponding to full-time studies ‘ [ Length of studies
18 19 20 21 0 1

. AUTONOME HOCHSCHULE
Teacher education Kindergértner(in)diplom /
Primarschullehrer(in)diplom

Nursing studies ‘

Krankenpfleger(in)diplom .
”””””” Source: Eurydice.
[ ] ISCED 5A (1st or 2nd programme) B ISCED 6 programme E Selection procedure/limitation of places at institutional level
[] ISCED 5B (1stor 2nd programme) ' | Further qualification I Selection procedure/limitation of places at national/regional level

The Autonome Hochschule will award the Bachelor's Degree beginning in 2007/08.
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The Bologna reform is above all apparent in
the adoption of the 31 March 2004 decree.
The decree governs the structure of university
and non-university higher education, as well
as that of some higher social advancement
courses (enseignement de promotion sociale).
It concerns all aspects of the Bologna process,
all programmes and all fields of study.

The degree structure based on three main
cycles, which has been introduced gradually
since 2004/05 by the Bologna reform, will be
fully implemented by the 2007/08 academic
year at the latest. It is based on a first cycle
lasting three years (180 ECTS credits) resulting
in a Bachelor’s degree (Bachelier) followed by a
second cycle lasting a minimum of one to two
years (60 to 120 ECTS credits) and resulting
in a Master’s degree or graduate studies in
medicine (minimum four years or 240 ECTS
credits) or veterinary medicine (three years or
180 ECTS credits). The third cycle then lasts at
least three years (180 ECTS credits) and results
in a doctorate degree.

Two systems will coexist (studies from the
‘pre-Bologna’ structure still exist alongside the
three-cycle structure, and concern all areas of
study for students who began their studies

before 2004/05) during a transitional period
until 20009.

The third cycle (doctoral research and
training) exists only at universities. Entry
to third-cycle programmes is possible after
obtaining a Master’s qualification following
two years of study (120 ECTS credits) and
after a licence in the old structure. These
programmes consist of doctoral courses
(optional) lasting one year (60 ECTS credits)
which lead to a research training certificate,
and offer graduates a high-level academic and
professional qualification. The programmes
also consist of individual research for a doctoral
thesis (at least three years or 180 ECTS credits),
which, if successfully defended, leads to the
qualification of doctor. Training is provided in
doctoral schools (écoles doctorales) (French
4 March

2005) belonging to one or several university

Community governmental order,

associations (académies universitaires).

Doctoral students can have different statuses.
Certain doctoral students receive a grant with
social benefits and tax exemption, and others
are employed by the institution where the

doctoral programme is offered.

The transition from ISCED level 5B to ISCED
level 5A is possible in the three-cycle structure.

ISCED level 5B programmes, or short courses,
are offered as a single cycle and lead to a
Bachelor’'s degree awarded after a minimum
of three years of study (180 ECTS credits).
This type of degree provides access to the
long, ISCED level 5A courses (Bachelor’s or
Master’s) in a Haute Ecole or university via
bridging classes (specified and regulated by
the 30 June 2006 orders).

This involves the successful completion of one
year of preparatory studies or complementary
courses.

Along with the bridging classes, there may
be exemptions (left to the judgement of the
academic authorities) from certain parts of the
programme when transferring to ISCED level
5A programmes.

The French Community of Belgium has not
yet adopted a National Qualifications
Framework, but a working group was set up

following a 27 March 2006 decision.

Legislation (above-mentioned 31 March 2004
decree) provides for the existence of joint
and/or double degrees which can be
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HIGHER EDUCATION STRUCTURE 2006/07
First and second cycles Third cycles and further courses
[ Notional ages/length corresponding to full-time studies \ [ Length of studies |
18 19 20 21 2 2 2 2 0 1 2 3 4 5 8
Medicine | UNIVER- | \ UNIVERSITE
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Dental studies
al stud ‘ | bachelier | master|
Educational sciences,psychology,
law, agriculture and agronomy, pharmacy bachelier | master|
Engineerin ‘
g g ‘ bachelier | master|
Philosophy, arts, economics, sciences, etc.
bachelier master
Architecture | INSTITUT SUPERIEUR \
D'ARCHITECTURE bachelier | master|
.| ECOLE SUPERIEURE
o | DESARTS
Artistic studies bachelier master MSA
-| ECOLE SUPERIEURE TPESS T
.| DES ARTS bachelier : N
Paramedical studies, agriculture, |HAUTE ECOLE
translation, economics, technical studies, etc. )
bachelier master
[ L -
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paramedical studies, o
technical, social, educational studies, etc. i P ‘
bacheller Udpomede !
i spécialisation :

Midwifery |

bachelier-accoucheuse

Source: Eurydice.

[ ] ISCED 5A (1stor 2nd programme)

B ISCED 6 programme

Selection procedure/limitation of places at institutional level

[] ISCED 5B (1stor 2nd programme)

o
[ ]
o
" | Further qualification |

Selection procedure/limitation of places at national/regional level

‘ DESS  Dipléme d’Etudes Supérieures Spécialisées ‘ MSA  Master spécialisé artistique

Only the new system introduced in 2004/05 is shown in the diagram. Higher education is currently in a transitional phase; two systems will coexist until 2009.

In accordance with the requirements set out by the Belgian federal government to establish a numerus clausus for access to the professions of physician and dentist, a
selection process has been introduced at the close of the first year of studies to determine who should continue with the programmes in medicine and dentistry.

Graduates (bacheliers) of the ISCED level 5B first cycle programmes can access Master's programmes, provided they successfully complete a year of preparatory studies or
via an additional, supplementary study programme.
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organised and awarded by two or more
higher education institutions at national and
international level. Two additional decrees
adopted in June 2006 are aimed at facilitating
cooperation agreements between Belgian
higher education institutions and between
Belgian and foreign institutions, as well as the
award of joint or double degrees. Another
objective is to guarantee the quality of
student mobility within the framework of this
cooperation.

Currently, the ECTS system is almost fully
implemented. This system was introduced
gradually in 1998/99 within the framework of
student exchange programmes. In 2001/02,
certain university programmes were already
using the ECTS system. It has been compulsory
since 2005. All
doctorates) must be offered in ECTS credits

programmes (including
for both transfer and accumulation. The
institutions which have not yet introduced it
are aiming to do so for the current academic
year.

Since 2004/05, the Diploma Supplement
(DS) has been used in all types of higher
education establishment. Universities already
began issuing the DS in 2002 on an voluntary
basis, and certain Hautes Ecoles followed suit

in 2003/04. It is issued in French automatically
and free of charge to all students. Institutions
may also issue it in English free of charge to
students on request.

Incentives exist in order to favour the
widespread implementation of the three-cycle
structure, ECTS and the DS. As regards the
three-cycle structure, the French Community
has provided grants to new academies, as
well as favouring the implementation of a
structure for exchanges between universities
and Hautes Ecoles and the use of ‘Bologna
promoters. Specific working groups as well
as joint reflection among universities and
other higher education institutions further
this same objective in view of the widespread
implementation of ECTS. A modification
of texts related to the DS is planned by the
administration in order to standardise current
texts, meet European requirements (DS with a
European label) and do away with all legibility
problems. There have not been any specific
financial incentives for the implementation
of ECTS and the DS.

The implementation of the three-cycle
structure, ECTS and the DS is not subject to
special control measures on behalf of the
French Community. However, the different

consultative bodies for higher education
express their opinions regularly on the above-
mentioned issues, and organise meetings
between institutions in order to promote
collaboration in these areas. The French
Community highly recommends the use of

ECTS in the very near future.

Following the 14 November 2002 decree, the
Agency for Higher Education Quality
Evaluation (Agence pour I'évaluation de la
qualité de l'enseignement supérieur organisé
ou subventionné par la Communauté
francaise) was created. This independent
agency has been operating officially since
January 2004, and evaluates higher education
organised by or receiving aid from the French
Community.

Apart from representing the French
Community vis-a-vis national and international
bodies in the area of higher education quality
evaluation, the Agency facilitates cooperation
among all parties in higher education as a
means of encouraging practices to improve
quality at each institution. It is also responsible
for ensuring the evaluation of higher education
by drawing attention to good practices, as well
as to inadequacies and problems that must be

overcome. It must also ensure that evaluation
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procedures defined in the 2002 decree are
followed. The courses to be evaluated are
determined by the Agency based on a multi-
annual plan updated annually. It must submit
proposals to policymakers for improving the
overall quality of higher education. Students
participate in the activities of the Agency, with
three representatives chosen from double lists
put forward by student bodies. These students
have voting rights. The Agency selects experts
for purposes of external evaluation. The
committee of experts consists mainly of a
representative from the professional world
and academics from the discipline undergoing
evaluation. There is a preference for foreign
specialists who are not involved in any way
with the institutions being evaluated. Students
are interviewed by the experts during the
visits.

The expert committee drafts a confidential
report on each institution visited, which is
communicated solely to its management and
the president of the Agency. On completing an

evaluation, the committee drafts a ‘horizontal’

report which includes general comments
and information regarding all institutions,
without naming them. It is forwarded to the

management of all the institutions concerned

and to the members of the Agency. The latter
comment on the report, which is then passed
on to the minister responsible for higher
education for submission to the government.

The November 2002 decree states that higher
education institutions must set up their own
internal evaluation committee. In addition,
each institution must nominate a resource
person to act as an intermediary between
the Agency and the institution itself, in order
to pass on information and encourage the
participation of institutions.

Strictly speaking, there is no accreditation

system for higher education institutions

in the French Community. However, it is
reasonable to think in terms of an ‘ex ante’
accreditation system, as only institutions that
satisfy criteria established by the regulations
may be recognised and subsidised by the
French Community. Recognised institutions
may provide courses only in subjects for
which

under the

authorisation has been granted
regulations. They alone may
award qualifications which are recognised
academically or in law (in the case of those
giving access to regulated professions in
their

master

particular). Universities may have

authorisation to offer certain

complémentaire programmes (specialised
programmes open to holders of a first Master’s
qualification) temporarily withdrawn if the
number of students enrolled is not sufficient.
Given their autonomy, higher education
institutions are free to seek the accreditation of
professional or sectoral bodies, but this has no
legal implications (for example with regard to
funding). There is no accreditation procedure

for totally private institutions.

The Agency has been a candidate member
of the European Association for Quality
Assurance in Higher Education (ENQA) since
May 2006.

(defined in the
establishing the Agency) and the processes

The missions decree
used (methodological notes) by the Agency
are available at www.aeqes.be. The Agency is
not yet subject to external evaluation.
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Legislative and/or official references

Date

Term in English

Term in national language

7 July 1970

Law related to the general structure of higher education

Loi relative a la structure générale de I'enseignement supérieur

5 August 1995

Decree establishing the general organisation of higher education
in Hautes Ecoles

Décret fixant I'organisation générale de I'enseignement supérieur
en Hautes Ecoles

diplomas and supplements issued by Hautes Ecoles and French
Community higher education juries

14 November 2002 | Decree establishing the Agency for Higher Education Quality Décret créant I'Agence pour I'évaluation de la qualité de
Evaluation, for higher education organised by or receiving aid I'enseignement supérieur organisé ou subventionné par la
from the French Community Communauté frangaise

18 June 2003 French Community governmental order specifying the forms Arrété du Gouvernement de la Communauté francaise
and grades of diplomas and supplements issued by art colleges déterminant les formes et les mentions des diplomes et des
(Ecoles supérieures des Arts) suppléments délivrés par les Ecoles supérieures des Arts

3 July 2003 French Community governmental order specifying the models of | Arrété du Gouvernement de la Communauté francaise

déterminant les modéles des diplomes et des suppléments
aux diplémes délivrés par les Hautes Ecoles et les jurys
d'enseignement supérieur de la Communauté francaise

31 March 2004

Decree defining higher education, favouring its integration within
European higher education and refunding universities

Décret définissant I'enseignement supérieur, favorisant son
intégration dans l'espace européen de I'enseignement supérieur
et refinangant les universités

doctoral schools

2 June 2004 French Community governmental order specifying the forms Arrété du Gouvernement de la Communauté francaise
and grades of diplomas and supplements issued by architecture déterminant la forme et les mentions des dipldmes et des
institutes (Instituts supérieurs d’Architecture) and the French suppléments aux diplomes délivrés par les Instituts supérieurs
Community higher education jury d’Architecture et le jury d'enseignement supérieur de la
Communauté francaise
4 March 2005 French Community governmental order establishing the list of Arrété du Gouvernement de la Communauté francaise fixant la

liste des écoles doctorales
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Date Term in English Term in national language
20 July 2005 French Community governmental order specifying the models Arrété du Gouvernement de la Communauté francaise
of diplomas and supplements issued by universities and French déterminant les modéles des diplomes et des suppléments aux
Community university education juries diplomes délivrés par les institutions universitaires et les jurys
d'enseignement universitaire de la Communauté francaise
2 June 2006 Decree with diverse provisions regarding art studies in higher Décret portant diverses mesures en matiére d'enseignement
education supérieur artistique
2 June 2006 Decree establishing the academic degrees offered by Hautes Décret établissant les grades académiques délivrés par les
Ecoles organised by or receiving aid from the French Community, | Hautes Ecoles organisées ou subventionnées par la Communauté
and establishing minimum timetables francaise et fixant les grilles d’horaires minimales
16 June 2006 Decree related to the cooperation agreements between Décret relatif aux conventions de coopération pour l'organisation
universities for the organisation of studies, laying down various d'études entre institutions universitaires et portant diverses
provisions with regard to higher education dispositions en matiére d’enseignement supérieur
30 June 2006 Decree modernising the operations and funding of Hautes Ecoles | Décret modernisant le fonctionnement et le financement des
hautes écoles
30 June 2006 French Community governmental order specifying the bridging Arrété du Gouvernement de la Communauté francaise fixant les
classes providing access to studies in Hautes Ecoles passerelles donnant accés aux études organisées en Hautes Ecoles
30 June 2006 French Community governmental order specifying the conditions | Arrété du Gouvernement de la Communauté francaise fixant les

for access to university studies for students with academic
degrees issued at non-university institutions

conditions d’acces aux études a 'université pour les porteurs de
grades académiques délivrés hors université
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The most recent arrangements linked to the
Bologna Process are specified in the Higher
Education Act of 4 April 2003, which reforms
the structure of higher education. This act
regulates aspects
structure, ECTS and the Diploma Supplement.
Dublin descriptors and ECTS
Bachelor’s and Master’s degrees and learning
objectives for the Ph.D. in relation to the Ph.D.
thesis are also legally stipulated in this Act.

related to the degree

ranges for

The degree structure based on three main
cycles constitutes the core of the act, which
introduced this new structure gradually for
all programmes in the 2004/05 academic
year. Most old programmes will be phased
out between 2006 and 2007. For longer
programmes, it may take more time. For
medicine for instance, it will take until 2010.

The old system is transformed into a binary
system consisting of professionally oriented
(ISCED 5B) programmes leading to Bachelor’s
degrees in university colleges (Hogescholen)
and two-cycle ISCED 5A Bachelor’s and Master’s
degrees in universities and university colleges
(Hogescholen). By means of the mechanism
of bridging courses (schakelprogramma),
holders of professionally oriented Bachelor’s
degrees to Master’s

may have access

programmes. The bridging course programme
will be determined by the university board,
and the number of ECTS credits will be
between 45 and 90. This volume may drop
to 30 if the student has work experience of at
least three years and has had an evaluation
interview or has individual academic skills and
competencies. If the student has other (either
national or foreign) formal qualifications, the
volume of ECTS credits may drop below 30 or
the student may even be exempted from the
bridging course.

As the highest level of specialisation in
scientific research, doctorates are based on
an original research project resulting in the
public presentation of a doctoral thesis. The
Higher Education Act does not specify any
minimum or maximum duration for this kind
of programme. However, the normal duration
is 4 years of full time study and is taken as a
basis for the Ph.D. scholarship scheme. This
degree is only offered at the six universities
and at two theological institutions, which
are by virtue of the law registered higher
education institutions. Doctoral programmes
are open to graduates with a relevant (national
or foreign) Master's degree, in some cases
after a preliminary aptitude test depending

on the field of study. Taught courses are not
compulsory. It is up to the universities to
decide whether research training (taught
courses) will be part of the aptitude test.
Doctoral students may have an employment
contract as a teaching assistant at a university.
The majority of doctoral students work as
researchers (students with a scholarship who
focus more on research work than on studies
or who are employed) at research institutions.

The Higher Education Act also offered the
opportunity to establish associations between
universities and Hogescholen. An association
is an officially registered cooperation between
a university and one or more Hogescholen.
An entire chapter of the Higher Education
Act of 4 April 2003 is dedicated to the
organisation and awarding of joint and/or
double degrees in cooperation with foreign
universities at Bachelor’s, Master’s and doctoral
level. Flemish higher education institutions
are very active in organising Erasmus Mundus
Master’s programmes.

A qualifications framework and level
descriptors have been defined for higher
education in the legislation. A general Flemish
National framework for lifelong learning (on
the basis of EQF) is however still in preparation.
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Medicine
Veterinary
Dental studies

Engineering, bio-engineering,
pharmacy

Law, psychology, education science,
paramedical studies and therapies

Economics
Other programmes

Design

Music

Architecture

Audiovisual techniques and fine arts, dramatic arts
Engineering and engineering trades

Midwifery

Social work and counselling
Other programmes

Teacher education

2006/07
First and second cycles Third cycles and further courses
[ Notional ages/length corresponding to full-time studies \ Length of studies
1 § 1 9 2P %1 2? 2’3 2‘4 2§ 0 1 2
UNIVERSITEIT \
bachelor\ master/arts\ — .
» =B
‘ bachelor | master / dierenarts| :
’—‘ | postgraduaat |
” bachelor master / tandarts — ESFEU%,SC,“[”E i J
master | | loeagaredeerde )
burgerlijk ingenieur (-architect) / ;83;9}?&9&2;%2"1
bachelor apotheker / bio-ingenieur [ }ondenNijs-groepZi
bachelor master / licentiaat — 3 master
UNIVERSITEIT/ [
HOGESCHOOL bachelor master / handelsingenieur
master /
bachelor licentiaat
HOGESCHOOL —
bachelor master / licentiaat
‘ bachelor master / meester
bachelor master / architect
master /
bachelor| interieurarchitect
:‘ bachelor master/
: meester
master / indus-
bachelor| trigel ingenieur
HOGESCHOOL PR
bachelor / vroedvrouw | tbachelor
\ bachelor / maatschappelijk assistant\ L::::::::: o
e | Ipostgraduaat
bachelor/ | getuigschrift

bachelor / kleuteronderwijzer(es) /

onderwijzer(es) / geaggregeerde voor

het secundair onderwijs-groep1

Source: Eurydice.

[ ] ISCED5A (1stor 2nd programme)

B ISCED 6 programme

Selection procedure/limitation of places at institutional level

[] ISCED 5B (1st or 2nd programme)

[ J
[ J
[ ]
" | Further qualification |

Selection procedure/limitation of places at national/regional level
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Higher education will be incorporated in
it but this will be a mere confirmation of
the legislation already in force. Following
the decision in 2005 to create a Flemish
Qualifications Framework and the consultation
procedure in 2005/06, its adoption has been
planned for 2007.

A credit system based entirely on ECTS, used
both in terms of transfer and accumulation,
has been applied on a mandatory basis to all
university programmes since 1991, and to non-
university higher education programmes since
1994. The new Higher Education Act endorses
the compatibility of the existing credit system
with ECTS.

(Flemish)
Supplement (DS) has

A compulsory Diploma

been awarded
automatically to all students at university
level since 1991 and at non-university level
since 1994, regardless of the programme.
The new Higher Education Act endorses the
concept of a DS, and the Flemish one is fully
adapted to the international one. The DS is
free of charge and is issued automatically in
Dutch, and on students’ request, in English.
However, most higher education institutions
issue it automatically in both languages. For

programmes taught in a language other than

Dutch, the DS is issued automatically in that
language and in Dutch.

The three-cycle structure, ECTS and the DS are
already fully implemented, so incentives for
implementation no longer exist.

In terms of control, programmes that
are not in full compliance with the Higher
Education Act of 2003 are not accredited by
the independent Dutch-Flemish Accreditation
Body  (Nederlands-Viaams
Organisatie, or NVAO), which was set up on

3 September 2003.

Accreditatie

As regards quality assurance, internal
quality control falls within the scope of the
individual higher education institutions, due
to their autonomy. The self-assessment report
is used in the first stage of external evaluation.
This quality control is the starting point for all
evaluations.

Compulsory external quality control, based
on the self-assessment report and a site visit
by a panel of peers, representatives of the
professional world and (international) experts,
results in a public report on each programme.

Accreditation is the final step.

The concept of accreditation has been

incorporated into the Higher Education Act.

Together with the stakeholders, the

accreditation agency (NVAO) has worked
out a frame of reference, which is used to
evaluate and accredit Bachelor’s and Master’s

programmes.

Student representatives are members of the
NVAO advisory board, but do not take part in
the governing board. The NVAO governing
board is, however, obliged to consult student
organisations, which are represented on the
NVAO advisory board.

As accreditation is close
cooperation with the Netherlands, the NVAO

(full member of the European Association

organised in

for Quality Assurance in Higher Education,
ENQA) guarantees the quality of higher
education in the Netherlands and Flanders by
means of accrediting Bachelor’s and Master’s
programmes. This international accreditation
initiated the Quality
Initiative and played an important role in the

cooperation Joint
establishment of the European Consortium
for Accreditation (ECA). The aim is to arrive
at mutual recognition of one another’s

accreditations before the end of 2007.

NVAO is subject to peer review through ECA
membership and activities.
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The cooperation between ECA members
and ENIC/NARIC
the countries concerned
2005 Joint

Vienna Sententia. The aim of the partnership

recognition centres in

resulted in the

8 December Declaration, the

Legislative and/or official references

is to achieve automatic recognition by ENIC/
NARIC centres of the qualifications of higher
education institutions and/or programmes,
accredited by ECA members, at the proper

level in the overarching framework.

Since 2000, the Flemish Community of Belgium
has been a full member of ENQA through the
VLIR (Flemish Inter-University Council) and
the VLHORA (Flemish Council of University
Colleges), and through the NVAO since 2003.

Date Term in English Term in national language

4 April 2003 Higher Education Act restructuring higher education in Decreet betreffende de herstructurering van het hoger onderwijs in
Flanders Vlaanderen

3 September 2003 Treaty between the Kingdom of the Netherlands and the Verdrag tussen het Koninkrijk der Nederlanden en de Vlaamse
Flemish Community of Belgium concerning the accreditation Gemeenschap van Belgié inzake de accreditatie van opleidingen
of higher education programmes in The Netherlands and in binnen het Nederlandse en Vlaamse hoger onderwijs
the Flemish Community of Belgium

21 April 2004 Higher Education Act on the flexible organisation of education | Decreet betreffende de flexibilisering van het hoger onderwijs in

Vlaanderen

8 December 2005 Vienna Sententia, the joint declaration of ECA members and Vienna Sententia
ENIC/NARIC centres concerning the automatic recognition of
qualifications
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In June 2005, the Parliament adopted the last
amendments to the 1995 Higher Education Act.

The degree structure based on three main
cycles was first introduced under the 1995
Higher Education Act. According to this act,
all higher education institutions (HEI) were
obliged to establish the three-cycle structure,
which is now fully implemented. It applies to
all types of institution and almost all fields of
study. The long studies in medicine, dentistry,
pharmacy, architecture and law last 5 years
and end with the award of a Master’s degree.

The Bachelor's/Master’s

does not apply to the short-cycle (3-year)

course structure
ISCED level 5B programmes, whose graduates

receive a specialist qualification degree
(cneyuanucm). This is a separate but equally
recognised vocationally oriented higher

education degree.

The Higher Education Act stipulates that
graduates from specialist short-cycle ISCED 5B
programmes can continue their education in
an ISCED 5A Bachelor’s programme in order
to obtain a higher degree, complying with
the terms and conditions governed by the
national state requirements or by the rules of
the higher education institution concerned.

After the adoption of the Bologna Declaration
in 1999, the higher education structure was
reshaped, and holders of a Bachelor’s degree
were given the right to apply for doctoral
studies. The
amended according to the Berlin Conference

legislation was once more

in 2003. Thus, only a Master's degree gives
access to doctoral studies.

Since before the Bologna Process, doctoral
studies have lasted a minimum of three years
(full-time) or four years (part-time). HEls may
offer provision for the third-cycle degree in
certain listed fields of specialisation for which
the institution has been accredited.

Doctoral students are trained according to
individual curricula (including training and
research activities) and have to prepare and
defend a dissertation. Training is carried out
under the guidance of a scientific supervisor
appointed by the Faculty Council of the
HEl concerned. Taught theoretical courses
are included in all doctoral programmes in
addition to individual research. The exact
proportion in terms of the amount of time
allocated to research training and individual
research depends on the HEI (each with a
high degree of autonomy), its profile and the

nature of the intended dissertation (scientific/
fundamental or practical).

Research courses are offered alongside
individual research. However, HEls are entitled
to decide on the distribution of the theoretical
disciplines within doctoral programmes or
whether doctoral students must undergo
theoretical training before proceeding to the

more complex aspects of research.

Doctorate training can also be provided by
research organisations such as the Bulgarian
Academy of Sciences and the Centre for
Agrarian Studies in the fields in which these
organisations are accredited. The doctorate
is conferred on doctoral students who

have passed the examinations specified
in the curriculum and who have defended
their dissertation in accordance with the
requirements of the Scientific Degrees and

Scientific Titles Act.

As regards the status of doctoral students, they
are entitled to a monthly grant as well as full
social security coverage.

At present, there are no special legislative
provisions for joint/double degrees. However,
in accordance with the regulations of the
Higher Education Act, HEIs have the right to
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First and second cycles

Third cycles and further courses

[ Notional ages/length corresponding to full-time studies
19 20 21 22

23

| [ Length of studies |
24 25 Q 1 % 3

dicine. dental studi ‘[ UNIVERSITETI / SPETZIALIZIRANI VISCHI UTCHILICHTA — | UNIVERSITETI/ SPETZIALIZIRANI VISCHI UTCHILICHTA /
Medicine, dental studies . magistur BULGARSKA ACADEMIA NA NAUKITE /
] o ] ) : TZENTUR ZA AGRARNI NAUKI
Law, architecture and building, veterinary science ‘ magsr|
Education, pharmacy, humanities and arts, social science, business, - ’
) L o ) UNIVERSITETI / SPETZIALIZIRANI VISCHI UTCHILICHTA /
science, engineering and engineering trades, manufacturing and SPETZIALIZIRANI TZENTROVE
processing, agriculture, medical services, nursing, services bakalavur magistur *[ udostoverenie / svidetelsivo za priznata spetzianost  +
Humanities, mathematics, social sciences, ‘ KOLEJI Yoo !
technical studies, veterinary sciences, etc. spetsialist po | udostoverenie
Source: Eurydice.
[ ] ISCED 5A (1st or 2nd programme) B ISCED 6 programme e Selection procedure/limitation of places at institutional level

[C] ISCED 5B (1st or 2nd programme) C

Further qualification

I Selection procedure/limitation of places at national/regional level

Graduates of the Koleji are entitled to continue tertiary education in a bakalavur programme after having passed the selection procedure in order to acquire a state-
subsidised place in the desired field of study in a university or a specialised higher school of their choice. Each year the government (the Council of Ministers) determines
the number of state-subsidised places in public higher education institutions for Bachelor's and Master's programmes.
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cooperate and seek to establish international
and cross-border partnerships to improve
the quality of educational provision and to
increase its competitiveness. In this respect, a
number of institutions have already establish-
ed conditions and award such joint degrees
for Bachelor’s, Master’s or doctorate studies
on the basis of concluded agreements with
foreign HEls.

At the beginning of 2006, a process for
drafting a new Strategy for Higher Education
was initiated, and the document is expected
to be open for public discussion in 2007. This
important step will pave the way for more
concrete actions on drafting and adopting a
national qualifications framework.

The 2004 amendments to the Higher
Education Act and the 2004 Ordinance for
the implementation of a system for credit
HEIs
provide the legal framework for the practical
implementation of ECTS. ECTS has been
mandatory for all

accumulation and transfer within

institutions and study
programmes (excluding doctorates) since
2004/05. Since 2006/07, it is imperative for
all institutions to use ECTS. In all Bachelor’s
programmes, ECTS will be awarded to 70-80 %
of students, and in all Master’s programmes,

to all students. An exception is made for
those who are graduating in 2006/07 with a

Bachelor’s degree.

(DS)

in accordance with the 2004

The Diploma Supplement was
introduced
amendments to the Higher Education Act and
the 2004 Ordinance on the state requirements
regarding the content of the basic documents
issued by HEIs. Since 1 January 2005, the DS
has been issued automatically to Bachelor’s
and Master’s graduates in Bulgarian and one
of the widely spoken languages in the EU. In
2006/07, all graduates from all programmes
will receive the DS free of charge in Bulgarian

and English.

Incentives, follow-up or control measures
have not been envisaged or introduced
by the public authorities to encourage full
implementation of the three-cycle structure,
as HEls were obliged by the 1995 Higher
Education Act to undertake immediate steps
to implement it. The DS has been promoted
by a variety of means (including seminars
at national and university level, information
brochures, meetings, etc.) in order to assist

institutions with these activities.

In recent years, the evaluation and

accreditation system in Bulgaria has
undergone considerable fresh development in
terms of its scope and framework. Furthermore,
the methods and structure of the independent
National Evaluation and Accreditation Agency
(HayuoHanHama aeeHyus 3a oyeHAsAHe
u akpedumauyus), established in 1995, have
been subject to change and innovation. As a
result, the Agency and HEls hope to improve
the transparency and comparability of the
education system for both students and

employers.

In 2003/04, the National Evaluation and
Accreditation Agency made a considerable
effort to develop and improve its evaluation
and accreditation methods. Many of its
proposals were incorporated into the 2004
amendments of the Higher Education Act. A
number of paragraphs were reworded, with a
shift towards the evaluation of quality, rather
than the evaluation of compliance with state

requirements.

Over the last two years, the Agency’s efforts
were focused on the complete implementation
and alignment of the national quality
assurance system with the European standards

and guidelines. In late 2005, the Agency
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published a list of criteria complying with the
Standards for Quality Assurance in Education
in the European Higher Education Area. These
criteria were fully applied during evaluation
procedures of HEIs in late 2006.

Institutional accreditation is now explicitly
linked to the evaluation of the effectiveness
of internal quality assurance processes and
structures. Programme assessment methods
encompass a programme-by-programme
approach as well as subject-level evaluation.
The 52 subject fields in the National Classifier

will be evaluated within the next two years.

Additional
effectiveness of Agency work are concerned

measures to enhance the
with the new accreditation powers transferred
from the Accreditation Council - the governing
body of the Agency consisting of eleven
habilitated members of the academic staff,
who are representatives of the respective fields
and subjects of study in higher education - to
eight subject-level standing committees. Since
June 2004, the latter have been responsible
for the final accreditation of programmes and
different fields of study in higher education.
The standing committees are assisted in their
work by expert groups. Six of the members of
the Accreditation Council are representatives

of the HEls (designated by the Academic
Council of each HEl) and are nominated
by the Council of Rectors by secret ballot.
Other members of the Accreditation Council
include one representative from the Bulgarian
Academy of Science, one representative of the
National Centre for Agrarian Studies, and two
representatives of the Ministry of Education
and Science. Foreign experts are not involved
in the work of the Accreditation Council. Its
Vice-President is nominated from among
the six representatives of the HEIs and chairs
the special standing committee on post-
accreditation monitoring.

The duration of accreditation awarded to a
given HEI which fully meets the criteria of the
National Evaluation and Accreditation Agency
is between 3 and 6 years, depending on the
awarded ‘assessment grade’. Each HEl is subject
to regular reviews and reports at certain
intervals of time.

One of the recently introduced innovations
concerning the methods for external evalua-
tion and accreditation used by the Agency
is the implementation of post-accreditation
monitoring, which has been effective since
2005 following the approval of the Agency’s
new statute by the Council of Ministers.

To this end, the Agency established a separate
standing committee for Monitoring and
Supervision responsible for follow-up reviews,
which may have serious consequences for
the institutions visited, including possible
withdrawal of accreditation. The committee’s
work may also have indirect implications on
the three-cycle structure as regards doctorates,
and in particular on whether a certain HEI is
given the right to provide doctorates. This
legal and structural move on the part of the
Agency reflects greater awareness of the need
to protect the interests of society in terms of

the quality of higher education.

With the last amendments to the Higher
Education Act, Student Council representatives
of a given HEl may participate in the
monitoring of internal quality assurance pro-
cesses concerning education quality mainte-
nance. Furthermore, different approaches
have been used to ensure that students
participate at all stages in the evaluation and
accreditation procedures. Rules with reference
to the participation of undergraduate and
doctoral students in external evaluation and

accreditation procedures have been devised

and are applied.
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Although legislation does not provide for
the participation of students in the decision-
making process within the Accreditation
Council of the Agency, they are entitled and
encouraged to give an opinion and make
proposals on a variety of topics developed by
the Agency related to the quality of teaching,
assessment of students, access to information,
etc. An expert group analyses the students’
opinions and - if considered necessary — turns
its attention to pressing issues.

Legislative and/or official references

Only graduating students and doctoral
students may be nominated as members
of the respective expert group authorised
to carry out the evaluation procedure. The
student representatives are nominated by the
National Student Councils Representation as
well as by the governing bodies of the student
organisations and HEls, complying with the

regulations of the Higher Education Act.

Evaluation and Accreditation
of the

The National

Agency is a candidate member

European Association for Quality Assurance
in Higher Education (ENQA). The Agency is
also a member of the Network of Central and
Eastern European Quality Assurance Agencies
in Higher Education (CEEN), which works in
close cooperation with ENQA.

Date

Term in English

Term in national language

27 December 1995

Higher Education Act

3aKOH 3a BUCLLETO o6pa303aH|Ae

9 May 1972
(last amendments 4 July 2000)

Scientific Degrees and Scientific Titles Act
(State Gazette issue No. 54/04.07.2000)

3aKOH 3a HayyYHWTe CTeneHn 1 Hay4yHuTe 3BaHuA, 1B 6p. 54 ot
4.07.2000 .

credit accumulation and transfer within higher education
institutions (State Gazette issue No. 89/12.10.2004)

12 August 2004 Ordinance on the state requirements regarding the Hapen6a 3a Abp>KaBHUTE U3NCKBaHUA KbM CbbPXKAHMETO Ha
content of the basic documents issued by the higher OCHOBHMTEe JOKYMEHTW, U3AaBaHu OT BUCLIWTE yunnuLla, npueta
education institutions, Decree No. 215 as of 12.08.2004 ¢ MMC N2215 ot 12.08.2004 r., 06H., 1B, 6p.75 0T 27.08.2004 T.

12 October 2004 Ordinance No. 21 for the implementation of a system for | Hapepn6a N°21 ot 30.09.2004 r. 3a npwiaraHe Ha cuctema 3a

HaTpynBaHe 1 TpaHcdep Ha KPeANTY BbB BUCLIMTE YUUINLLA,
06H. 1B, 6p. 89 o1 12.10.2004 r.

23 December 2005

Amendments to the Higher Education Act
(State Gazette issue No. 103/23.12.2005)

3aKoH 3a BucweTo obpasoBaHue, [1B, 6p. 103 ot 23.12.2005
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Due to a complex system of shared responsi-
bility between the federal and cantonal
authorities, legal competence for imple-
mentation of the Bologna reform at university
level has been delegated by federal law to the
Schweizerische Universitdtskonferenz (Swiss
University Conference, CUS), the cooperative
body of the federal government and the
cantons. In December 2003, the CUS approved
directives for the coordinated reorganisation of
teaching at Swiss universities. These directives
constitute the legal basis for the reform. For
Fachhochschulen (universities of applied
sciences) and Pddagogische Hochschulen
(universities of teacher education), similar
directives to implement the Bologna reform
were adopted by the Fachhochschulrat
(Council for Universities of Applied Sciences)

in December 2002.

Already in 2001, the first Swiss higher

education institution implemented the
two-cycle structure. By autumn 2006, the
structure based on two main cycles will be fully
introduced in all ten universities and the two
Eidgendssischen Technischen Hochschulen
(Swiss Federal Institutes of Technology,
ETH), and in most Fachhochschulen and

Pddagogischen Hochschulen.

At the beginning of the academic year
2005/06, 70% of study programmes had
adopted the Bachelor's/Master’s structure.
Nearly 75 %
entering the new system. By 2007, all

of first-year students were
institutions and study programmes will have
been completely reorganised according
to the rules adopted by the CUS and the
Konferenz der Fachhochschulen der Schweiz
(Conference of the Universities of Applied
Sciences Switzerland, KFH). Until 2007, long
studies will continue to exist in several fields,
especially in the areas of human and veterinary
medicine and dentistry.

The  Bachelor's/Master’s does

only apply to ISCED level 5A programmes.

structure

According to the 2006 recommendations
issued by the KFH about the admission of
graduates from higher vocational education
and training to Bachelor’s programmes, the
transfer from ISCED level 5B to ISCED level
5A programmes is, in principle, possible. An
additional qualification may also be required.

The structure and content of the doctorate
programmes are not organised in a
uniform manner or by a specific legislation
established

individual universities. Normally, it takes 3-

but are independently by

4 years to complete a doctoral programme.
The completion of a Master's degree or its
equivalent is the usual prerequisite for access
to doctoral studies. However, some universities
might consider offering integrated Master’s/
doctoral programmes (‘fast track’ programmes)
for a very limited number of students. There
are no compulsory preparatory programmes
for doctoral studies. Some universities offer
theoretical courses that students take while
pursuing their individual research. As a
consequence of the 2005 Bergen conference,
a debate about a more structured organisation

of doctoral programmes has begun.

The status of people who are preparing a
doctoral thesis at Swiss universities may vary
widely. They may:

e be enrolled as a doctoral student at
university with no automatic funding
provided. However, they pay reduced study
fees, receive accident insurance and other

benefits and may apply for a stipend.

e be employed as a (part-time) assistant with
a salary. Sometimes they may work on their
doctoral thesis during part of their working

hours.
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e be employed in a research project with a
salary because the doctoral thesis is part of
the research project.

e have no status whatsoever. Their work on
a doctoral thesis is a ‘private matter’. This is
often the case, especially in the humanities/
social sciences.

Generally, no substantial tax deductions are
possible on the basis of being a doctoral
but the
according

student enrolled at university,

regulations may be different
to each canton. Social security coverage
is automatically provided in the case of
employment as an assistant or in a research

project.

On the initiative of individual universities, a
number of joint Master’s degrees between
Swiss and foreign universities are offered.
With regard to double doctorates, agreements
exist with Italy and France. Joint or double
doctorates offered only by Swiss universities
are not awarded.

The elaboration of a National Qualifications
Framework is in process.

ECTS is being introduced at the same time as
Bachelor’s (180 credits) and Master’s (90-120

credits) programmes. It is gradually replacing
the old system of credits based on hours per
week in a semester (Semesterwochenstunden,
SWS). ECTS is used for credit transfer and
currently  being
universities and

accumulation and s
implemented in all
Fachhochschulen. From 2007 on, all study
programmes at these institutions will use
ECTS. have
already introduced ECTS across all their
programmes. Institutions at ISCED level 5B
do not implement ECTS.

Pddagogische Hochschulen

While ECTS is mandatory for further education
Master’s programmes (Master of Advanced
Studies), as well as for normal Bachelor’s
and Master’s courses, this is not the case for
doctoral programmes. There are plans to
implement ECTS only for curriculum elements
offered as part of doctoral
ECTS

programmes
(approximately 12 credits  per

programme).

In 2002, the Rektorenkonferenz der Schweizer
Universitaten (Rectors’ Conference of the Swiss
Universities, CRUS) issued recommendations
for introducing the Diploma Supplement
(DS) at universities, and these are now due
for implementation. The DS is available at all
institutions and for all degree programmes

free of charge. It is issued in the language of
the university (e.g. German, French or Italian)
and in English. Fachhochschulen have issued
the DS nationwide since 2000 on the basis of
a voluntary agreement with no legislation.
At Pddagogischen Hochschulen, the DS will
be issued automatically to all students from
autumn 2006.

As for

up measures, the Swiss confederation has

incentives and control/follow-

provided a total amount of 32 million Swiss
francs in the period 2004-2007 to support
the implementation of the Bologna reform
(implementation of three cycles, ECTS and
DS, student information services, extension
of data management systems and national
coordination of the Bologna Process) Each
university receives a share of this amount
depending on the number of students, study
programmes and diplomas conferred. The
criteria regarding the use of this money have
been established by the political authorities
(CUS). The money is paid directly to the
universities. Each university reports annually
to the CRUS about the use of this funding. A
task force, consisting of different bodies in the
Swiss higher education system, monitors the
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HIGHER EDUCATION STRUCTURE 2006/07
First and second cycles Third cycles and further courses
[ Notional ages/length corresponding to full-time studies \ [ Length of studies
19 20 2t 22 23 2 2 2 0 1 2 4 8 8
UNIVERSITARE HOCHSCHULE — HAUTE ECOLE UNIVERSITAIRE — *1 Welterbildungstitel der medizinischen Berufe = ™~ === =~~~ - __

Medicine

Arts, humanities, social science, journalism and information,
business and administration, law, science, computing, technical
studies and technology, engineering and engineering trades,
manufacturing and processing, architecture and building,
agriculture, health, social services, environmental protection

Teacher education

Arts, humanities, social science, journalism and information,
business and administration, computing, technical studies and
technology, engineering and engineering trades, manufacturing
and processing, agriculture, social services

Arts, business and administration, technical studies
and technology, engineering and engineering
trades, manufacturing and processing, architecture
and building, agriculture, social services

SCUOLA UNIVERSITARIA

Eidgendssisches Arztdiplom - | _|
diplome fédéral de médecin - diploma federale di medico

bachelor master| ——

‘' DEA/DESS/ ..

UNIVERSITARE HOCHSCHULE / PADAGOGISCHE HOCHSCHULE -~

:I MAS / Nachdiplom -~~~

HAUTE ECOLE UNIVERSITAIRE / HAUTE ECOLE SPECIALISEE PEDAGOGIQUE -
SCUOLA UNIVERSITARIA/ ALTA SCUOLA PEDAGOGICA

Lehrdiplom Sekundarstufe Il -

diplome d'aptitude a I'enseignement secondaire Il - diploma di docente di scuola secondaria Il

Lehrdiplom fiir die Vor- und Primarschulstufe -

1 dipléme postgrade -

brevet d'enseignement pour [école enfantine et primaire -
diploma di docente di scuola dellinfanzia e elementare

Lehrdiplom Sekundarstufe [ -

diplome d'aptitude a I'enseignement secondaire | -
diploma di docente di scuola secondaria |

FACHHOCHSCHULE -
HAUTE ECOLE SPECIALISEE -
SCUOLA UNIVERSITARIA

| :ldiplome postgrade - RN
*1 postdiploma

PROFESSIONALE

bachelor

HOHERE FACHSCHULE -

ECOLE PROFESSIONNELLE SUPERIEURE|-

SCUOLA PROFESSIONALE SUPERIORE

Diplom - diplome - diploma

INSTITUTIONEN DER HOHEREN BERUFSBILDUNG —

INSTITUTIONS DE FORMATION PROFESSIONNELLE SUPERIEURE -

ﬁ/ 2 H ISTITUTI DI FORMAZIONE FROFESSIONALE SUPERIORE
Eidgendssischer Fachausweis + brevet fédéral - attestato professionale federale /

Eidgendssisches Diplom - diplgme fédéral - diploma federale

<1 diplome postgrade des professions médicales ~
—|: +1 diploma di professioni mediche conseguito

Doktorat -
§ doctorat -
|—: (G

Source: Eurydice.

[] ISCED 5A (1st or 2nd programme)

B ISCED 6 programme | &

Selection procedure/limitation of places at institutional level

] ISCED 5B (1st or 2nd programme) P

Further qualification

I Selection procedure/limitation of places at national/regional level

/n/

Compulsory work
experience +
its duration

MAS  Master of Advanced Studies

The fields ‘Arts, humanities, social sciences, ...
population.

environmental protection’, which are structured as two main cycles, account for around 70 % of the total student
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continuing implementation of the Bologna
process in Switzerland.

The independent body

external quality assurance is the Organ

responsible  for

flir Akkreditierung und Qualitdtssicherung
der Schweizerischen Hochschulen (Centre
for Accreditation and Quality Assurance of
the Swiss universities, OAQ) established on
1 October 2001. It is based on the 1999 Federal
Act on Aid to Universities and Cooperation
in Higher Education, the 2000 Intercantonal
Convention on coordinating  university
policy and the 2000 Cooperation Agreement
between the federal government and the

university cantons.

The OAQ is formally recognised by the
cantonal authorities as well as by the federal
government. It receives half of its funding from
the university cantons, and the other half from
the federal government. It currently operates
solely at national level and reports to the CUS.
It performs its tasks in close collaboration with
the CRUS. The OAQ has the task to define the
basic requirements of quality assurance at
Swiss universities and to check compliance on
a regular basis. It was evaluated by the CUS
in 2006 (international peer review). The final
report has been published in August 2006.

On behalf of the State Secretariat for
Education and Research, the OAQ has to check
every 4years whether the quality assurance
systems of the universities are compatible
with internationally accepted standards, and
whether they result in high quality output
in education and research. Federal funding
of the cantonal public universities is partly
linked to the results of these ‘quality audits.
On 1July 2003, audits were started at ten
universities. Site visits were conducted by
experts with reference to the self-evaluation
reports. On the basis of the experts’ reports,
the OAQ then published final reports in
July 2004. The audit process itself was also
evaluated.

In all forms of external quality assurance,
an internal assessment (self-evaluation)
precedes external assessment.

OAQ procedures and quality standards are
based on international good practice. OAQ
performed an in-depth review of foreign
accreditation and evaluation systems before
developing its own procedures.

Students do not take part directly in the
governance of OAQ, but they are involved in
all quality assessments (production of the self-

evaluation reports and as interview partners
during site visits).

The OAQ carries out various forms of
quality assessment such as accreditation
(procedures at institutional and programme
levels in both the public and private higher
education sectors, and for ‘conventional
learning’ and distance learning/e-learning),
quality audits and evaluations of institutions as
part of federal recognition of new institutions.
In addition to these tasks, the OAQ also offers

services in the field of quality assurance.

The OAQ Scientific Council includes several
academics of international standing. The

Council prepares accreditation decisions
on behalf of the CUS. The expert groups
established for

accreditation procedures

external evaluations and

must include a
majority of peer members employed outside
Switzerland. They must have academic
qualifications with proven teaching experience,
and must be independent and impartial. At
least one expert must have experience with

managing an academic unit of a similar size.

An accreditation system has been in place
since 2002. It is open to public and private

academic institutions and their study
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programmes. Accreditation is a three-stage
procedure consisting of self-evaluation by the
unit undergoing accreditation, a site visit by
an international group of independent experts
and then the accreditation decision based on
the first two stages. The focus of accreditation
is teaching and learning. If the result is positive,
the unit will be granted either unconditional
accreditation for 7 years or conditional accre-
ditation for a set period during which it has
to rectify shortcomings observed during the
process.

Accreditation is a voluntary process (parti-
cularly for universities). The objective is not to
accredit all institutions or all programmes on
offer, but rather to use accreditation in cases
in which it will be of particular benefit to the

academic units concerned.

The body responsible for the accreditation of
Fachhochschulen is the Federal Department
of Economic Affairs. The Department issues

directives to ensure a minimum standard of

quality.

Accreditation results have to be published,
although under national data protection laws.
Negative accreditation decisions cannot be
published.

Péddagogische Hochschulen are subject

to a specific evaluation procedure. The
Schweizerische Konferenz der kantonalen
Erziehungsdirektoren (Swiss Conference of
the Cantonal Ministers of Education, EDK) is
responsible for evaluating and recognising the
study programmes of these schools. Evaluation
and recognition procedures comprise the
following steps: the submission of a report
to the authorities; a preliminary decision on
the basis of the report; a site visit by a team
of experts; a proposal for a decision by the
recognition commission; and a decision by

the EDK. International experts from a related

field, as well as students, are involved in the

evaluation and recognition procedures.

The OAQ actively participates in several
European networks for quality assurance
and accreditation. Memberships include the
Joint Quality Initiative (JQI), the European
Consortium for Accreditation (ECA, co-founded
in 2003), and the regional network D-A-CH
(founded in 2003 by several German-speaking
countries). The OAQ is a full member of the
European Association for Quality Assurance
in Higher Education (ENQA). In addition, the
OAQ is a member of the corresponding quality
assurance networks and organisations at
international level: the International Network
for Quality Assurance Agencies in Higher
Education (INQAAHE) as well as UNESCO/OECD
forums on accreditation/quality assurance and

cross-border education.
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Main Swiss bodies

Term in English

Term in German

Term in French

Term in Italian

Swiss University Conference (CUS)

Schweizerische Universitatskonferenz

Conférence universitaire suisse

Conferenza universitaria svizzera

Rectors’ Conference of the Swiss
Universities (CRUS)

Rektorenkonferenz der Schweizer
Universitaten

Conférence des Recteurs des
Universités Suisses

Conferenza dei rettori delle
universita svizzere

Conference of the Universities of
Applied Sciences Switzerland (KFH)

Konferenz der Fachhochschulen der
Schweiz

Conférence suisse des hautes écoles
spécialisées

Conferenza svizzera delle scuole
universitarie professionali

Swiss Conference of Rectors of
Universities of Teacher Education

Schweizerische Konferenz der
Rektorinnen und Rektoren der
Padagogischen Hochschulen

Conférence suisse des recteurs des
hautes écoles pédagogiques

Conferenza svizzera dei rettori
delle alte scuole pedagogiche

Council for Universities of Applied
Sciences

Fachhochschulrat

Conseil des hautes écoles spécialisées

Consiglio delle scuole universitarie
professionali

Centre of Accreditation and Quality
Assurance of the Swiss Universities
(OAQ)

Organ fur Akkreditierung
und Qualitdtssicherung der
Schweizerischen Hochschulen

Organe d’accréditation et d assurance
qualité des hautes écoles suisses

Organo di accreditamento e
di garanzia della qualita delle
istituzioni universitarie svizzere

Swiss Conference of the Cantonal
Ministers of Education (EDK)

Schweizerische Konferenz der
kantonalen Erziehungsdirektoren

Conférence suisse des directeurs
cantonaux de l'instruction publique

Conferenza svizzera dei direttori
della pubblica educazione




SWITZERLAND

Legislative and/or official references

Date

Term in English

Term in German

4 October 1991

The Federal Institutes of Technology Act

Bundesgesetz Uiber die Eidgendssischen Technischen Hochschulen
(ETH-Gesetz)

6 October 1995;
revision in 2005

The Federal Universities of Applied Sciences Act

Bundesgesetz Uiber die Fachhochschulen (Fachhochschulgesetz)

8 October 1999

Federal Act on Aid to Universities and Cooperation in Higher
Education

Bundesgesetz liber die Férderung der Universitaten und tber die
Zusammenarbeit im Hochschulbereich (Universitatsforderungsgesetz,
UFG)

Diploma Supplement in Swiss universities

9 December 1999 Intercantonal Convention on coordinating university policy Interkantonales Konkordat tiber universitare Koordination

14 December 2000 | Cooperation Agreement between the federal governmentand | Vereinbarung zwischen dem Bund und den Universitatskantonen
the university cantons Uber die Zusammenarbeit im universitaren Hochschulbereich

30 January 2002 CRUS Recommendations linked to the implementation of the Empfehlungen der CRUS zur Einfiihrung des Diploma Supplement an

den schweizerischen Universitdaten

5 December 2002

Directives for the implementation of the Bologna declaration
in universities of applied sciences and universities of applied
sciences for teacher education

Richtlinien fiir die Umsetzung der Erklarung von Bologna an den
Fachhochschulen und den Péddagogischen Hochschulen

4 December 2003

Directives for the coordinated renewal of teaching at Swiss
Universities within the framework of the Bologna process
(Bologna Directives)

Richtlinien fiir die koordinierte Erneuerung der Lehre an den
universitdren Hochschulen der Schweiz im Rahmen des Bologna-
Prozesses

13 December 2003

The Federal Act on vocational education

Bundesgesetz liber die Berufsbildung (Berufsbildungsgesetz, BBG)

teaching at Swiss Universities within the Bologna process

14 May 2004 CRUS Regulation for the denomination of diplomas in Regelung der CRUS fiir die einheitliche Benennung der universitdren
accordance with the Bologna reform Studienabschliisse im Rahmen der Bologna-Reform
16 June 2004 CRUS Recommendations for the coordinated renewal of Empfehlungen der CRUS fir die koordinierte Erneuerung der Lehre an

den universitaren Hochschulen der Schweiz im Rahmen des Bologna-
Prozesses
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Date Term in English Term in German

July 2004 Conference of the Universities of Applied Sciences Switzerland: | Konferenz der Fachhochschulen der Schweiz: Die Konzeption
Recommendation for the conception of Bologna study gestufter Studiengange: Best Practice und Empfehlungen
programmes

23 August 2004 CRUS Recommendations linked to the application of the Empfehlungen der CRUS fiir die Anwendung von ECTS an den
European Credit Transfer and Accumulation System (ECTS) in universitaren Hochschulen der Schweiz

Swiss Universities

17 September 2004 | The Swiss University Landscape: Strategy 2005-2015 Universitatslandschaft Schweiz: Strategie 2005-2015

11 March 2005 Ordinance on minimum directives for the recognition of Verordnung des EVD Uber die Mindestvorschriften fur die
educational programmes and past-diploma-studies at Anerkennung von Bildungsgdngen und Nachdiplomstudien der
institutions of higher vocational education hoheren Fachschulen

16 May 2006 Conference of the Universities of Applied Sciences Empfehlungen der KFH Uber die Zulassung von Absolvent/innen der

Recommendations for the admission of graduates from higher | Hoheren Berufsbildung zu Bachelor-Studiengdangen
vocational education and training to Bachelor’s programmes

Websites

Swiss University Conference: http://www.cus.ch

Rectors’ Conference of the Swiss Universities: http://www.crus.ch

Swiss Conference of Rectors of Universities of Teacher Education: http://www.scte.ch

Conference of the Universities of Applied Sciences Switzerland: http://www.kfh.ch

State Secretariat for Education and Research: http://www.sbf.admin.ch/htm/sbf/sbf-e.html

Federal Office for Professional Education and Technology: http://www.bbt.admin.ch/index.html?lang=en
Centre for Accreditation and Quality Assurance of the Swiss universities: http://www.oaq.ch

Information on Bologna reform at universities: http://www.bolognareform.ch

Directives for the implementation of the Bologna declaration in universities of applied sciences and universities of applied sciences for teacher
education: http://www.kfh.ch/index.cfm?nav=3&CFID=2258314&CFTOKEN=99460194

Federal Act of 8 October 1999 on Aid to Universities and Cooperation in Higher Education: http://www.admin.ch/ch/d/sr/c414_20.html
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Since the provision of higher education in
Cyprus is limited, many young people at this
level of education study abroad. Government
policy however aims at expanding higher
education further to satisfy local needs.
Three state universities currently operate. The
University of Cyprus (Panepistimio Kyprou),
established by law in 1989, was the first one.
It accepted its first students in 1992. Two
more public universities, namely the Open
University of Cyprus (Anoikto Panepistimio
University of

Kyprou) and the Cyprus

Technology (Technologiko  Panepistimio
Kyprou) have been established in 2002 and
in 2003. The legal basis for the establishment
and operation of higher education institutions
(including private ones) is regulated by a law
adopted in 1996 and last amended in 2004.
Public universities are governed by their own

individual laws.

The Open University accepted its first students
in September 2006, and the Cyprus University
of Technology will accept its first students in
September 2007. There are six HEIs which are
professionally oriented with non-university
status, and 24 private HEIs which offer a wide
range of programmes at various levels, from
certificates and diplomas to Master’s degrees.

Four private HEls have applied to acquire
university status according to the procedures

of the relevant Law.

The degree structure has traditionally been
based on three main cycles since the
establishment of the University of Cyprus in
1989. It is now applied to all HEls that offer
undergraduate and postgraduate study
programmes. At the state universities and
private HEls, the programmes leading to
Bachelor’s qualifications (ptychio) last four
years and those leading to Master’s (M.A. and
M.Sc.) last one to two years. Access to Master’s
programmes is granted to eligible candidates

who hold a first cycle qualification.

ISCED 5B programmes are based on one short
cycle (1 to 3 years). There are possibilities of
transition from ISCED 5B to 5A as students
graduating from ISCED 5B programmes
can apply to ISCED 5A programmes, mainly
pursuing a Bachelor’s qualification or its
equivalent. Most students apply to university
level institutions or polytechnics outside

Cyprus. Target institutions evaluate the

applicant’s previous studies and recognize

credits accordingly at their own discretion.

Doctoral programmes are offered only by
the University of Cyprus at the time being.
Studies at this level lead to the qualification of
Doctor of Philosophy (didaktoriko diplomay)
and last from three to eight years. Research
training (taught courses) is included in the
programmes and usually takes place prior to
individual research.

Students who hold a Bachelor's degree
(Ptychio) or its equivalent may be granted
access to Doctoral studies at the University
of Cyprus. These students, however, have to
complete 60 ECTS of postgraduate courses
(Research training) prior to individual research.
Students who hold a Master’s Degree or its
equivalent may be exempted from these
courses. An additional requirement for the
Doctoral programmes of the University of
Cyprus is the successful completion of a
qualifying comprehensive written exam by the
fifth semester of studies.

Generally, doctoral students have the status
of student. Some of them may offer services
to the department along with their research
and receive a salary for 10 months. Those who
offer their services to the university have social
security coverage.
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Recently, the Regulations governing the
operation of the University of Cyprus have
been amended to provide for the award of
joint degrees in collaboration with other
universities. At the time being, two joint
degree programmes are in operation between
the Department of Education and the
Department of Mathematics and Statistics of
the University of Cyprus and their correspond-

ing Departments at the University of Athens.

Cyprus has not adopted a National
Qualifications Framework yet. Following
the deliberations for the approval of the
European Qualifications Framework in the
EU, a working committee has been set up to

formulate the policies for its introduction.

ECTS is applied to all state universities,
whereas, at the public and private institutions
of higher education this implementation
is done gradually. Laws which regulate
the establishment and operation of HEls
in Cyprus (last amended in 2004) do not
ECTS, but

these institutions are encouraged, however,

include recommendations on

to implement ECTS with the guidance and

counsel of the Bologna Promoters.

In the summer of 2003, the University of Cyprus
decided to apply ECTS to all its programmes.
The decision has been implemented and
since September 2005, all programmes have
been converted to ECTS. A full academic
year comprises 60 ECTS credits (formerly,
30 University of Cyprus credits). ECTS is used
for both transfer and accumulation. A number
of private institutions have been prepared
to implement it fully as of the academic year
2006/07.

The University of Cyprus issues the Diploma
Supplement (DS) for all fields of study auto-
matically and free of charge. In some private
HEls, the DS is issued on request and free of
charge in English. Other public and private
HEIs have not introduced it yet. At this stage,
its implementation is not regulated by law.

The three-cycle structure is fully implemented
at the University of Cyprus, while incentives
and control measures for implementation
do not exist. Every newly established public
follows the

university also three-cycle

structure.

Incentives and control measures regarding
the full implementation of ECTS and the DS do
not exist for the time being.

As regards quality assurance, there is no
national Quality Assurance Agency.
of Educational Evaluation-
(CEEA/SEKAP, or

Axiologisis-Pistopoiisis) is

The Council
Accreditation Symvoulio
Ekpaideytikis
the independent body responsible for the
external evaluation of study programmes
at private HEls. It was created in July 1989
and began operating in 1992. The CEEA/
SEKAP appoints visiting teams consisting
of academics from the University of Cyprus
and the other public institutions, and at least
one member from overseas. The visiting
team examines the application, which also
includes a self-evaluation report submitted by
the applicant. The team visits the institution
and issues an initial report on the basis of
its findings. This report is submitted to the
institution involved for its comments before
the publication of the final report.

The relevant legislation does not provide for
the participation of students in the governance
of CEEA/SEKAP.

A recently established external evaluation
and accreditation process is embodied in the
operation of the Evaluation Committee for the
establishment of private universities (ECPU).
The ECPU is an independent body which




CYPRUS

HIGHER EDUCATION STRUCTURE 2006/07
First and second cycles Third cycles and further courses
[ Notional ages/length corresponding to full-time studies \ [ Length of studies |
18 1 20 21 2 23 2 0 1 2 3 4 8 6 7 8
Humanities, social sciences, | | PANEPISTIMIO

sciences, applied sciences,
economics, management,
engineering

ptychio master
. ) IDIOTIKES SCHOLES
Arts and scllenc'es, Iaw', eduFatlon, TRITOVATHMIAS EKPAIDEFSIS
communication, social sciences,
computer engineering, etc.
bachelor master|

IDIOTIKES SCHOLES
TRITOVATHMIAS EKPAIDEFSIS
pistopoiitiko
spoudon

Banking, accountancy,

hotels and catering, management,
business, social studies,

hair and beauty services,

travel and tourism, economics, iploma
European studies, etc.

anotero diploma ‘

Technol . |/bIMOSIES|scHoLES
ecnology, engineering, || TRITOVATHMIAS EKPAIDEFSIS

tourism, |
hotels and catering, |- )
diploma
postgraduate
. diploma
anotero diploma |in management

police training, |
management, etc. |-

didaktoriko diploma

Source: Eurydice.

forestry, nursing, |
[] ISCED 5A (1st or 2nd programme) B ISCED 6 programme

[ ]
e Selection procedure/limitation of places at institutional level

] ISCED 5B (1st or 2nd programme) " | Further qualification

I Selection procedure/limita